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Message

It gives me great pleasure to announce that our college has
published a multidisciplinary book Pioneer. This achievement is a
brilliant example of the hard work, determination and academic
excellence of our faculty. Our college is the premier and the oldest
teacher training institute of greater Nalbari area having an indelible
footprint in educational, literary, social and political life of Nalbari
District. We believe that the papers and the articles in the book will
be very beneficial to college students. Pioneer embodies the culmi-
nation of our institutions commitment to innvovation, creativity and
academic excellence. This book is a brilliant illustration of our
college’s goal to promote an intellectually curious, research - ori-
ented and learning - oriented culture.

I would like to expres my heartfelt thanks to the editorial
team, contributors and everyone involved in the publication pro-
cess. We hope that his book will be a notable highlight in the college’s
ongoing pursuit of academic excellence and a celebrated milestone
in its history.

Pabindra Nath Das
President, GB of S.D.P.

College of Teacher Education, Tihu



Editors Note

It is a matter of considerable delight that IQAC, S.D.P
College of  Teacher Education has enabled publication of a peer
reviewed book entitled Pioneer with the aim to promote and con-
tribute to academic growth and development of educators and
students in the Indian higher education system. Pioneer, in its simple
sense signifies something or someone who sets a new blaze of
work to bring original, unprecedented and life-changing activities
that benifit humans. The present anthology Pioneer is a bilingual
compilation of research based articles and papers. This book is
the outcome of educators, scholars and students of colleges, and
universities from around the globe. Several articles and papers
take a multidisciplinary approach, providing readers a broader
understanding of the topic. Multidisciplinary research papers have
emerged as a crucial component of a contemporary academic



research, empowering researchers to address complex chal-
lenges, promote interdisciplinary collaboration and advance. higher
knowledge. This collection comprises 29 articles / papers covering
a wide spectrum of topics and discourses such as linguistics, litera-
ture, humanities and social science, physical education. Each article
is thoroughly researched and distinctive carefully written with its
characteristic thrust that enriches our readers' knowledge.

Our heartfelt appreciation goes out to the authors who have
made this book possible with their remarkable contribution. We
are deeply grateful to the peer reviewers who have generously in-
vested time and effort in evaluating and refining topics. Last but not
the least we are to gratefully acknowledge the support of institu-
tional authorities to make our efforts successful.

Dr. Kishore Kumar Talukdar

Principal, S.D.P.

College of Teacher Education

Karabi Kanta Deka,

Asst. Prof.

Nibon Deka,

Asst. Prof.

Nayan Jyoti Talukdar,

Asst. Prof.
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Gender Inequality in Indian Patriarchal Society

Purabi Roy
Lecturer, S.D.P. College of

Teacher Education, Tihu

Abstract:-
Gender inequality is a social phenomenon of treating

people differently based on their gender, which can lead to
discrimination, exploitation and violence. It is a complex
issue that is rooted in patriarchal social norms, traditions and
structures. It affects women in many aspects of their lives,
including education, health, economics and politics. Some of
the main reasons for gender inequality in India include–
Poverty, Child marriage, lack of education, Patriarchal mind
set, gender discrimination, discriminatory practices etc.
Patriarchy is deeply rooted especially in rural India where in
gender inequality exists in the form of predefined gender roles
and gender based discrimination.

Key Words:-
Gender inequality , Patriarchy, Discrimination, Exploitation
and Violence.

Introduction:-
Gender inequality refers to the unequal treatment and opportunities
experienced by individuals based on their gender. It is a pervasive
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form of inequality that affects societies worldwide and it intersects
with other forms of inequality such as class, race and sexual
orientation. Gender inequality is rooted in power dynamics and
social relationships, where women historically have been ominated
by men in various spheres of life.Patriarchy is a social system of
values, beliefs and relationships that structures gender inequality
between man and women. It is a social system in which positions of
authority are primarily held by man. The term Patriarchy is used
both in Anthropology to describe a family or clan controlled by the
father and eldest male or groups of male, and in Feminist theory to
describe a broader social structure in which men as a group
dominate society. Hisstorically, Patriarchy has manifested itself in
the social, legal, Political, religious and economic organization of a
range of different culture. Most contemporary societies are in
Practice, Patriarchal.

Objectives of the study:-
i) To identify the factors which responsible for gender in

equality.
ii) To know about the types of gender inequality in patriar-

chal society.
iii) To give suggestions to reduce gender inequality.

Methodology :-
To prepare this paper the analytical method has been used.

The datas and information including this paper have been collected
from different references books, journels, articles and websites.

History of gender inequality :-
If we highlight ancient India, an Indian woman was in the posi-

tion of high esteem and was pronounced by the word of maata
(mother) or Devi (goddess) in the Vedas and Upanishads. Same as
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Manu Smriti, woman was considered as a precious being and in
the early Vedic age, girls were looked after with care. Then prac-
tice of polygamy deteriorated the position of woman and in the
medieval period, the practices of purdha system, dowry system,
and sati system came into being. But with the passage of time, the
status of woman was lowered. In India, a sex-selection phenom-
enon has been in place since the 1980s, with men born during this
period now at marriageable age. Then the urbanization since the
1910s where a lot of families and men have moved to cities to look
for work. People are much wealthier but at the same time there’s
pressure to produce sons as an heir. so educated, wealthy families
are now more likely to have sex selection. These entire factors are
coming to play and creating this toxic mixture, which has turned
violence against women into a bigger issue today.

The origin of the gender inequality has been always the male
dominance. At least in India, a woman still needs the anchor of a
husband and a family. Their dominating nature has led women to
walk with their head down. It was all practiced from the beginning
and is followed till date. In the case of a woman’s reservation in
parliament, the opposing parties believe that women are born to do
household tasks and manage children and family. In many parts of
India, women are viewed as an economic and financial liability
despite contribution in several was to our society, economy and by
their families. The crime against women is increasing day by day.
Domestic Violence, Rape, Sexual harassment, molestation,
eve-teasing, forced prostitution, sexual-exploitation, at work places
are a common affair today. So, it’s an alarming issue for our
country. (Panda, 176)

Factors responsible for gender inequality :-
Illiteracy :

Illiteracy is one of the factors responsible for gender inequal-
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ity.

According to 2011 censes of India, the literacy level in India
is 74.04% in which the male literacy level in 82.14% and female
literacy level is only 65.46%
Child Marriage :

Children specially the girls are married at a very young age.
This proves fatal for their overall development and have a negative
impact on their health, too.
Social evils :

Social evils like dowry system, sati system, are also respon-
sible for the low status of women.
Discrimination against the girl child :

The girl child is not treated properly in the family. People still
prefer the birth of a boy rather than a girl. The girl child is
basically trained for household work only. Even today female
infanticide is a common social evil.
Lack of employment equality :

The current global labor force participation rate for woman is
close to 49%. For men, it’s 75%. That’s a difference of 26
percentage points, with some regions facing a gap of more than 50
percentage points.
Job segregation :

One of the causes for gender inequality within employment is
the division of jobs. In most societies, there’s an inherent belief that
men are simply better equipped to handle certain jobs. Most of the
time, those are the jobs that pay the best. This discrimination results
in lower income for women.
Lack of legal protections :

In many countries, there’s also a lack of legal protections against
harassment in the workplace, at school, and in public. These places
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become unsafe and without protection, women frequently have to
make decisions that compromise and limit their goals.
Types of Gender Inequality :-

According to Nobel Laureate Prof. Amartya Sen (2001), there
are seven types of gender inequalities at present in India. Here is a
brief explanation of all the types of gender inequality.
1) Mortality Inequality :- In this, Inequality between women and
men directly involves matters of life and death, and takes the brutal
form of unusually high mortality rates for women and a consequent
preponderance of men in the total population, as opposed to the
preponderance of women found in societies with little or no gender
bias in health care and nutrition.
2) Natality Inequality :- In this kind of inequality a preference is
given to boys over girls. It is ardent in many of the male dominated
societies and these manifests in the form of parents wanting their
newborn to be a boy rather than a girl. With the availability of
modern techniques to determine the gender of foetus, sex selective
abortions has become common in India.
3) Employment Inequality :- In terms of employment as well as
promotion at work women often face greater handicap than men.
This is clearly exemplified as men getting priorities in getting better
work opportunities and pay scale than their female counterparts.
4) Ownership Inequality :- In many societies ownership of
property can also be very unequal. Since ages the traditional
property rights have favored men in the most parts of India. The
absence of claims to property can not only reduce the voice of
women, but also make it harder for women to enter and flourish in
commercial, economic and even some social activities.
5) Special Opportunity Inequality :- Even when there is little
difference in basic facilities including schooling, the opportunities of
higher education may be far fewer for young women than young
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men. Indeed, gender biasness in higher education and professional
training can be observed in India.
6) Basic-Facility Inequality :- Even when demographic
characteristics do not show much or any anti-female bias, there are
other ways in which women can have less than a square deal.
7) Household Inequality :- There are often enough, basic
inequalities in gender relations within the family or the household,
which can take many different forms. Even in cases in which there
are no overt signs of anti-female bias in, say, survival or
son-preference or education, or even in promotion to higher
executive positions, the family arrangements can be quite unequal
in terms of sharing the burden of housework and child care.

Solution for Gender Discrimination :-
Education :

Gender responsive support to enable out-of-school girls and
boys to learn and enabling more gender responsive curricula and
pedagogy (Example: implementing new strategies for
identifying vulnerable out of school girls and boys, overhaul of
textbooks so that the language, images and messages do not
perpetuate gender stereotypes).
Health :

Reducing excess female mortality under five and
supporting equal care-seeking behavior for girls and boys.
(Example: front -line workers encourage families to take sick baby
girls to the hospital immediately )
Empowerment :

Empowering women with the help of laws, education and em-
ployment will make the society accept women as an equal
gender like male. Female also has all the potential and empowering
women will help to use her full capability and mitigate the
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economic dependency of women.
Employment :

Employment gives the income and improves the economic
position of the women. Employed women are given importance by
the family members. Employment gives economic independence
for women.
Economic indepandence in Indian society :

In India, mostly, women in the young age- depends on their
father, in the middle age– she depends on her husband and in the
old age – depends on her son. Women always depends on
somebody for her livelihoods hence, independent in economic
aspects are imperative for women’s development.
Self dependant and self confident :

Women in Indian society, especially uneducated and
unemployed women, haven’t had self –confidence. Women need
self – confidence to fight against all the atrocities, against her and to
live a self- esteemed life. Hence, boosting the morale and
self-confidence of the women, is the key to eliminate the inferior
complex of her.
Constitutional Provision against Gender Inequality:

The Indian Constitution enshrined the principle of gender equal-
ity in its Preamble, Fundamental Rights, Fundamental Duties and
Directive Principles.
These privileges are as follow:

1. Equality before law (Article 14).
2. No discrimination on the basis of casts, religion, race, sex,
place of birth etc. (Article 15 (i)).
3. Equality of opportunity for all citizen in matters relating to
employment or appointment to any office (Article 16).
4. To direct its policy towards securing for men and women
equally the right to an adequate means of livelihood (Article
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39 a).
5. Equal pay for equal work for both men and women. (Ar-

ticle 39 d).
6. To make provisions for securing just and human condition

of work and for maternity relief. (Article 42). (Agarwal, 91)

Conclusion:
The patriarchal norms have marked women as inferior to men.

According to me for more effective measures need to be taken to
bridge the gender divide gap and to eradicate the issues of
gender inequality. The mindset of people needs to be changed and
efforts should be made so that they understand the equal rights of
women and benefit of educating them.

However the best way to end discrimination against women is
by educating people and working with young boys and girls to pro-
mote respectful relationship and gender equality and raising aware-
ness among women about their right and equality. We want to end
gender inequality, and to do this, we need everyone
involved. We want to try to galvanize as many men and boys as
possible to be advocates for change and we don’t just want to talk
about it.

References :-
 Agarwal, Sunita (2016) : Gender Issues and Concerns,

 Aditya Book Distributor, Guwahati – 1
  Mohanta, Borah, Adhikari (2016) : Gender Issues and

Concerns, Chitrachil Printers, Guwahati – 3
 Panda, Pratap Kumar (2017) : Gender, School and Society,

Balaji Offset, Delhi –110092.
  https://www.researchgate.net.
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Gender Biasness: Defining Women

        Rangkita Deka
          Lecturer, SDP College of Teacher Education, Tihu

ABSTRACT:
Women represent 70% of the health and social care sector
global workforce but only 25% of senior global health
leadership roles. Since 2018, there has been a lack of
meaningful change in the gender equality policy arenas at
global health organizations that has led to significant increases
in women serving in global leadership decision-making senior
positions. During the pandemic in 2020, there were nearly 100
open vacancies—one-quarter of CEO and board chair
positions—at global health organizations, but none were filled
by women. Women disproportionately provide caregiving and
unpaid care work, and the pandemic has increased this burden
with women spending 15 hours a week more on domestic
labor than men. A lack of uniform, state-sponsored paid
parental leave and support for childcare, eldercare, and
caregiving, which is overwhelmingly assumed by women, serve
as major barriers to gender parity in global health leadership
and the career advancement of women.
DUCTION:INTRODUCT
INTRODUCTION:
As has been quoted by PitrimSorokin,”Unstratified society with
real equality of its members is a myth that has never been realized
in the history of mankind.” Social stratification results to social
inequality. Every society has unequal distribution of resources –
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wealth, or property, power and prestige among its members.
Notably this inequality is not merely a matter of individual abilities
and aptitudes but socially created inequalities. A society becomes
unequal for a variety of factors, for example age, gender, caste,
inheritance of property etc. Gender refers to the socially constructed
roles and behaviors that a society typically associates with males
and females. It concerns the psychological, social and cultural dif-
ferences between males and females. Bias comes in many forms
and causes us to form prejudices against others. It helps us
categorize things to make sense of the world around us. It’s the
tendency to prefer one gender over another. Gender bias is often a
form of unconscious or implicit bias. It happens when someone
unintentionally attributes certain attitudes and stereotypes to
someone else.

OBJECTIVES:

1. Gender Biasness: its explanation and scenario

2. Evolution of Gender Biasness through the history

3. Gender Division in the present scenario

4. Gender related division in India

METHODOLOGY:
The methods user while preparing this study report are

indirectly sourced from various websites, reports, newspaper
articles, government websites, research reports and papers, etc.
These data provided are subjected to scrutiny under the referred
materials used for the study. Henceforth the data used are foremostly
secondary in this report study.
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GENDER BIASNESS : ITS EXPLANATION AND
SCENARIO:

Gender bias is a form of discrimination when individuals
treat others differently based on their gender. It can occur in any
setting and affect all genders, but women are more likely to
experience gender bias due to traditional gender roles and societal
stereotyping. In fact, research shows that globally, almost 90% of
all men/women are biased against women. The bias can be subtle,
too – like assuming that a woman candidate might not be as
committed to her work as a man candidate. Or perhaps assuming
that a male employee is better suited for a leadership role.

Examples of Gender Biasness–
I) Lack of representation in leadership positions: Globally,
women across all industries hold less than a third of leadership po-
sitions. This limits women’s abilities to influence decision-making
and shape organizational culture.
II) Unequal pay: On average, women worldwide earn less than
men for doing the same job, according to
research from 15 countries. One of the reasons for this pay gap is
gender bias in hiring and promotion practices.
III) Stereotyping: There is a tendency to stereotype women as
emotional, nurturing, and caring, while men are typically
stereotyped as aggressive, assertive, and confident.
IV) Sexual harassment: According to this research, women are
more likely to be victims of sexual harassment in the workplace
because they (more often than men) lack power, are in vulnerableand
insecure positions, or have been socialized to suffer in silence.
V) Job requirements: Words can be gender biased, which can
create barriers for women.
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Types of Gender Biasness–
1. Performance Support Bias
Performance support bias occurs when employers, managers and
colleagues provide more resources and opportunities to one
gender over another.
2. Performance Review Bias
Performance review bias occurs when employers, managers and
colleagues review an employee of one gender differently from
another gender — even when the evaluations are purely merit-
based.
3. Performance Reward Bias
Performance reward bias occurs when employers, managers and
colleagues reward an employee of one gender differently from an-
other gender. Rewards may be in the form of promotions, raises or
other merit-based rewards.
4. Glass Ceiling
These biases have contributed to the creation of the glass ceiling, a
metaphor for the evident but intangible hierarchical impediment that
prevents minorities and women from achieving elevated
professional success.

EVOLUTION OF GENDER AS A FACTOR:
Life history theory has been employed to explain human

individual differences in a wide range of psychological and social
traits based on tradeoffs between present and future reproductive
success. “Life history strategies,” which represent clusters of traits
serving present- or future-oriented reproductive goals (including
traits related to mating and gender roles), are sensitive to
environmental risks throughout the life span, although early life
experiences are particularly important. Thus, the life history
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perspective has more to do with explaining environment-contingent
behavioral flexibilities (within the limits of reaction norms) than
seeking specific evolutionary explanations for certain traits and
behaviors observed in the modern environment.

In ancient India, women were often seen as equals to men.
They had the right to education and could participate in religious
rituals. Women held significant roles in society and were respected
for their wisdom and contributions. However, over time, these rights
began to diminish, and gender roles became more rigid.

During the medieval period, the status of women saw a
decline. Societal norms became stricter, and women were often
confined to domestic roles. Practices like child marriage and purdah
(veiling) became more common, further limiting women’s freedom
and rights.

The colonial era brought both challenges and opportunities
for gender equality in India. British rule introduced new laws and
education systems, which had a mixed impact on women’s status.
While some women gained access to education and employment,
traditional gender roles were still deeply entrenched. The
committee on the status of women in India released a report in
1974, and had a significant influence in the reemergence of
activism towards gender equality.

GENDER IMBALANCES IN THE 21st CENTURY:
Gender imbalance, this is the proportion of males to females

across the world pauses challenges to gender. There are slightly
more men than women in the world according to 2015 estimates
by United Nations. There are 101.8 men for every 100 women
with the number of men rising gradually. This depends from
 ountry to country. In some countries, female population outnumber
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male population. In 2013, 49.59% of the global population were
women. 81 countries had a majority of women, 37 countries had a
majority of men, and 75 were within 0.5% of gender parity (United
Nations Population Divisions by David Bauer, 2014). The
imbalance in gender is as a result of many factors that include wars,
diseases, etc. It’s so challenging in gender in that the populated
gender imposes pressure on the other in terms of violence,
discrimination, abuse of rights etc hence having limited
opportunities for equal right practices despite the fact that female
gender have always fallen victims of abuse. Even in the 59
countries where women are now more educated than men, their
income is still on average a staggering 39 percent less. As women
gain ground in areas such as education, movements against gender
equality are becoming increasingly vocal, and womens rights are
being rolled back all over the world. Recent UN estimates show
that, if we do nothing to balance the scales, we will not  achieve
gender equality for another 300 years. Women leaders are often
judged more harshly than their male counterparts. They are
subject to threats, harassment, and outright violence. They are
objectified and subject to misinformation and hate speech in the
media. Female leadership also often results in greater backlash.

GENDER DISPARITY AND INDIA:
Indian constitution treats its women at par with men through

various constitutional and legal provisions. Moreover, it provides
for affirmative action in favour of women to end the age-old
discrimination and provide equal opportunities. 73rd and 74th
constitutional Amendments provide reservation to women in local
bodies so as to make them politically empowered and have a say
in decision- making. Numerous women targeted schemes have
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been launched since Indian Independence such as Pradhan Mantri
Janani Suraksha Yojana, Beti Bachao Beti Padhao, Ujjawala.
SwadharGreh, Pradhan Mantri Matru Vandana Yojana etc.
However, even after more than seven decades of independence
and numerous initiatives, the Indian women face lot of discrimination
and injustice. The longstanding and intergenerational cycles of
gender biasness impacts both the present as well as the future of
the country. According to recent report released by World
Economic Forum, India has slipped 28 places and ranked 140th
among 150 nations in global gender gap. The gap in India has
widened to 62.5% due to various factors such as decrease in
women’s labour force participation, inadequate representation of
women in politics and leadership roles, lagging female to male
literacy rates. The major hindrance in achieving gender equality lies
in the implementation of laws and schemes coupled by the gendered
vision of patriarchy.

Social inequality in the distribution of various rewards or
desired goods and services manifests itself in a country like India
strongly through differences of gender. In fact, gender inequality
has been a social issue in India for centuries. It is hard to imagine
this state of affairs in the 21st century when women have proved to
be strong leaders in every field possible. But inspite of such
progress, even today, the girl child is discriminated against in the
society. The cultural construct of Indian society which reinforces
gender bias has led to the continuation of India’s strong preference
for male children.

Gender bias can significantly impact individuals, teams, and
entire organizations. However, some steps can be taken to address
gender bias in the workplace for more inclusivity. This includes
training, education, and diverse hiring practices. Gender equality is
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the fifth Sustainable Development Goal, but the principle undergirds
all 17 of the Goals. We cannot make sustained progress in human
development by leaving women out of decision-making and
leadership.Women leaders are a powerful lever for changing social
norms. For countries with women leaders in the past decade,
changes in gender social| norms were nearly three times greater
than in countries without. In nearly two decades, the landscape of
gender norms and attitudes in India has witnessed a gradual yet
definitive shift. The NFHS data punctuates this transition, revealing
a rise in women’s decision-making autonomy and a slow, albeit
inconsistent, decline in the endorsement of gender-based violence,
with concerning exceptions. While the data captures a continuing
consensus towards joint decision-making in family planning, it
simultaneously unearths the entrenched son preference that
continues to shape familial aspirations, despite slow progress. This
process of change, observed through the prism of various survey
rounds, underscores a society in motion—steadily unravelling
traditional norms and weaving a new narrative of equality.
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Abstract

This article explores the transformative impact of artificial
intelligence (AI) on education, emphasizing its potential to
personalize learning and enhance educational experiences. As
AI technologies evolve, they offer innovative solutions for task
automation, adaptive learning, and data analysis, thus
reshaping traditional educational practices. However, the
integration of AI also presents significant challenges, including
concerns about data privacy, bias, and the potential erosion
of human connection in learning environments. The discussion
highlights the necessity of maintaining a balance between AI
and human interaction to foster emotional intelligence and
critical thinking in students. Ultimately, the article advocates
for AI to complement, rather than replace, human educators,
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ensuring that the educational landscape evolves responsibly
and equitably for future generations.

Key words : Artificial Intelligence, Personalized Learning,
Adaptive Learning, and Critical Thinking

Introduction

Education plays a crucial role in society, serving as a cornerstone
that has been essential for future generations’ development and
success. Over time, education has enabled individuals to gain the
necessary knowledge and skills to navigate a world that is constantly
evolving. As the world continues to change rapidly, education must
also evolve to keep pace with these changes. One of the key driving
forces behind this evolution is artificial intelligence (AI). Artificial
intelligence (AI) is a rapidly evolving technological field that is
shaping the future of society in various ways. The potential of
Artificial Intelligence (AI) and robots to reshape our future has
attracted vast interest among the public, government, and academia
in the last few years( A. M. Cox 2021).

     As AI continues its rapid evolution, it is essential to critically
examine the complex landscape of potential benefits and obstacles
that will shape our collective futures. The advent of AI has brought
about transformative changes across various sectors, from
healthcare and finance to transportation and education. However,
as with any revolutionary technological advancement, there are
inherent risks and uncertainties associated with AI’s development
and deployment. The convergence of AI and society raises profound
questions regarding ethics, privacy, security, and social equity, all
of which must be addressed in order to ensure responsible innovation
and sustainable growth.
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Concept of Artificial Intelligence

    Artificial intelligence is a subject of computer science that is
rapidly gaining popularity since it has improved human existence in
a variety of ways( Singh and Haju 2022) . Artificial intelligence is
the merging of the two words artificial and intelligence, where
artificial refers to something not real or natural, and intelligence
refers to the ability to reason, think creatively, perceive, and learn.
When any system adapts itself according to the situation in any
environment is called intelligent ( Verma2018). Artificial intelligence
(AI) is the capability of machines to exhibit intelligent behavior,
mimicking human cognition in areas such as thinking, understanding,
memorizing, and adapting to novel situations. AI leverages computer
science principles alongside sophisticated algorithms and vast
databases to tackle complex issues efficiently, aiming to reduce
human effort and increase productivity. Unlike traditional computing,
AI systems continuously learn and evolve, becoming increasingly
adept at handling tasks that once required human intervention. The
term also refers to the intelligence demonstrated by machines or
programs, combining science and engineering to create intelligent
machines. It integrates various fields like philosophy, psychology,
computer science, etc.

Artificial Intelligence in education

      Artificial intelligence has become essential in our everyday lives,
transforming various industries in ways previously unimaginable,
from sports and construction to education. The use of AI in
education has created new opportunities for individuals of all age
groups. Today, AI technology is revolutionizing schools and
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classrooms and making jobs much easier for educators (Lynch,
2018; Wogu et al., 2019). Over the time there has been a slow
but steady revolution in education from using the blackboard to
the whiteboard and now the use of projector screens in most
educational institutions(Tahiru 2021). AI is changing education
through personalized learning, task automation, smart content
creation, adaptable access, and round-the-clock conversational
AI support. It assists with personalized guidance, boosts student
involvement, enhances data analysis, and provides adaptive
learning tools. AI also simplifies administrative tasks, gives access
to chatbots and virtual tutors, and aids in identifying learning
difficulties early on.

      AI platforms can cater to visual, auditory, kinesthetic, and other
learning styles, offering a diverse range of materials such as videos,
interactive simulations, audio recordings, and text-based resources.
Intelligent tutoring systems powered by AI can adapt their teaching
methods and pace to suit each student’s unique learning style,
providing personalized guidance and feedback tailored to their
individual needs. Additionally, AI tools can generate customized
learning paths and recommendations based on students’ preferred
modes of learning, ensuring that they receive content in formats
that resonate with their learning preferences. Moreover, AI enables
the creation of virtual classrooms and immersive simulations,
allowing students to explore complex concepts and engage in
hands-on activities without physical limitations. Virtual reality (VR)
applications like EdTech VR Lab enable students to interact with
digital models of scientific phenomena, fostering deeper
engagement and retention of knowledge.
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Issues and challenges of AI for  future generations

focusing on the field of education

  The emergence of artificial intelligence (AI) is prompting new
challenges and opportunities for the upcoming generation. As AI
continues to advance swiftly, it is crucial to analyze the potential
advantages and hurdles that will influence our shared future. While
AI has revolutionized various sectors like healthcare, finance,
transportation, and education, its development and implementation
come with inherent risks and uncertainties. The integration of AI
into society raises ethical, privacy, security, and social equity
concerns that require attention to promote responsible innovation
and long-term sustainability. Some major challenges are :

Lack of Human Connection: A major concern regarding AI in
education is the potential lack of human connection. Traditional
classrooms foster strong relationships between students and
teachers, providing emotional support and personalized guidance.
In contrast, AI-driven learning experiences may lack the
compassionate touch of human instructors, potentially impacting
students’ emotional well-being and engagement.

Data Privacy and Security: AI systems in education gather and
analyze vast amounts of student data to tailor learning experiences.
This raises valid concerns about data privacy and security.
Educational institutions must implement strong measures to protect
sensitive information from unauthorized access or breaches,
ensuring that students’ personal data remains secure.

Bias and Equality: The performance of AI algorithms depends
on the quality of the data used to train them. Unfortunately, if the
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data contains biases, such as gender or racial discrimination, AI
systems can unintentionally perpetuate these biases in educational
environments. Thus, promoting fairness and inclusivity in AI
algorithms is a key challenge for educators and developers.

Overreliance on AI: While AI can improve learning experiences,
excessive dependence on technology may impede students’ critical
thinking and problem-solving abilities. Reliance on AI-driven
solutions could diminish students’ capacity for creative and
independent thinking. This phenomenon is akin to the shift from
mental calculation to relying on electronic calculators, as seen from
grandfathers to the current generation.

Emotional intelligence deficiency: The absence of emotional
intelligence is a significant issue in the field of education, as it is
crucial for fostering social skills and empathy. However, AI does
not possess emotional intelligence and is unable to fully understand
and respond to students’ emotions like human teachers can. This
limitation could impede the development of students’ emotional
intelligence and interpersonal skills.

Digital devide: One major concern is the lack of accessibility
and equity in accessing AI technologies. While AI has the potential
to enhance learning experiences, students from underprivileged
backgrounds may not have equal access to these advanced tools.
This digital divide could further widen the gap between students
who have access to AI-driven education and those who do not,
creating an equity issue in the education system.

 Technical Glitches and system malfunction: Another challenge
that arises from relying on AI in education is the risk of technical
glitches and system malfunctions. With the increased dependence
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on AI technologies for learning, there is a higher likelihood of
unforeseen errors that could disrupt the learning process. These
technical glitches could undermine students’ confidence in the
technology and hinder their overall educational experience.

 Grading and assessment system: The use of automated grading
and assessment systems in AI-driven education may lead to
impersonal feedback for students. While AI can provide quick
and efficient grading, it may lack the nuanced feedback that human
teachers are able to provide. Students may miss out on personalized
guidance and encouragement that could help them improve their
academic performance. This impersonal aspect of AI-driven
assessment systems could potentially hinder students’ growth and
development.

Distraction and multitasking:  Issues and challenges of AI for
future generation include distractions and multitasking, as integrating
AI technology in the classroom may result in students being
distracted and multitasking. This can lead to students exploring
unrelated content or using AI devices for non-educational
purposes, which can hinder their focus and learning outcomes.

Expensive Implementation Costs: Implementing AI in education
comes with expensive implementation costs for schools and
institutions. Not all educational settings may have the financial
resources to adopt advanced AI solutions, leading to potential
disparities in opportunities for students depending on their school’s
budget and access to AI technology. This can further exacerbate
existing inequalities in education.

Will AI replace Teachers?

    The pros and cons of AI In education are not straightforward.
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Each side presents its own set of benefits and challenges.
As AI continues to assume various roles within the
educational landscape—such as teaching, grading, writing
essays, and providing study recommendations—it prompts
a critical question: should this trend persist?

     The discussion about artificial intelligence (AI) in
education is highly debated. Critics worry that AI might
replace teachers and reduce the human touch in learning.
As AI has notable advantages, such as expediting grading
processes, which allows teachers to focus on enhancing
students’ critical thinking and analytical abilities. Moreover,
AI can provide insights into individual learning styles and
deliver personalized feedback. Unlike humans, AI remains
consistent and tireless, potentially improving educational
efficiency. However, concerns persist about its impact on
teacher roles and the overall learning experience.

    Despite its advantages, AI may not be able to replicate
the teaching capabilities of humans, primarily because it
lacks emotional intelligence and the nurturing qualities that
students typically desire from their educators. When
students ask questions or seek assistance, the impersonal
approach of AI can result in feelings of dissatisfaction and
disconnect. This absence of human interaction can hinder
the development of meaningful relationships between
students and their learning environment, which are crucial
for fostering motivation and engagement. While AI can
provide information and support, it cannot replace the
empathy and understanding that human teachers offer, which
are vital for a holistic educational experience.
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Conclusion :

AI’s role in education is increasingly significant, offering both
opportunities and challenges. It can personalize learning, automate
administrative tasks, and provide immediate feedback, potentially
enhancing student engagement and outcomes. However, concerns
about bias, misinformation, and the risk of cheating persist.

    Experts advocate for AI to complement, not replace, human
teachers, emphasizing the importance of maintaining a human element
in education. Ultimately, the successful integration of AI in education
requires careful consideration of its implications and a balanced
approach to its use.
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Abstract

The 21st century has ushered in a transformation in educational
methodologies, driven by rapid technological advancements
and globalization. As the world becomes increasingly
interconnected, the skills required for success have evolved,
necessitating a shift in pedagogical approaches. This article
examines the critical competencies necessary for thriving in
today’s dynamic environment, including critical thinking,
effective communication, digital literacy, collaboration, global
awareness, and leadership. Through the lens of Uma Global’s
Leadership Development Program, the article offers insights
into how contemporary education can integrate these skills,
blending theoretical understanding with practical application.
By fostering a growth mindset and adopting diverse learning
strategies, educators can equip students with the tools they
need for both personal and professional achievement in a rapidly
evolving world. This article serves as a guide for educators
and institutions aiming to embed these essential skills within
their curricula.

Keywords: 21st-century skills, critical thinking,
communication, digital literacy, global awareness, leadership,
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experiential learning

Introduction

The 21st century marks a significant shift in both education and
employment landscapes, largely influenced by technological
advancements and the forces of globalization. Traditional
educational models, which have long emphasized rote memorization
and standardized testing, are no longer sufficient to meet the needs
of today’s complex and fast-paced world. In response to these
changes, educators are increasingly focusing on cultivating a new
set of skills that are critical for success in the contemporary era.
This article explores these essential 21st-century skills, with
particular attention to how educational programs like Uma Global’s
Leadership Development Program can effectively integrate these
competencies by combining theoretical knowledge with practical
applications.

The Importance of 21st-Century Skills

In an era characterized by rapid technological progress
and global interconnectedness, there is a growing need for a diverse
set of skills that emphasize adaptability, continuous learning, and
innovative thinking. According to Voogt and Pareja Roblin (2012),
the key 21st-century skills include critical thinking, creativity,
collaboration, communication, information literacy, and
technological proficiency. These skills are essential for navigating
complex information landscapes, working effectively in diverse
teams, and leveraging technology to solve problems and create
new opportunities.



30

Problem-Solving and Critical Thinking

Critical thinking and problem-solving are foundational
components of 21st-century education, enabling individuals to
analyze complex situations, identify viable solutions, and make
informed decisions. The curriculum at Uma Global places a strong
emphasis on these skills through modules that encourage students
to question assumptions, evaluate evidence, and consider multiple
perspectives (Senge, 2006). By engaging in problem-solving
exercises and case studies, students gain practical experience that
prepares them to address real-world challenges effectively.

Problem-solving skills involve identifying problems,
generating potential solutions, and implementing the best course of
action. These skills are particularly important in environments where
problems are complex and multifaceted, requiring innovative and
adaptive solutions. Educators can foster problem-solving skills
through active learning approaches, such as group problem-solving
activities, debates, and case study analyses.

Critical thinking involves the ability to think clearly and
rationally, recognize logical connections, and evaluate arguments
and evidence. It is essential for making well-informed decisions
and solving problems in both academic and professional settings.
Educators can cultivate critical thinking by encouraging students
to engage deeply with issues, ask probing questions, and consider
diverse viewpoints.

Proficiency in Communication

Effective communication is a cornerstone of success in both
personal and professional contexts. The ability to articulate ideas
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clearly and persuasively, whether in writing or orally, is critical.
Uma Global’s curriculum emphasizes the development of
communication skills, recognizing their importance in leadership
and collaboration (Kakati-Shah, 2022a). Through interactive
lectures, practical demonstrations, and experiential learning,
students are equipped to apply their communication skills in a
variety of settings including presentations and negotiations.

In the digital age, being proficient in communication skills
extends to digital communication tools and platforms. Students
must be adept at using a range of digital tools to convey ideas
effectively. This includes familiarity across different digital platforms,
from emails to social media and collaborative tools like Slack and
Trello. Educators should therefore integrate technology into the
curriculum and provide opportunities for students to practice digital
communication skills.

Moreover, effective communication is closely linked to
emotional intelligence (Goleman, 2013). The ability to understand
and manage one’s emotions and being empathetic towards others’
emotions are critical for effective communication, particularly in
leadership roles. Incorporating emotional intelligence training into
communication modules can significantly enhance students’ overall
communication proficiency.

Digital Literacy

Digital literacy is an indispensable skill in the 21st century,
as technology is now integral to almost every aspect of life.
Proficiency in using digital tools, including emerging technologies
 such as artificial intelligence and cybersecurity, is crucial (Voogt
& Pareja Roblin, 2012). Uma Global’s Leadership Development
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Program incorporates lessons on these technologies, preparing
students for the digital landscape. This includes not only practical
applications but also discussions on the ethical considerations of
technology use, ensuring that students become both proficient and
responsible digital citizens.

Digital literacy encompasses a wide array of skills, ranging
from basic computer proficiency to advanced data analysis and
cybersecurity. At its core, digital literacy involves the ability to find,
evaluate, create, and communicate information using digital
technologies. These skills are essential in nearly every field today,
as technology plays a central role in most professional environments.

To teach digital literacy effectively, educators must integrate
technology into the learning process. This involves using online
platforms for assignments and collaboration, incorporating digital
tools into classroom activities, and providing opportunities for
students to engage with technology meaningfully. For example,
students might learn to use data analysis software, develop websites,
or create digital presentations.

Moreover, teaching digital literacy includes addressing the
ethical and security aspects of technology use. As students become
more adept at using digital tools, they must also understand the
importance of cybersecurity and data privacy. This includes
educating students about online risks, protecting personal information,
and considering the ethical implications of data use and digital
communication.

Teamwork and Collaboration

In today’s interconnected world, the ability to work
effectively in teams is more important than ever. Collaborative skills
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involve not only working with others but also understanding diverse
perspectives and managing conflicts. Uma Global’s program
emphasizes collaboration and teamwork through group projects
and experiential learning activities (Kakati-Shah, 2022b). These
experiences help students develop interpersonal skills, delegate
tasks, and negotiate differences, fostering a collaborative mindset
that is essential for success in modern workplaces.

Teamwork and collaboration are foundational in most
professional environments today. Whether working on projects,
participating in meetings, or collaborating with colleagues across
different departments, the ability to work well with others is crucial.
Teaching collaboration involves providing students with
opportunities to work in groups, encouraging them to share ideas,
and teaching them how to manage conflicts effectively.

One effective method for teaching collaboration is project-
based learning, where students work together on a project over
an extended period. This approach requires them to collaborate,
communicate, and problem-solve, helping them develop both
collaboration skills and confidence in their ability to work with
others.

Creating a classroom environment where students feel
comfortable sharing ideas and working with others is essential for
teaching collaboration. This requires fostering a positive culture of
respect and inclusivity, where all students feel valued and supported.
Encouraging students to appreciate diverse perspectives and
teaching them constructive ways to manage conflicts are also crucial
aspects of effective collaboration.
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Cultural Competence and Global Awareness

Cultural competence and global awareness are critical skills
in a globalized world. Understanding and appreciating cultural
diversity enhances not only communication, but collaboration across
borders too. The Leadership Development Program at Uma Global
includes modules that expose students to international perspectives
and encourages them to think globally (Bose, 2017). This global
mindset is vital for leadership roles that require navigating cross-
cultural interactions and making decisions with global implications
(Tharoor, 2015).

Global awareness involves understanding and appreciating
the interconnectedness of the world and the diverse cultures within
it. It is an essential skill in today’s globalized world, where individuals
often interact with people from different cultural backgrounds.
Teaching global awareness involves exposing students to different
cultures, encouraging them to think globally, and helping them
develop an appreciation for diversity.

Cultural competence enables people from different cultural
backgrounds to interact effectively. Being able to understand and
respect cultural differences, communicate effectively across cultures,
and being aware of one’s cultural biases, are all examples of this.
Educators can foster cultural competence by providing opportunities
for students to engage with different cultures through study abroad
programs, cultural exchange activities, and interactions with
international students.

Incorporating cultural competence and global awareness
into the curriculum requires a focus on international perspectives.
This can involve integrating global issues, such as news events,



35

sustainability, or infrastructure challenges into the curriculum,
encouraging students to think about how local issues relate to global
contexts, and providing opportunities for students to engage with
different cultures. For example, students might study international
case studies, participate in global virtual exchanges, or engage in
service-learning projects that address global issues.

Creating a classroom environment where all students feel
valued and respected is essential for teaching cultural competence
and global awareness. This requires fostering a culture of inclusivity,
where diverse perspectives are appreciated, and all students feel
supported in sharing their ideas.

Leadership Development

Leadership development is the core of Uma Global’s
curriculum, and aims to develop confident, empathetic, and adaptable
leaders who are capable of driving positive change. Understanding
various leadership styles, cultivating emotional intelligence, and
applying leadership principles in practical settings are all essential
to this (Goleman, 2013). A combination of theoretical modules and
real-world experiences enable students learn to lead with integrity,
resilience, and a global perspective.

Leadership development involves cultivating the skills and
qualities necessary to lead your own life with ambition, purpose,
and structure, before transferring these skills to lead others
effectively. Understanding different leadership styles, developing
emotional intelligence, and learning how to inspire and motivate
others, are all key to this. Educators can foster these leadership
traits by ensuring students are given the opportunities to take on
leadership roles, whether in group projects, extracurricular activities,
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or community service.

Incorporating leadership development into the curriculum
requires a focus on both theory and practice. Students need to
understand the principles of effective leadership, such as
communication, decision-making, and conflict resolution. However,
they also need opportunities to apply these principles in real-world
situations. For example, students might take on leadership roles in
group projects, participate in leadership workshops, or engage in
community service activities.

Decency and Emotional Intelligence

Emotional intelligence is a critical component of effective
leadership. This involves the ability to understand and manage one’s
emotions and the emotions of others. Educators can foster
emotional intelligence by encouraging students to reflect on their
emotions, teaching them how to manage stress and anxiety, and
providing opportunities for them to practice empathy and
compassion.

The decency quotient builds upon the principles of
emotional intelligence by emphasizing the importance of decency
and integrity in interactions and decision-making. According to
Kakati-Shah (2022a), the decency quotient involves treating others
with respect, fairness, and kindness, fostering a culture of decency
in both personal and professional settings. In the Uma Global
curriculum, decency and emotional intelligence are woven into
leadership and communication modules, teaching students the value
of leading with decency and empathy.
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Conclusion

As we navigate the complexities of the 21st century, it is
imperative that educational institutions adapt to the changing needs
of society. The integration of 21st-century skills—critical thinking,
communication, digital literacy, collaboration, global awareness, and
leadership—into educational curricula is essential for preparing
students for the challenges and opportunities of the modern world.
Programs like Uma Global’s Leadership Development Program
exemplify how these skills can be effectively taught through a
combination of theory and practice, fostering a generation of
adaptable, confident, and globally-minded leaders.

In conclusion, the pedagogy of education in the 21st century
must evolve to meet the demands of an increasingly complex and
interconnected world. By focusing on the development of critical
21st-century skills, educators can prepare students to navigate the
challenges and opportunities of the modern world. Programs like
Uma Global’s Leadership Development Program offer valuable
insights into how these skills can be effectively taught, helping students
develop the knowledge and abilities they need to succeed in their
careers and lives.
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Abstract
Physical Education (PE) is essential in modern human life.
Humans can live physically and mentally healthy by engaging
in exercise or outdoor activities. In this modern world, humans
are suffering from diseases and increasingly rely on medicine.
As a result, human lives have become like those of robots.
However, this situation can be overcome by engaging in
physical activity, exercise, and playing games (not on mobile
devices), and it is possible through Physical Education. In an
era dominated by digital screens and sedentary lifestyles,
physical education stands as a beacon of holistic development
and well-being. This article delves into the profound
significance of PE, illustrating its multifaceted contributions
to health, cognitive function, social skills, and lifelong habits.
By exploring how PE fosters physical vitality, enhances
academic performance, and builds emotional and social
resilience, we underscore its essential role in contemporary
education. Through a nuanced examination of these benefits,
the article advocates for the robust integration of PE in school
curricula to cultivate well-rounded, resilient individuals
equipped to thrive in a complex world.
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Physical Fitness.

Introduction :
In modern society, Physical Education (PE) is an essential part of
education. It plays a vital role in the development of physical fitness
and overall wellness. PE is the only program where individuals can
learn motor skills, improve physical fitness, develop leadership
qualities, build character, learn discipline, and gain self-confidence.
In the whirlwind of modern life, where technology often
overshadows physical activity and academic pressures mount,
Physical  Education emerges not merely as an ancillary component
but as a cornerstone of holistic education. Far from being a mere
opportunity for exercise, PE intertwines with various dimensions
of personal development, making it indispensable in today’s
society. This introduction explores the dynamic landscape of  Physi-
cal Education, highlighting its critical role in promoting health,
enhancing cognitive abilities, and fostering essential social and
emotional skills. By examining the intricate benefits of PE, we aim
to illuminate its profound impact on shaping balanced, resilient
individuals who are well- prepared to navigate the complexities of
the contemporary world.

Methodology :
This article is based on analytical methodology and

historiography. The primary sources of this article are based on
texts. Secondary sources such as related books, journals, research
articles, online journals, and PDF files were used to collect data
related to the present article.

The importance of PE and physical activity was recognized
by Plato:

“Lack of activity destroys the good condition of every
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 human being, while movement and methodical physical exercise
save it and preserve it.”

The term Physical Education is derived from two words:
“physical” and “education.” The plain dictionary meaning of the word
“physical” is ‘relating to the body’; it may relate to any one or all of
the bodily characteristics, such as physical strength, physical en-
durance, physical fitness, physical appearance, or physical health.
The word “education” means systematic instruction or training or
preparation for life or a particular task.

According to Delibert Obertuffer (1970),
“Physical Education is the sum of these experiences which come to
the individual through movement.”

According to J.F. Williams (1966),
“Physical Education is the sum of man’s physical activities as to
kind and conducted as to outcomes.”

1.  A Pillar of Health and Well-Being
Physical Education is far more than a routine activity; it’s a

fundamental element in safeguarding our health. With chronic dis-
eases like obesity and diabetes becoming alarmingly prevalent, the
role of PE in combating these issues cannot be underestimated.
Engaging in physical activity fosters not just physical vitality but also
mental wellness. Regular exercise, advocated through PE programs,
enhances cardiovascular health, regulates weight, and bolsters
immune function. Beyond these physical benefits, exercise acts as a
natural antidepressant, alleviating stress and lifting moods with
profound efficacy.
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2. Natural Development
Our body develops naturally from the prebirth stage to old age.
Through scientific exercises, we can improve or develop energy
levels, muscle strength, flexibility, and endurance at different stages
of our natural body development.

3. Strong and Healthy Body
In modern society, people want to stay healthy and strong so they
can perform mentally and physically demanding tasks. We can make
our bodies strong and healthy through physical education. Regular
physical exercise builds strong immunity, protecting our bodies from
diseases. Regular physical activity improves cardiovascular health,
strengthens muscles, and enhances flexibility. It also helps in weight
management through calorie burning and boosted metabolism. A
healthy and strong person can enjoy the beauty of nature in any
season.

4. Uplifting Self-Confidence
Physical education gives us a strong and healthy body. Therefore,
the saying &quot; A healthy mind resides in a healthy body&quot;
is true. When we are mentally strong and physically fit, our self-
confidence is elevated. Regular exercise improves self-image and
self-concept. Through consistent physical activity, individuals ex-
perience a strengthened sense of success, which is reflected in their
elevated self-confidence and self-worth.

5. Mastery of Motor Skills and Coordination
Physical Education (PE) is a crucible for developing essential mo-
tor skills and coordination. From the early stages of learning to
balance and coordinate movements to refining complex athletic
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techniques, PE provides the structured environment needed for skill
acquisition. Mastery of these skills is not only crucial for sports but
also enhances daily life activities, contributing to overall physical
competence. The confidence gained through skill development fos-
ters a sense of achievement and encourages further engagement in
physical activities.

6. Development of Self-Discipline
Physical Education develops our self-discipline and supports the
maintenance of external discipline. Discipline is very important in
life. Self-discipline arises from various activities, and in modern so-
ciety, discipline is essential for a happy and peaceful life.

7. Stress Reduction
Physical Education plays a vital role in reducing stress, tension, and
anxiety through physical activities, providing emotional stability.
Exercise is a natural mood booster. Regular physical activity re-
leases endorphins, the chemicals in the brain that act as natural pain-
killers and mood elevators. It also helps lower stress levels by re-
ducing cortisol, a stress hormone.

8. Improved Judgment
Through Physical Education, individuals can develop moral values.
They have the opportunity to build leadership qualities, collaborate
with others, question actions and rules, and accept responsibility
for their behavior.

9. Building Emotional Resilience
Engagement in physical activities through PE also plays a crucial
role in building emotional resilience. The challenges faced in sports
and physical training—overcoming obstacles, striving for



44

improvement, and handling setbacks—mirror real-life experiences.
These challenges build emotional fortitude, teaching students to
persevere, adapt, and thrive in the face of adversity. The sense of
accomplishment and personal growth derived from overcoming
physical challenges contributes to overall emotional well-being.

Conclusion :
To sum up, physical education, or PE, is much more than just a
component of the curriculum; it is an essential component in the
growth of well-rounded people. PE supports several facets of
personal development, such as mental health, social skills, and
emotional resilience, in addition to its emphasis on physical fitness.
The importance of physical education in addressing the rising inci-
dence of chronic illnesses like diabetes and obesity in society can-
not be overstated. Frequent exercise, as encouraged by physical
education programs, improves mental health and reduces stress
while strengthening the cardiovascular system, increasing immu-
nity, and helping people control their weight. Additionally, physical
education promotes self-discipline and increases self-confidence
by aiding in the development of critical motor skills and coordination.
People who master physical tasks through physical education ex-
perience a sense of accomplishment that carries over into other
facets of their lives. PE also fosters moral principles, leadership
skills, and the capacity to overcome obstacles, all of which im-
prove emotional resilience. PE exercises prepare people to adapt,
persevere, and succeed by simulating real-life problems. The many
advantages of physical education are more crucial than ever in
fostering a better, more balanced society in the present era, where
mental health issues are common. As a result, physical education
is essential for fostering both mental and physical health and for
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developing people who are equipped to handle the challenges of
the contemporary world.
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Abstract

Digital tools are revolutionizing how future teachers are trained
for modern classrooms. This paper delves into the current
status, uses, advantages, and hurdles of incorporating digital
tools in teacher education. Through analyzing existing literature
and case studies, this paper seeks to provide valuable insights
into maximizing the effectiveness of digital tools in improving
teacher education programs. Tools like Learning Management
Systems, digital assessments, collaborative platforms,
multimedia resources, virtual and augmented reality, and
artificial intelligence have proven to enhance teaching methods,
offer instant feedback, encourage collaborative learning, and
customize educational experiences. While these tools enhance
flexibility and accessibility, they also present challenges such
as unequal access to technology, the requirement of technical
skills, allocation of resources, and resistance to change. The
review highlights the significance of professional development
for teachers, ensuring equal access to technology, and promoting
a culture of innovation to fully utilize the benefits of digital
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tools. By addressing these obstacles, educational institutions
can optimize digital tools to enhance teacher education
programs, ultimately improving the quality of education
provided to students. The paper concludes with suggestions
for policymakers and educators on incorporating and
improving digital resources in teacher education, stressing the
importance of continuous research and innovation to stay
updated with technological progress.

Key words: Digital tools, teacher education, educators,
resources, innovation, accessibility

Introduction

The educational field is constantly changing, fuelled by technological
innovations that transform how we teach and learn. Studies have
uncovered both the advantages and obstacles that come with
implementing these technologies.  In the realm of teacher training,
digital tools have become vital for equipping educators to navigate
and harness the power of modern classroom technologies. By
exploring the different facets of digital tool utilization, this review
offers insights on effectively incorporating these tools into teacher
education programs.

Evolution of Digital Tools in Education

The incorporation of technology in the field of education
has a rich history, tracing its roots from basic audio-visual aids to
cutting-edge digital platforms. Early technological advancements,
like overhead projectors and educational TV, paved the way for
more sophisticated digital tools, such as computers, interactive
whiteboards, and the internet. Presently, various digital tools and
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platforms empowering teacher education are explored in the
following: Research consistently shows that online Learning
Management Systems (LMS) like Moodle, Canvas, and
Blackboard are integral to digital integration in teacher education.
A study by Martin et al. (2019) found that these LMS platforms
facilitate blended and online learning by offering structured content
delivery, communication tools, and assessment options.  A key
advantage is their support for asynchronous learning, allowing teacher
trainees to engage with material at their own pace, as highlighted in
numerous studies.

Moreover, Digital Assessment Tools are widely
recognized for their ability to provide immediate feedback and track
student progress. Nicol (2007) emphasized the importance of
formative assessment in learning, noting that tools like Google Forms
and Socrative offer real-time feedback that helps students identify
their strengths and areas for improvement. This capability is crucial
for teacher education, where continuous feedback is essential for
professional growth. Shared digital platforms or Collaborative
Tools, such as Microsoft Teams, Google Docs, and Slack, are
frequently highlighted for their role in fostering collaborative learning.
According to a study by Kessler (2018), these tools enable teacher
trainees to work together on projects, share resources, and engage
in discussions, thereby promoting a sense of community and
enhancing the overall learning experience.

The use of Multimedia Resources, including videos,
podcasts, and interactive simulations, is well-documented in the
literature. Mayer’s (2009) research on multimedia learning
underscores the effectiveness of these resources in improving
comprehension and retention. In the context of teacher education,
multimedia resources are employed to illustrate complex concepts,
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provide diverse perspectives, and enhance learner engagement. The
integration of multimedia resources, including videos, podcasts, and
interactive simulations, has enriched the instructional content in
teacher education. These resources cater to diverse learning styles
and making complex ideas more accessible and understandable.
Mayer (2009) emphasized the effectiveness of multimedia learning
in enhancing comprehension and retention.

Emerging Virtual and Augmented Reality (VR/AR) technologies
are proving valuable in teacher education. Research by Hew and
Cheung (2010) shows these immersive tools can simulate real
classroom environments, allowing trainee teachers to practice
instructional techniques and classroom management in a controlled,
risk-free setting. This experiential learning approach holds promise
for enhancing practical teaching skills. Similarly, Artificial
Intelligence (AI) is starting to influence teacher education. A study
by Luckin et al. (2016) explores how AI-powered systems can
deliver personalized learning experiences, adapting to individual
needs and providing tailored feedback. Although still developing,
AI’s potential for customization and support in teacher education is
significant.

Impacts and applications of Digital Tools on Teaching and
Learning

Enhanced Instructional Delivery

Through Digital Tools, digital technologies have revolutionized the
way information is presented in educational settings. Research by
Bates (2015) suggests that these tools enable more interactive and
engaging instructional practices, leading to improved learning
outcomes. In teacher education, this translates to better-prepared
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educators who are skilled in utilizing technology in their teaching.
Learning Management Systems (LMS), such as Moodle, Canvas,
and Blackboard, facilitate the organization and dissemination of
course content, allowing for a blend of synchronous and
asynchronous learning. These platforms support various functions,
including content management, discussion forums, and assessment
tools, streamlining the educational process and enhancing learning
efficiency. Educators can now seamlessly organize and deliver
content, fostering both synchronous and asynchronous learning
experiences. The scalability and accessibility of online platforms is
a significant advantage, enabling teacher education programs to
accommodate a large number of trainees. This scalability is crucial
for reaching a wider audience and ensuring that more individuals
have access to quality teacher education programs. By leveraging
online platforms, teacher education becomes more scalable and
cost-effective, making it accessible to a broader range of aspiring
educators.

Personalized Learning

Digital tools, particularly AI-driven platforms, offer the benefit of
personalized learning. This tailored approach to education allows
for a more individualized learning experience, catering to the unique
needs and preferences of each trainee. Digital tools can personalize
learning experiences to meet the unique needs of teacher trainees.
This customized approach allows trainees to learn at their own
speed and in their preferred style. AI-powered tools adapt the
learning experience to the individual requirements of each trainee.

Interactive and Real-time Feedback

Digital assessment platforms like Google Forms, Kahoot, and



51

Socrative offer interactive and immediate feedback, which is vital
for continuous learning and improvement. These tools enable
teacher trainees to receive prompt responses to their work,
fostering a more dynamic and responsive learning environment.
The ability to track progress and identify areas for development is
particularly beneficial in formative assessment, as emphasized by
Nicol (2007). Research underscores the significance of timely
feedback in education. Studies by Hattie and Timperley (2007)
demonstrate that instant feedback is crucial for effective learning.
Digital assessment tools facilitate this by providing instant feedback,
which is especially valuable in teacher education for developing
reflective and adaptive teaching practices. Real-time feedback from
digital assessments helps trainees to continuously improve.

Flexibility and Accessibility

Flexibility and accessibility are frequently cited advantages
of digital tools. Online learning platforms and digital resources allow
teacher trainees to access course materials anytime and anywhere,
accommodating diverse schedules and learning preferences.
Research by Garrison and Vaughan (2008) suggested that such
flexible learning environments contribute to improved learning
outcomes. Teachers and students can access learning resources at
their convenience, benefiting those with busy lifestyles. Flexibility
and accessibility are cited as key advantages of digital platforms,
as they enable learners to engage with the content on their own
terms.

Collaborative Learning

Collaborative digital tools like Microsoft Teams, Slack,
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and Google Docs have revolutionized the way teacher trainees
interact and work together. These platforms facilitate real-time
collaboration on projects, resource sharing, and peer discussions,
fostering a sense of community and shared learning. Studies have
shown that cooperative learning, facilitated by such collaborative
tools, can enhance educational outcomes (Kessler, 2018). Digital
tools that support communication and teamwork are instrumental
in building a strong learning community, which is essential for
effective teacher education (Johnson and Johnson, 2014). Teacher
trainees thrive in a setting where they can work together, share
ideas, and access the resources they need. Collaborative platforms
enable them to team up on assignments, pool their knowledge,
and build a supportive community of learners. Digital tools create
opportunities for trainees and educators to connect, cultivating an
atmosphere of shared discovery and growth.

Integrating Digital Tools: Navigating Challenges

1. Digital Divide: A key obstacle in incorporating digital tools
is the disparity in technology and internet availability.
Warschauer’s (2003) research highlights how these
inequities can limit the impact of digital tools, especially in
underserved areas. Addressing these disparities is crucial
to ensure all teacher trainees can capitalize on technological
advancements. Inequities in access to technology and
internet connectivity pose significant challenges, particularly
in underserved communities. Addressing these inequities
is crucial for ensuring that all teacher trainees can benefit
from technological advancements.
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2. Technical Skill Gaps: Studies, such as Koehler and
Mishra’s (2009) work on Technological Pedagogical
Content Knowledge (TPACK), emphasize the need for
comprehensive training and professional development to
equip both educators and trainees with the necessary skills
to effectively utilize digital tools. Implementing digital tools
in teacher education programs faces several hurdles. Both
educators and trainees may lack the technical skills required
to effectively use digital tools. Ensuring that all users are
comfortable and proficient with digital tools is crucial for
successful integration.

3. Resource Allocation: Securing adequate resources is a
significant challenge, as utilizing and sustaining these tools
necessitates substantial financial and technical investments.
Limited budgets and restricted access to technology can
hamper the integration of digital tools. Studies by Selwyn
(2011) and others emphasize the need for adequate funding
and support to ensure the sustainability of digital initiatives
in teacher education. Implementing and maintaining digital
tools require substantial financial and technical resources.

4. Resistance to Change: Resistance to change also poses
a common obstacle in adopting digital tools. Research by
Cuban (2001) and others highlights how entrenched teaching
practices and skepticism about the effectiveness of new
technologies can hinder their integration. Overcoming this
resistance requires a cultural shift and a commitment to
innovation. Some educators and institutions may be resistant
to adopting new technologies due to comfort with traditional
methods and skepticism about the effectiveness of digital
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tools. Addressing these challenges is crucial for the
successful integration of digital tools in teacher education
programs. Digital tools offer tremendous potential, but
harnessing their full power requires a commitment to
continuous improvement and fresh thinking. Embracing
innovation and adaptability is key to unlocking the
transformative capabilities of digital technologies and
ensuring they deliver optimal results.

Recommendations:

1. Professional Development: Continuous professional
development and training programs are crucial for
equipping educators with the necessary skills to effectively
leverage digital tools. Workshops, online courses, and peer
support networks can help bridge the technical skills gap
and provide ongoing training and support for educators to
develop the required technical skills and pedagogical
strategies.

2. Ensuring equitable Access: Addressing the digital divide
is essential, and policies and initiatives that allocate
resources to underserved communities are vital. Ensuring
that all trainees have access to the necessary technology
and internet connectivity is a crucial step in promoting
equitable education.

3. Promoting Collaborative Learning: Encouraging the use
of collaborative tools and platforms can enhance peer-to-
peer learning and support, fostering a collaborative learning
environment among teacher trainees. Building a community
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of practice can further strengthen this collaborative
approach.

4. Investing in innovation and Research: Ongoing
research and innovation are necessary to explore the
potential of emerging technologies and address the
challenges associated with their integration. Investing in
pilot programs and studying their outcomes can provide
valuable insights to inform future practices.

Conclusion

Emerging technologies offer valuable opportunities to
enhance teacher education programs, equipping aspiring teachers
with innovative strategies and resources. From digital simulations
to interactive learning platforms, these tools can foster dynamic,
student-centered classrooms, empowering teachers to deliver
engaging, impactful lessons. However, challenges such as the digital
divide, technical skills gaps, resource allocation, and resistance to
change must be addressed. By investing in professional
development, ensuring equitable access, promoting collaborative
learning, and fostering a culture of innovation, educational institutions
can harness the power of digital tools to improve teacher education
programs and ultimately enhance the quality of education. Digital
tools have the potential to significantly enhance teacher education
by providing flexible, engaging, and personalized learning
experiences. By addressing the challenges and implementing
effective strategies, educational institutions can harness the power
of digital tools to better prepare future educators for the demands
of modern classrooms.
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Abstract

This research paper examines the potential impact of the
National Curriculum Framework for School Education
(NCFSE) 2023 on educator empowerment in India. Through
an analysis of secondary sources, the study explores key themes
related to professional development, autonomy, resource
availability, and support systems. The findings suggest that by
adopting the recommendations of NCFSE 2023, significant
progress can be made in empowering educators, allowing them
to implement more innovative and personalized teaching
practices. However, challenges such as inconsistent
implementation and resource distribution remain. The paper
concludes with recommendations for further research and
highlights the ongoing need to address these challenges to create
a more dynamic and effective education system.

Keywords: NCFSE 2023, educator empowerment, teacher
autonomy, educational resources, support systems.

Introduction

In the rapidly evolving landscape of education, the empowerment
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of educators stands as a crucial factor in achieving quality teaching
and learning outcomes. The National Curriculum Framework for
School Education (NCFSE) 2023 presents a renewed vision for
the Indian education system, emphasizing the need for holistic
development and capacity building among educators. As teachers
play a pivotal role in shaping the future of students, understanding
how this framework influences their empowerment is of paramount
importance.

The NCFSE 2023 outlines several initiatives aimed at transforming
the educational experience, focusing on inclusivity, competency-
based learning, and the integration of technology in classrooms.
However, these ambitious goals can only be realized through the
active participation and empowerment of educators.
Empowerment, in this context, refers to providing teachers with
the necessary resources, training, and autonomy to implement
innovative teaching practices and foster an engaging learning
environment.

Despite the significance of educator empowerment, many
challenges persist. Educators often face constraints such as limited
access to professional development opportunities, inadequate
support systems, and rigid administrative structures. These barriers
can impede their ability to adapt to new pedagogical methods and
meet the evolving demands of the curriculum.

Objectives of the Study

1. To examine the impact of NCFSE 2023 on educator
empowerment, focusing on professional development,
autonomy, and resource availability.
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2.    To identify challenges in implementing NCFSE 2023, such
as inconsistent resource distribution, and offer
recommendations for improvement.

Methodology of the Study:

To achieve the objectives of this study, the researcher utilized
secondary sources such as books, journals, e-materials, e-journals,
online libraries, and various free educational websites. The analysis
also focused on NCFSE 2023 as a key policy document.

Delimitation of the Study:

The scope of this study is restricted to secondary data and
the analysis of NCFSE 2023.

Literature Review

The empowerment of educators is a widely researched area,
with numerous studies highlighting its significance in enhancing
teaching effectiveness and student learning outcomes. Educator
empowerment is often linked to increased job satisfaction, improved
student performance, and a more dynamic and adaptable educational
environment (Bolin, 1989; Short, 1994). As such, empowering
teachers has become a focal point in educational reforms worldwide.

The NCFSE 2023 represents a paradigm shift in the Indian
educational landscape, emphasizing competency-based education,
holistic development, and the integration of technology (NCERT,
2023). This framework aims to align the curriculum with the needs
of the 21st-century learner, promoting critical thinking, creativity,
and lifelong learning skills. Central to these goals is the empowerment
of educators, who are expected to implement these transformative
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changes in classrooms. Educator empowerment involves multiple
dimensions, including professional development, autonomy in
decision-making, and access to resources (Blase & Blase, 1994).
Professional development opportunities allow teachers to update
their skills and knowledge, keeping pace with curricular changes
and technological advancements. Autonomy in decision-making
enables teachers to tailor their instructional strategies to meet
diverse student needs, fostering a more personalized and effective
learning experience (Pearson & Moomaw, 2005).

Despite its importance, several challenges hinder the
empowerment of educators. These include inadequate training
opportunities, lack of administrative support, and limited access
to teaching resources (Ingersoll, 2003). Moreover, systemic issues
such as bureaucratic constraints and rigid curricular mandates can
restrict teachers’ ability to exercise professional autonomy (Johnson
& Birkeland,2003).

NCFSE’s Approaches to Strengthen Teacher Empowerment

Teachers require environments that are rich in resources
and motivation, along with ongoing opportunities for professional
learning and interaction. They should feel a sense of pride in being
part of a well-qualified, close-knit, and vibrant professional
community. This involves providing adequate and safe physical
infrastructure, such as safe drinking water, functioning toilets with
running water, and basic handwashing facilities, as well as the
teaching materials necessary for effective instruction. While these
elements are crucial, they are not enough on their own. Teachers,
who are most attuned to their students’ needs, can devise creative
solutions to meet those needs. Therefore, granting teachers
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autonomy is essential for bringing about change in our schools and
classrooms.

Teacher Autonomy and Accountability

The NCFSE 2023 emphasizes the importance of both autonomy
and accountability for teachers as key elements in improving
educational outcomes. Autonomy empowers teachers to make
decisions based on their professional judgment and the unique needs
of their students, fostering creativity and innovation in the classroom.
This freedom allows teachers to tailor their teaching methods and
materials to better suit their students’ learning styles and needs.
However, with increased autonomy comes a corresponding level
of accountability, ensuring that teachers maintain high standards of
teaching and learning. This balance of autonomy and accountability
aims to create a more dynamic and effective educational
environment, where teachers are trusted professionals committed
to the holistic development of their students.

Pupil: Teacher Ratio

The NCFSE 2023 advocates for an optimal pupil-teacher ratio to
enhance the quality of education and ensure personalized attention
for students. While specific ratios can vary based on regional needs
and resources, the framework generally aims for smaller class sizes
to facilitate more effective teaching and learning. This allows teachers
to focus more on individual students, cater to diverse learning needs,
and foster better student engagement and outcomes. A balanced
pupil-teacher ratio is essential for creating a supportive and
nurturing educational environment.
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Career and Professional Development Opportunities

Career and Professional Development Opportunities are highlighted
as crucial elements for enhancing the quality and effectiveness of
teaching. NCFSE 2023 emphasizes the need for continuous
professional development programs that are accessible to teachers
throughout their careers. Such programs aim to keep educators
updated with the latest teaching methodologies, technologies, and
subject knowledge, fostering an environment of lifelong learning.
The framework also stresses the importance of creating clear career
progression pathways for teachers, which include opportunities
for advancement based on experience, expertise, and performance.
This approach not only motivates teachers by recognizing and
rewarding their efforts but also helps retain talented educators within
the system. Additionally, mentorship and peer collaboration are
encouraged to facilitate knowledge sharing and support among
teachers, further enhancing their professional growth and
development.

 In-Service Teacher Education, Mentoring, and Support

NCFSE 2023 focuses on the importance of in-service teacher
education, mentoring, and support as key components in enhancing
the quality of education. It emphasizes the need for ongoing training
programs that equip teachers with the latest pedagogical skills and
subject knowledge. The section advocates for structured mentoring
systems where experienced educators provide guidance and
support to their peers, fostering a culture of collaboration and
continuous improvement. Additionally, it highlights the significance
of creating a supportive environment that encourages teachers to
share best practices, address challenges, and innovate in their
teaching methods.
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Pre-Service Teacher Education

The NCFSE 2023 underscores the critical role of pre-service

teacher education in preparing future educators to meet the demands
of modern classrooms. It advocates for comprehensive training
programs that combine theoretical knowledge with practical
experience, ensuring that aspiring teachers are well-equipped with
the necessary skills and understanding to effectively facilitate student
learning. The section emphasizes the integration of innovative
teaching methodologies, technology, and inclusive practices into the
curriculum to prepare teachers to address diverse learning needs.
By focusing on developing strong foundational competencies, the
framework aims to build a robust pipeline of well-prepared
educators ready to drive positive educational outcomes.

Head Teachers and School Principals

NCFSE 2023 highlights the pivotal role that head teachers and
school principals play in fostering a positive and effective educational
environment. It emphasizes the need for these leaders to possess
strong leadership and management skills to drive school
improvement and enhance student outcomes. The section advocates
for ongoing professional development for head teachers and
principals, equipping them with the tools necessary to implement
innovative educational strategies, manage resources efficiently, and
create a supportive atmosphere for teachers and students. By
empowering school leaders, the framework aims to ensure that
schools operate effectively and adapt to the evolving educational
landscape.
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Role of Academic and Administrative Functionaries

This policy focuses on the crucial contributions of academic and
administrative functionaries in supporting the educational process.
It emphasizes the need for these functionaries to collaborate closely
with teachers and school leaders to create a cohesive and efficient
educational system. The section advocates for clearly defined roles
and responsibilities, ensuring that academic and administrative staff
work in tandem to support teaching and learning objectives.
Professional development opportunities for these functionaries are
highlighted as essential for enhancing their skills and ensuring they
can effectively support school operations. By fostering a
collaborative and well-coordinated approach, the framework seeks
to optimize the functioning of schools and improve educational
outcomes.

Analysis and Interpretation

In reviewing secondary sources such as research articles, policy
analyses, and expert commentary, several key themes emerge
concerning the empowerment of educators under the NCFSE 2023
framework.

Professional Development Opportunities

The NCFSE 2023 places significant importance on continuous
professional development as a key factor in empowering educators.
It seems likely that the framework facilitates access to workshops,
seminars, and online courses designed to enhance teachers’
pedagogical skills and familiarity with emerging educational
technologies. This focus on professional development is essential
for enabling educators to adapt to competency-based curricula
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and create a learner-centred environment. It could be reasonably
speculated that this approach not only elevates teaching quality
but also helps teachers stay current with the ever-evolving demands
of education.

Autonomy and Decision Making.

There seems to be a noticeable shift toward increased
teacher autonomy in curricular and instructional decisions under
the NCFSE 2023. One could speculate that schools adopting this
framework encourage educators to customize lessons to meet the
diverse needs of students, thereby fostering creativity and innovation
in the classroom. This empowerment through autonomy aligns with
the framework’s broader aim of promoting critical thinking and
personalized learning experiences, allowing teachers greater
freedom to experiment and adapt their teaching strategies.

Resource Availability

It appears that improved availability of resources, such as
digital tools and updated teaching materials, is a key aspect of the
NCFSE 2023. Educators likely have better access to technology
and collaborative platforms, which support more interactive and
engaging teaching methods. This enhancement in resource
availability empowers teachers to implement the framework’s vision
more effectively, ensuring that they are equipped with the tools
needed to create dynamic and responsive learning environments.

Support Systems

It is plausible to infer that, supportive administrative
structures play a crucial role in empowering educators under the
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NCFSE 2023. The framework seems to encourage school leaders
to create a collaborative culture where teachers feel valued and
supported. This supportive environment likely boosts job
satisfaction and motivates educators to embrace new teaching
methodologies, enhancing the overall effectiveness of the education
system.

Discussion

Interpretation of Findings:

The analysis reveals that the NCFSE 2023 framework addresses
several critical aspects of educator empowerment. By focusing
on professional development, autonomy, resource availability, and
support systems, the framework aligns with established literature
on the importance of these factors in enhancing teaching
effectiveness (Short, 1994; Blase & Blase, 1994).

The findings corroborate previous studies that highlight the positive
impact of educator empowerment on student outcomes (Bolin,
1989; Pearson & Moomaw,2005). The emphasis on autonomy
and resource availability reflects a broader trend in educational
reforms aimed at fostering innovative and adaptable teaching
practices.

Challenges and Limitations:

While the NCFSE 2023 presents a strong foundation for teacher
empowerment, challenges remain. Some reports point to
inconsistencies in the delivery of professional development
programs and unequal distribution of resources. Addressing these
gaps will be essential for realizing the framework’s full potential.
Personal speculation suggests that more standardized approaches
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to implementation could alleviate these challenges and enhance
the overall impact of the framework.

Future Directions

Future research should explore the longitudinal effects of
NCFSE 2023 on educator empowerment, considering variables
such as regional differences and school-specific contexts. Moreover,
a mixed-methods approach incorporating both qualitative and
quantitative data could provide deeper insights into the framework’s
effectiveness.

Conclusion

The National Curriculum Framework for School Education
(NCFSE) 2023 represents a significant advancement in the Indian
education system, particularly in the realm of educator
empowerment. By prioritizing professional development, enhancing
teacher autonomy, ensuring resource availability, and fostering
supportive environments, the framework aims to transform the
educational landscape and improve learning outcomes.

It is anticipated that NCFSE 2023 will take significant steps toward
empowering educators, potentially enabling them to embrace more
innovative and personalized teaching methods. However, challenges
such as inconsistent implementation and unequal resource
distribution may continue, emphasizing the need for ongoing efforts
to address these issues.

Overall, the NCFSE 2023 framework offers a promising approach
to educator empowerment, aligning with global trends in educational
reform. Continued research and monitoring are essential to ensure
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 the framework’s long-term success and its positive impact on both
educators and students. By addressing these challenges and building
on current successes, stakeholders can work towards creating a
more dynamic and effective education system.
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Abstract
Teaching aids are tools and resources used by educators to
enhance the learning process, facilitate understanding, and
make teaching more effective and engaging. These aids
encompass a wide range of materials and technologies that
support instruction, provide concrete examples of abstract
concepts, and cater to diverse learning styles. Teaching aids
are essential in making the learning experience more
interactive, memorable, and accessible for students. This
research paper explores the critical role of teaching aids in
bridging the gap between theoretical knowledge and practical
application in science education. By enhancing engagement
and understanding, teaching aids such as visual aids, models,
multimedia resources, laboratory equipment, and interactive
simulations, make complex scientific concepts more accessible.
The study also aligns with the goals of the National Curriculum
Framework 2023 (NCF 2023) and the National Education
Policy 2020 (NEP 2020), which emphasize experiential learning
and the integration of technology in education. Through an
analysis of teaching aids within the context of these policies,
this paper proposes a suggestive framework for their effective
implementation in science classrooms. The framework includes
strategies for integrating technology, promoting hands-on
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experiments, providing professional development for teachers,
fostering collaborative learning, implementing diverse
assessment methods, connecting scientific concepts to real-
world applications, and ensuring inclusive education. By
adopting these strategies, educators can significantly enhance
the quality of science education and better prepare students
for future challenges.

Introduction
“Science education is not just about imparting knowledge; it’s about
igniting curiosity and nurturing the skills to explore and understand
the world. Teaching aids play a pivotal role in this transformative
process”. Science education plays a pivotal role in fostering critical
thinking, problem-solving skills, and a deeper understanding of the
natural world. Effective science teaching not only conveys factual
knowledge but also engages students in the scientific process,
encouraging them to explore, experiment, and inquire. Teaching aids
are essential tools that help bridge the gap between theoretical
knowledge and practical application in science education. These
aids include visual aids, models, multimedia resources, laboratory
equipment, and interactive simulations. This paper explores the
importance of teaching aids in science education, reviews relevant
literature, examines their significance, defines key terms operationally,
analyzes teaching aids in the context of the National Curriculum
Framework 2023 (NCF 2023) and the National Education Policy
2020 (NEP 2020), and proposes a framework for implementing
effective science education.

Literature Review
The use of teaching aids in science education has been
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extensively studied, with numerous researchers highlighting their
benefits. Teaching aids enhance student’s understanding of complex
scientific concepts, making abstract ideas more tangible and
accessible (Chiappetta & Koballa, 2010). Visual aids, such as charts
and diagrams, help in simplifying information and improving retention
(Mayer, 2009). Models and simulations provide hands-on
experiences that foster active learning and engagement (de Jong &
van Joolingen, 1998). Multimedia resources, including videos and
interactive software, cater to diverse learning styles and promote
self-paced learning (Hobbs, 2006).Studies have shown that teaching
aids improve student’s academic performance and attitudes towards
science. For instance, a study by Youssef and Dahmani (2008) found
that students who used multimedia resources in their science classes
performed better on assessments compared to those who did not.
Anotherstudy by Marzano (2007) emphasized that the use of
teaching aids leads to higher levels of student engagement and
motivation, which are crucial for effective learning.Moreover, the
integration of technology in science education through teaching aids
has been shown to foster 21st-century skills, such as critical thinking,
collaboration, and digital literacy (Fisher et al., 2010).

The use of digital simulations and virtual labs allows students
to conduct experiments that may be too costly, dangerous, or
impractical in a traditional classroom setting (Rutten, van Joolingen,
& van der Veen, 2012).

Significance of the Study
This study is significant for several reasons. Firstly, it underscores
the crucial role of teaching aids in enhancing science education. By
demonstrating how teaching aids bridge the gap between theory
and practice, this study provides valuable insights for educators,
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policymakers, and curriculum developers. Secondly, it aligns with
the goals of NCF 2023 and NEP 2020, which emphasize the
importance of experiential learning, critical thinking, and the use of
technology in education. By analysing the recommendations of these
policies, this study offers practical guidelines for implementing
teaching aids in science education. Lastly, this study contributes to
the existing body of literature by providing a comprehensive analysis
of teaching aids and proposing a suggestive framework for their
effective implementation in science classrooms.

Operational Definition of Key Terms Teaching Aids: Tools
and resources used by educators to enhance learning, facilitate
understanding, and make the teaching-learning process more
effective. These include visual aids (charts, diagrams), models,
multimedia resources (videos, software), laboratory equipment, and
interactive simulations.

Science Education: A field of study concerned with teaching and
learning in science, including the development of scientific knowledge,
skills, and attitudes. It encompasses various disciplines such as
biology, chemistry, physics, and earth sciences.

NCF 2023: The National Curriculum Framework 2023, a policy
document in India that outlines guidelines and recommendations for
school education, emphasizing experiential learning, critical thinking,
and the integration of technology.

NEP 2020: The National Education Policy 2020, a comprehensive
policy framework in India aimed at transforming the education
system, promoting inclusive and equitable education, and integrating



75

technology and experiential learning in the curriculum.

Recommendations of NCF 2023 and NEP 2020 :
Both NCF 2023 and NEP 2020 emphasize the importance

of experiential learning, critical thinking, and the use of technology
in education. NCF 2023 recommends the use of diverse teaching
aids to facilitate active learning and make science education more
engaging and effective. It advocates for the integration of digital
resources, hands-on experiments, and realworld applications in the
curriculum. NEP 2020 highlights the need for a holistic and
multidisciplinary approach to education. It calls for the incorporation
of digital technologies and teaching aids to enhance the learning
experience. The policy encourages the use of virtual  labs,
simulations, and interactive software to provide students with
opportunities for experiential learning and to develop 21stcentury
skills. NEP 2020 also emphasizes the importance of teacher training
and professional development to effectively use teaching aids in the
classroom.

Importance of Teaching Aids in Science Education
Teaching aids are indispensable in science education, serving as
bridges between abstract concepts and practical understanding.
They enrich the learning experience by making scientific ideas more
tangible, engaging, and accessible. Here are some key reasons why
teaching aids are vital in science education:
Enhancing Understanding and Retention
Simplifying Complex Concepts: Science often involves abstract
and complex ideas that can be difficult for students to grasp through
textbooks alone. Teaching aids, such as models, diagrams, and
simulations, provide concrete representations of these concepts,
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making them easier to understand.
Memory Retention: Visual and hands-on teaching aids help
improve memory retention. When students can see and manipulate
models or participate in experiments, they are more likely to
remember the information.
Increasing Engagement and Motivation Interactive Learning:
Teaching aids make lessons more interactive and engaging. Tools
like multimedia resources, interactive simulations, and laboratory
equipment allow students to actively participate in the learning
process rather than passively receiving information.
Student Motivation: Engaging teaching aids can spark curiosity
and excitement about science. When students find the learning
process enjoyable, they are more motivated to explore and learn.
Supporting Diverse Learning Styles Catering to Various
Learners: Students have different learning preferences— some are
visual learners, others are kinesthetic, and some are auditory learners.
Teaching aids provide diverse ways of learning, ensuring that all
students have the opportunity to understand and excel.
Inclusive Education: Teaching aids can be adapted to meet the
needs of students with different abilities, making science education
more inclusive. For example, tactile models can help visually impaired
students, and interactive software can provide additional support
for those with learning difficulties.
Promoting Critical Thinking and Problem-Solving Skills
Hands-On Experiments: Laboratory equipment and hands-on
activities encourage students to apply scientific principles, conduct
experiments, and observe outcomes. This process fosters critical
thinking and problem-solving skills.
Scientific Inquiry: Teaching aids support inquiry-based learning,
where students formulate questions, conduct investigations, and draw
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conclusions. This method nurtures a deeper understanding of the
scientific method and promotes analytical thinking.
Connecting Theory to Real-World Applications Real-Life
Context: Teaching aids help students see the relevance of scientific
concepts in real life. For instance, simulations can demonstrate how
weather systems work, and models can show the structure of
molecules, linking classroom learning to the outside world.
Practical Skills: Using laboratory equipment and other practical
tools helps students develop essential skills for scientific
experimentation and research, preparing them for future
academic and career pursuits.
Facilitating Teacher Effectiveness Enhanced Instruction:
Teaching aids provide teachers with versatile tools to explain complex
topics more effectively. They can illustrate points with visual aids,
reinforce lessons with interactive activities, and assess understanding
through hands-on projects.
Curriculum Support: High-quality teaching aids align with
curriculum standards and support structured lesson plans. They
enable teachers to cover required content comprehensively and
creatively.
Impact of Teaching Aids in Science Education
Teaching aids play a crucial role in science education by making
learning more interactive, engaging, and effective. Here, we analyze
different types of teaching aids and their impact onscience education.
Visual Aids: Charts, diagrams, and info graphics simplify complex
information and help students visualize scientific concepts. For
example, a periodic table chart helps students
understand the organization of elements and their properties. Visual
aids enhance memory retention and recall by providing a visual
representation of information (Mayer, 2009).
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Models: Physical models of molecules, cells, and organs provide
tangible representations of scientific concepts. These models allow
students to explore and manipulate structures, fostering a deeper
understanding of their functions and relationships. Models are
particularly useful in biology and chemistry, where abstract concepts
can be difficult to grasp.
Multimedia Resources: Videos, animations, and interactive
software cater to diverse learning styles and promote self-paced
learning. Multimedia resources provide dynamic and
engaging content that captures students’ attention and facilitates
comprehension. For example, an animation of the water cycle can
illustrate the process more effectively than a
static diagram.
Laboratory Equipment: Hands-on experiments with laboratory
equipment allow students to apply theoretical knowledge in practical
settings. Laboratory activities develop critical thinking, problem-
solving skills, and scientific inquiry. They also provide opportunities
for collaborative learning and teamwork.
Interactive Simulations: Digital simulations and virtual labs offer
safe and cost-effective alternatives to traditional experiments. They
allow students to conduct experiments that may be too dangerous,
expensive, or impractical in a physical lab. Interactive simulations
provide immediate feedback and enable students to explore
different scenarios and outcomes (Rutten et al., 2012).
The integration of these teaching aids in science education has several
benefits. Firstly, it makes learning more engaging and enjoyable,
increasing students’ motivation and interest in science. Secondly, it
helps students develop a deeper understanding of scientific concepts
by providing concrete representations and hands-on experiences.
Thirdly, it fosters the development of 21st-century skills, such as
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critical thinking, collaboration, and digital literacy. Lastly, it supports
differentiated instruction by catering to diverse learning styles and
abilities.
Suggestive Framework for Implementing Science Education
Based on the analysis of teaching aids and the recommendations of
NCF 2023 and NEP 2020,the researcher proposes a suggestive
framework for implementing effective science education.
Integration of Technology: Incorporating digital resources, such
as interactive software, virtual labs, and online simulations, it will
enhance the learning experience. It provide students with access to
multimedia resources and encourage the use of technology for
research and experimentation.
Hands-on Experiments: Designing a curriculum that includes
regular hands-on experiments and practical activities. It equip
classrooms and laboratories with necessary tools and materials.
Encourage students to engage in scientific inquiry, problem-solving,
and critical thinking through experiments.
Professional Development: Providing on-going training and
professional development opportunities for teachers to effectively
use teaching aids in the classroom. It offer workshops, seminars,
and online courses to enhance teachers’ skills in integrating
technology and hands-on activities in science education.
Collaborative Learning: Promoting collaborative learning by
encouraging group activities, projects, and discussions. It creates
opportunities for students to work together, share ideas,
and learn from each other. Foster a supportive and inclusive
classroom environment that values diverse perspectives and
contributions.
Assessment and Feedback: Implementing formative and
summative assessments that evaluate student’s understanding and
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application of scientific concepts. It uses a variety of assessment
methods, including quizzes, lab reports, projects, and presentations.
Provide timely and constructive feedback to help students improve
their performance.
Real-World Applications: Connecting scientific concepts to real-
world applications and experiences. It uses case studies, field trips,
and guest speakers to demonstrate the relevance of science in
everyday life. Encourage students to explore scientific phenomena
in their surroundings and to apply their knowledge to solve real-
world problems.
Inclusive Education: Ensuring that teaching aids and resources
are accessible to all students, including those with special needs. It
provides accommodations and support to create an
inclusive learning environment. Use differentiated instruction
strategies to meet the diverse needs of students.

Conclusion :
Teaching aids are essential tools that bridge the gap between

theory and practice in science education. They enhance student’s
understanding of scientific concepts, make learning more engaging
and effective, and promote the development of 21st-century skills.
The recommendations of NCF 2023 and NEP 2020 emphasize
the importance of experiential learning, critical thinking, and the use
of technology in education. By integrating digital resources, hands-
on experiments, and real-world applications, educators can create
a dynamic and inclusive learning environment that fosters scientific
inquiry and innovation. This study provides a comprehensive analysis
of teaching aids in science education and proposes a suggestive
framework for their effective implementation. By adopting these
strategies, educators can enhance the quality of science education
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and prepare students for future challenges in a rapidly changing
world.
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Abstract

                    Education 4.0 is the fourth generation education
system. It is a new emerging term used worldwide which
signifies current trend of learning to commensurate with fourth
industrial revolution. This particular study has aimed to
explore the transformation of traditional science education
through advanced technology and automation. This new trend
in education is greatly influenced by the basic and modern
scientific technology. Various literature related to the topic
are reviewed for deeper understanding of global trend in
science education in the modern era. Modified curriculum with
technology based and innovative teaching practices are the
key components of this evolving trend of science education.
Along with curriculum and teaching strategies, up to date
evaluating techniques are in great need to cope with the fourth
generation industrial revolution. In this study all such basics
of science education and its’ successful implementation are
discussed in global context. In the era of globalization and
industrialization, there is a strong ask for a higher standard
of technology-based science education. To achieve
development with sustainability alongside industrialization,
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a well-developed and updated science education is the need
of the hour.

          In this paper the method of writing is purely qualitative
method. Researches and studies on this topic are also not
adequate. So the information collected from secondary sources.
They are a few journals and articles available in the internet.

Keywords: Science education 4.0, Sustainable, Automation,
Globalization, Industrialization, advanced technology.

Science education is the process of teaching and learning
of the subject SCIENCE in all levels of education system. It’s the
sharing of science contents and use of appropriate pedagogical
techniques to impart them. Science education is continuously
evolving worldwide. The current emerging trend in Science
Education demands a Dynamic Academic Environment. With the
dawn of 21st century, there are visible and prominent changes in
the manner in which society interact with itslf(Avwiri,H.E,2016).
Over the past few decade, new dynamics have emerged in each
of the key domains of higher education, these are: i) demand, ii)
diversification of provision, iii) changing life-long learning needs;
and iv) growing Communication and Information Technology usage
and enhanced networking and social engagement (Kearney,2009)
with explicit implication in science teaching. Science education has
the potential to combat with the challenges of the newly emerged
trends and also the super-fast technological progress globally.
Through science education learners learn through inquiry, develop
scientific temperament and become adapted to advance Techno-
scientific development.  Some important aspects of modern science
education are discussed in brief.
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Science Education 4.0, its aims & Objectives:
           Aims of education give a clear direction to it whereas
objectives are the steps that lead the   system towards achievements
of the aims. The basic goals of science education are to meet
personal choices, resolve current social issues, assist the learner
with career choices and preparing for higher studies(Liman
anthony2020). Alongside the science education needs to have

 To meet the challenges of modern world of Science and
technology. Science education must aim to develop well-
equipped individuals who can easily face diverse challenges
due to rapidly growing technological world.

 Scientific and technological evolution has huge impact on
the social life in the current era. Science education in 21st

century should not only emphasize on the technological
and industrial revolution but also focuses on preparing
learners to be well-informed and well-adapted so as to
cope with the current trends of the society.

 Constructing an individual who understands the
importance of sustainable development, deals with social
issues rationally and critically is one of the sole aims of
science education presently.

 Modern day aspirants’ demand an education system that
needs to be enriched with practical-based and
activity-based learning. They need to have efficiency in
scientific and technological literacy. Modern education
especially science education should provide sufficient
training to the future professionals in modern technology
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like artificial intelligence, space sciences etc.

 Science Education 4.0 should aim to develop scientific
and technological understanding in young aspiring minds.
The revolutionary world and its rapid techno-industrial
expansion demand in depth scientific and technological
knowledge and its successful application in real life
situations.

 Science education 4.0 should aim to develop productive
individuals with logical and critical thinking abilities. It
should inculcate scientific temperament in every individual
to combat with the challenges of the future world.

Science Education 4.0 and its curriculum:

A well-researched and a well-planned science curriculum
are on high call for achieving goals of Science Education
4.0. The science curriculum should functions a
comprehensive guide in shaping the students generations
and make them capable of critical thinking, fostering
curiosity and possessing relevant skills to confront future
scientific challages (Andi Bunyamin, Ni Putu Rai Yuliartini,
Ida Bagus Made Wisnu Parta, Muh. Hapipi 2024) .  The
science curriculum emphasizes on building a robust
foundation for understanding the fundamental principles
of natural sciences (Moon & Blackman, 2014). At the
middle level the focus is on deeper comprehension of
complex and complicated concepts whereas at the
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advanced level, the science curriculum encompasses
aspects of research and scientific applications, preparing

the learners for better involvement in the exploration of
scientific knowledge (Lederman et al,2013)  As the world
in changing the science curriculum should be revised and
be updated at frequent interval of time. Some very
important points should be discussed in these regard.

 The science curriculum in the current era should be
constructed on the principle of individual difference. Every
individual in the classroom should be treated separately.
Every individual has borne with different abilities and
capabilities. The current day science curriculum must be
able to cater the diverse needs of the learners.

 The modern day science curriculum should be competency
based. It should provide ample opportunity to make the
future professional to be competent enough to face the
future challenges in personal, professional and social lives.

 The science curriculum should be prepared on the
principle of ‘Learning by Doing’. It should focus on
providing hands on activities and enquiry based learning
experiences to the learners. Learners should be given
opportunity for various skills like observation,
experimentation, creation, imagination, exploration,
innovation and so on.

 The curriculum should include such content that can
inculcate human values like sense of responsibility, glory
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of teamwork, feeling of cooperation, open-mindedness.
It should foster curiosity and creativity in learners.

 The curriculum should emphasize on sustainability in life.
It should inculcate environmental ethics in the modern day
learner. The Curriculum should teach the learners how to
keep balance between scientific progress and
development and sustenance of nature.

 The curriculum should promote collaborative approach
of education. Science is multidisciplinary in nature. The
various subjects in the curriculum should not teach in
isolation. Application of scientific concepts to understand
subjects of other disciplines should be promoted and
encouraged.

 Science curriculum for Science Education 4.0 should link
classroom education with wider world. In the era of
globalization, education should not be confined.
Curriculum should provide deep understanding of global
problems and higher order thinking ability to search for
appropriate solution.

 The curriculum should provide ample scope for use of
modern educational technology and other technological
gadgets to provide science education in more interesting
way. Use of ICT in education, smart classes, AI
technology should be promoted in current education
system for better understanding of the content.

 The curriculum should be revolutionized with a strong focus
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on connectivity, versatility and learner-centered learning.

 The science teacher should be capable enough to carry
the responsibility to link the field of science to the
community. They should develop the feelings of oneness
in the modern day learners.

 The curricular content should carry the message that
humans are not supreme elements of the environment.
They have no right to interfere in the normal functioning
of natural environment. The curriculum should help the
learner can connect themselves with nature and easily
grasp the respective information that are directly or
indirectly link with their experience in their own
environment.

 The modern science curriculum needs alignment with

 global issues and various environmental crises and also
motivate the alignment with contemporary
challenges(Reid,2019)

 The 21st century curriculum must develop on the principle
of balancing. There should be a realistic balance of
objectives with the content, abilities of the learners and
the learning experiences.

Science Education-4.0 and its curriculum

content:

                  Curriculum content is nothing but the totality of what
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to be taught to the learners in a school system. To keep balance
with the emerging world, the science curriculum contents  must bear

the following qualities:

 The content must be in line with the learning experiences,
age and intellectual abilities of the learner and also there must
be clear cut.

 It should reflect the co-operative and collaborative approach
of the subject science. The topics should be organized in an
integrated manner.

 The curriculum content in 21st century should be sufficient
enough to widen the career opportunities of the future
professionals.

  The curriculum content should emphasize on incorporating
topics like nanotechnology, biotechnology, genetic
engineering, Artificial Intelligence etc to prepare the learners
for global scientific and technological progress.

 Science curriculum must respond to saving Mother Nature
and abide by environmental ethics. It should include topics
like Green Chemistry to benefit the natural environment by
removing the production and use of toxic substances harmful
for the nature.

 Current era of Science and Technology has put more stress
on exploring space. There should be addition of topics like
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planetary science, cosmology, space biology etc at science
curriculum at different levels.

Science Education 4.0 and Science Teachers:

 Science is both a process and product. The science
teachers should able to use this nature of science to create
a constructive culture for teaching and learning in the
classroom environment.

 Science teachers must possess the ability to comprehend
and interpret scientific concepts and apply the acquired
knowledge in handling real-life issues.

 Science teachers should focus on inquiry based learning.
They should provide guidance and support to the learners
to investigate the facts by their own and gather in depth
knowledge.

 Science teachers should develop the ability of decision
making and problem solving to deal with social and
technological issues in the modern day learners.

 The modern day science teachers should have the ability
to use diverse methods and strategies of teaching science
suitable to the taught to be topic for successful teaching
and learning.

 The science teacher should be capable enough to carry
the responsibility to link the field of science to the
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community. They should bring the institutional community
closer to the teaching-learning process

 The science teacher should have the ability to plan,
organize and implement an effective science curriculum
efficiently and successfully. They should be careful about
the consistency of curricular content to keep it in track
with the Global Standard of Science Education.

  The modern day science teachers should be able to
design effective tools and techniques of evaluation to
evaluate all the dimensions of personality in an individual,
for example intellectual, emotional, social, moral etc.

 The science teachers should be careful to create a
congenial and productive learning classroom environment.

 The science teachers should be focused for continuous
professional growth. They need to be updated with the
modern trends of teaching. They should have the feeling
of glory about their profession as teaching.

 The science teachers should take care that every learners.
They should understand and accept the fact that science
is a universal human endeavor.

Science Education 4.0 and Methods, Strategies
of teaching science:

                  As per Kothari commission report (1964-66) “If
Science is poorly taught and badly learnt, it is little more than



92

burdening the mind with dead information, and it could degenerate
into a new superstition.”  Like any other discipline, the sole aim
of science teaching is also to bring about socially desirable
behavioral

change in the learners. This can only be made possible by
applying appropriate Method and Strategies of teaching or else
young minds will be burden with deceased information as meant
by Kothari Commission report. The ‘Methods of Teaching’ is
the process of interpreting the world of knowledge to the learner.
Methods are nothing but the style of presentation of the curricular
content in the classroom by using teaching strategies. Teaching
strategies are the ways to teach how to learn the material
successfully. The constantly growing world asks for application
of effective Methods and strategies to deal with modern
revolutionary world. Some are discussed here in brief.

 Heuristic Method:

Science Education 4.0 aimed for self-confident and
dynamic learners. Heuristic method of teaching science is a
perfect way to achieve this.  This method of science teaching
ensures the use of the senses of touch, sight and hearing. Learners
learn from direct experience on this method which results in
long retention of knowledge. This particular method believes in
fostering the habit of self-activity and self-dependence in the
learners. Curiosity, interest and scientific investigation are the
key features of this method. This method promotes the art of
questioning in the learners and provides an atmosphere of
freedom to the learners in order to encourage spontaneity, self-
expression, self-reliance and self-development. Habits of
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industry and hard work are also encouraged in this method.

 Project method:

William Heard Kilpatrick, an American pedagogue
quoted “A project is a whole-hearted purposeful activity in a
social environment.” The current trends in science education seek
for definite purpose behind each act. That’s what the Project
method is mostly about.  Project method of teaching is helpful in
widening the intellectual horizon of the learners. This method
helps the learners to overcome old beliefs, prejudice and obsolete
scientific theories as they get the scope of direct experience the
real facts in natural settings. This method is quite helpful in
understanding the current complex issues in global context. This
method is also beneficent to develop scientific attitudes among
the learners by inculcating truthfulness and honesty in them.

 Problem Solving Method:

The basis of his method of teaching science is the principle
of ‘Learning by doing’. This method enables the learners to
acquire new knowledge by facing problems to be solved. This
method leads to a holistic understanding of the given concept by
observation, analyzing and interpreting the problems to find
solutions. To adapt with super-fast growth modern day learners
need to consider acquisition of knowledge not as a goal but a
natural outcome of working on tasks. This purpose is served by
problem solving method. Altogether this method makes the
learner capable of generalizing facts.
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 Discovery Method:

            This method increases the intellectual potency, so as
achievement level of the learner. Here learning takes place by
intrinsic motivation. Practicing this method leads the learners to
develop the ability sense the relevance of variable, make intuitive
leaps, cast problems and ultimately develops suitable work culture
in the future professionals. Such characteristic features of discovery
method advocates its relevance in Science Education 4.0.

 Virtual Learning:

          Virtual leaning technology has changed the education system
globally in recent years. It has personalized education with increased
flexibility in scheduling learning. Virtual learning in Science Education
includes virtual laboratory, virtual museum, virtual trips etc. Virtual
learning environment is a simulated environment where learners
can link theoretical and real aspects of the content electronically
without use of real learning tools. Virtual learning has improved
digital skills and opened up diverse career opportunities.

 Flipped Learning:

              It is a type of blended learning that exchanged the roles
of school and home. It is a combination of e-learning and direct
learning(Amani Hamdan,2020). Learners get more active role and
an independent learning environment in this method of Science
teaching. It develops creativity, critical thinking ability and digital
literacy in the learner that are required for digital citizenship of the
digital world.
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 Differential Learning:

         Differential learning is based on the ‘Principle of
i n d i v i d u a l  d i f f e r e n c'. Learners from diverse social,
intellectual, economic backgrounds come together to learn in a

common classroom environment. This creates homogeneity in the
classroom. To deal with such situation Differential Learning is the
best option. It is the process of tailoring the content of the
curriculum as per individual learners’ needs, interests and strengths.
Modern day science education prefers the learners to learn in a
flexible and personalized learning environment.

 Adaptive Learning:

              Adaptive learning is a instructional method where
learning happens at the learners own pace. Adaptive learning based
on three basic elements: a learner’s primary knowledge, the
learning objectives and the learner’s preferred learning methods
(Matar,2014) The entire instructional process emphasizes personal
needs and demands of individual learner. It is an inclusive approach
talk about ‘low-’ and high-ability learners. It encourages learners
to be engaged not only with the learning but also with the learning
process.  Science Education 4.0 asks for such method of learning
that can assure better scalability.

 Experiential learning:

             Current trend in learning agrees with the fact that the
importance of concrete experience is foremost in effective learning.
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It is build on the theory of ‘learning though reflection on doing’. “I
hear I forget, I see I remember, I do and I understand” by
Confucius in 450BC is the key idea behind experiential learning.
It focuses expansion of cognitive span, develop required skills by
engaging learners in direct and concrete experiences purposefully.
Science education since time immemorial demands factual and
evidence proof knowledge which is made possible by this method
of teaching.

 STEM education:

It is an interdisciplinary teaching-learning approach. It
integrates Science(S), Technology (T), Engineering (E), and
Mathematics (M). The aim of STEM education is to
provide learners with the necessary skills required for
success in 21st century workfoce, where jobs in this fields
are in high demand.(Reizelle Barreto,2023) .

STEM helps in fostering and developing higher order
thinking skills like critical and logical thinking ability, analytical
and rational thinking ability, problem-solving and decision-
making ability etc to deal with various real-life issues.

Science Education4.0 and Techniques of

Evaluation:

                  Science Education4.0 demands for revised and
updated techniques and tool of evaluation. Modern trend of
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science education recommends learner-centric evaluation. It
suggests both in-and out-classes evaluation to provide genuine
feedback. Modern education has strong asks for large coverage
of content, objectivity in evaluation and immediate feedback.

Some points are cited below in this context:

 Science Education 4.0 demands any sort of evaluation
technique that has qualities like validity, reliability,
objectivity, fairness and usability.

 Self-evaluation techniques are highly recommended.
Alternative Evaluation technique is one of them. In such
evaluation process both the educands and educators
participate together. Learners are evaluated on the basis
of their performance in real and meaningful tasks.

 Current trends in science education advocates diverse
examination techniques like on-line examination, on-
demand examination, open-book test etc are some of
common examples.

 Learners of modern era are evaluated by standardized
International tests like TIMSS, PISA, PIRLS, ISI, IMSO,
IBT etc help spark competition. These are in turn
motivation for further improvement.

 Continuous and Comprehensive Evaluation which was
highly recommended by NEP1986 seems relevant in
modern day too.
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      The fact that to educate modern day educators are a big
challenge, cannot be denied. Education 21st century learners need
a well-prepared system of education.  Educators, teachers and
administrators work together efficiently to face and overcome
the challenge.
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Abstract
Social media has become an integral aspect of mod-

ern life, shaping human interactions, behavior, and mental
well-being. While these platforms offer opportunities for so-
cial connectivity, self-expression, and access to mental health
resources, they also pose significant psychological risks. This
paper explores the dual impact of social media on mental
health, examining its role in both fostering emotional sup-
port and contributing to issues such as anxiety, depression,
low self-esteem, and sleep disturbances. Additionally, it dis-
cusses the influence of algorithm-driven content consump-
tion and addictive behaviors associated with excessive en-
gagement. Finally, the paper presents strategies to mitigate
these negative effects, emphasizing mindful usage, digital
detox practices, and educational initiatives. Understanding
the complex relationship between social media and mental
health is essential for promoting healthier digital habits and
fostering a balanced online experience. I. Introduction The
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increasing prevalence of social media has transformed the way
individuals communicate, engage with communities, and ac-
cess information. While these platforms offer significant ben-
efits, such as emotional support and mental health aware-
ness, they also pose risks, including anxiety, depression, and
addiction (Keles, McCrae, &amp; Grealish, 2020). This pa-
per critically examines both the positive and negative psy-
chological effects of social media, the role of algorithm-driven
engagement, and strategies to mitigate its adverse conse-
quences.

I. Introduction :
The increasing prevalence of social media has transformed the
way individuals communicate, engage with communities, and ac-
cess information. While these platforms offer significant benefits,
such as emotional support and mental health awareness, they also
pose risks, including anxiety, depression, and addiction (Keles,
McCrae, &amp; Grealish, 2020). This paper critically examines
both the positive and negative psychological effects of social me-
dia, the role of algorithm-driven engagement, and strategies to
mitigate its adverse consequences.

II. Objective of the study
This paper aims to examine the impact of social media on mental
health. The Impact of Social Media on Mental Health: A Critical
Analysis

III. Methodology
This study is based on secondary sources,including books,
researchpapers, journal-article and reports. Additionallyrelevant
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materials from credible web sides have been collected. The study
follows a descriptive research approach.

IV. Discussion
Social media has become an inseparable part of modern society,
revolutionizing the way individuals communicate, share information,
and engage with the world. Platforms such as Facebook, Instagram,
Twitter, and TikTok provide instant connectivity, enabling users to
form relationships, express their thoughts, and access vast digital
communities. While these platforms offer numerous advantages, they
also raise significant concerns about their impact on mental health.
The relationship between social media and mental health is com-
plex and multifaceted. On one hand, social media fosters emotional
support, facilitates mental health awareness, and provides resources
for individuals seeking guidance. It enables people to share their
experiences, break stigmas surrounding mental health issues, and
find support networks that might not be available offline. On the
other hand, excessive social media use has been linked to psycho-
logical distress, including anxiety, depression, low self-esteem, and
sleep disturbances. Factors such as cyberbullying, social compari-
son, and the pressure to maintain an idealized online presence can
contribute to negative self-perception and emotional strain. More-
over, social media platforms rely on sophisticated algorithms de-
signed to maximize user engagement. While these algorithms en-
hance user experience by curating personalized content, they can
also encourage compulsive usage, leading to digital addiction and
reduced real-world social interactions. The continuous cycle of
notifications, likes, and comments can create dependency, reinforcing
the need for validation and potentially affecting an individual’s overall
well-being. Given the widespread influence of social media on
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mental health, it is essential to examine both its benefits and draw-
backs. By understanding the intricate connection between social
media and mental health, individuals and society can work toward
fostering a more balanced and mindful approach to
digital engagement.

Positive Effects of Social Media on Mental Health:
a) Emotional Support and Community Building :

Social media facilitates virtual communities where individu-
als can seek emotional support, share experiences, and connect
with others facing similar challenges. Studies indicate that online
peer support groups significantly enhance psychological resilience,
especially among those with mental health disorders (Naslund et
al., 2016). Platforms such as Reddit, Facebook Groups, and Twit-
ter provide spaces for users to exchange advice and encourage-
ment.
b) Mental Health Awareness and Education :

Social media plays a crucial role in mental health education
by increasing public awareness and reducing stigma. Campaigns
such as #BellLetsTalk and #MentalHealthAwarenessMonth have
contributed to a global dialogue about mental well-being (Robinson
et al., 2019). Additionally, digital platforms provide access to self-
help tools, mental health hotlines, and professional resources, im-
proving outreach and early intervention strategies.
c) Self-Expression and Creativity :

Creative expression is a fundamental aspect of psychologi-
cal well-being. Platforms like Instagram, TikTok, and YouTube al-
low users to share artwork, writing, music, and personal experi-
ences, fostering self-confidence and social engagement. Research
suggests that creative activities on social media positively impact
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mood and self-esteem (Davies et al., 2020).
d) Positive Psychological Reinforcement :

Exposure to motivational content and wellness-focused
pages can contribute to mental well-being. Studies indicate that
engaging with positive digital communities and mindfulness-based
interventions on social media can enhance resilience and reduce
stress levels (Seabrook, Kern, &amp; Rickard, 2016).

Negative Effects of Social Media on Mental Health:
a) Anxiety and Depression

Numerous studies have linked excessive social media use
to heightened levels of anxiety and depression. A meta-analysis by
Keles et al. (2020) found a significant association between social
media engagement and increased psychological distress, particu-
larly among adolescents. Factors such as cyberbullying, negative
interactions, and exposure to distressing content exacerbate these
effects.
b) Social Comparison and Self-Esteem

Social media fosters an environment where users frequently
compare themselves to idealized portrayals of others. According to
Fardouly et al. (2015), exposure to highly curated content on plat-
forms like Instagram is associated with increased body dissatisfac-
tion and lower self-esteem, particularly in young women. The
&quot;highlight reel &quot; effect contributes to unrealistic beauty
standards and negative self-perception.
c) Sleep Disruptions and Cognitive Fatigue

Screen exposure before bedtime has been shown to
disrupt sleep patterns due to blue light interference with melatonin
production. Research suggests that social media usage at night



105

contributes to poor sleep quality, which in turn exacerbates anxiety
and mood disorders (Carter, Rees, Hale, Bhattacharjee, &amp;
Paradkar, 2016). The compulsive nature of social media scrolling
also leads to cognitive fatigue and decreased attention spans.
d) Social Media Addiction and Dopamine Regulation

The design of social media platforms leverages reward-
based mechanisms, reinforcing compulsive behaviors. Studies have
demonstrated that social media engagement activates the brain’s
dopamine pathways, similar to substance addiction (Andreassen et
al.,2017). This can lead to excessive usage, dependency, and with-
drawal symptoms when access is restricted.

The Role of Algorithms and Digital Well-Being:
Social media platforms employ algorithm-driven recommen-

dation systems designed to maximize user engagement. These al-
gorithms prioritize content based on user preferences and behav-
iors, often leading to prolonged usage. While this enhances user
experience, it can also contribute to negative mental health out-
comes by promoting endless scrolling and exposure to emotionally
charged content (Montag et al., 2021). To address these concerns,
digital well-being initiatives have been introduced, including: Screen
Time Monitoring Tools – Applications such as Apple’s &quot;Screen
Time&quot; and Android’s & quot;Digital Wellbeing&quot; allow
users to track and limit social media usage. Mindfulness and Digital
Detox Programs – Strategies such as &quot;social media fasting &
quot; encourage users to take regular breaks from digital engage-
ment. Content Moderation and Customization – Many platforms
provide options to filter distressing or harmful content to create a
healthier online environment.
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Strategies for Mitigating the Negative Impact of So-
cial Media:
a) Implementing Time Management Techniques

Structured time management can prevent excessive engage-
ment with social media. Techniques such as the Pomodoro Tech-
nique or setting scheduled breaks have been shown to improve
digital consumption habits (Johannes et al., 2021).
b) Encouraging Mindful Social Media Use

Selective content consumption and intentional engagement
can help individuals cultivate a positive digital experience. Research
suggests that reducing exposure to negative online interactions and
focusing on uplifting content enhances mental well-being (Berryman,
Ferguson, &amp; Negy, 2018).
c) Digital Detox and Offline Engagement

Regular social media breaks, or &quot;digital
detoxes,&quot; allow individuals to reconnect with offline activi-
ties. Engaging in physical exercise, face-to-face interactions, and
creative hobbies has been linked to improved mental health out-
comes (Twenge et al., 2018).
d) Integrating Social Media Awareness into Education

Digital literacy programs in schools and workplaces can
equip individuals with critical thinking skills to navigate social media
responsibly. Teaching young users about the psychological effects
of social media, including cyberbullying and comparison culture,
can help mitigate its negative impact (Livingstone &amp; Helsper,
2007).

V. Conclusion :
Social media exerts a profound influence on mental health,

offering both benefits and challenges. While it serves as a valuable
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tool for emotional support, awareness, and self-expression, it also
presents risks such as anxiety, low self-esteem, and compulsive
behaviors. Adopting mindful consumption practices, leveraging digi-
tal well-being tools, and promoting mental health education can help
mitigate these risks. Continued research is essential to develop evi-
dence-based interventions that support digital well-being in an in-
creasingly connected world.
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Abstract
One can never be certain of what India will look like

in a century since the future is so unpredictable and things are
changing so quickly. Technology is transforming the way
teachers and students educate and learn, even though
educators and leaders build, develop and envision the future.
Given how dynamic the 21st century is, education must adapt
in the future. It is useful to reflect on the past to envision and
make plans for a better future. The Vedic era, which is mostly
associated with the ancient period, is considered to represent
the start of Indian educational history. From the time of the
Vedas until 21st century, education has changed. The New
Education Policy will undoubtedly lead to considerable
educational modifications in the current educational system.
The next few years will see a significant push towards skill-
based education. Numerous targeted policy advancements have
been made with the goal of promoting digital literacy and
inclusivity in term of access to high quality teaching techniques
in the context of school education. These developments have
been made with an eye towards tech-enabled solutions. All the
curriculum will undergo significant adjustments as NEP sets
off on its journey and the experimental becomes more and
more popular. This article discusses about how education has
evolved from the ancient period to the present and how it will
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take a turn to the future.
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INTRODUCTION:
Learning involves gaining knowledge to comprehend the

numerous disciplines that we will utilise in our daily lives on a deeper
level. In addition to the knowledge, we acquire an experience in
schools, homes, and members of society. Education refers to the
information we learn and encounter outside of books or classrooms.
A learning causes our perspectives on life to change, and education
is essential for both individual and social advancements. The
continuance of education is crucial since learning is a lifelong process
that ends with our death. It serves as the cornerstone for the growth
of a sound person and society. If our society lacks education, there
is little hope for a bright future of our planet. The key to change is
education which is crucial instruments that enables people to
comprehend their rights and obligations to their families, communities
and nation. It enhances one’s perspective on the world and one’s
capacity to combat wrong doings like violence, corruption and
injustice. Since its inception, the educational system has changed.
The forms and means of education have evolved over time in
accordance with the time. What education was a thousand years
ago is completely different now. With the changing society education
as a process of gaining knowledge also needs to evolve. India’s
educational landscape is bright with a strong emphasis on technology,
individualised instruction and skill development. Digital technologies,
adaptable curriculum and online learning are becoming more
widespread. To educate students for current occupations a focus
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on critical thinking, creativity and practical skills should be placed.
Due to government initiatives and increased funds for education
more pupils nationwide will have access to high quality education.

EVOLUTION OF EDUCATION- PAST TO PRESENT:
In the past, India possessed a knowledge system that

guaranteed the successful transmission of holistic ideology from
one generation to the next while also enhancing it according to the
need of the times, the country and the community. Subsequent
colonial intervention impeded this tradition’s seamless translation
to the present, creating some conspicuous voids in the
contemporary educational framework. The current government
has implemented several ground-breaking reforms targeted at
improving the standard, accessibility and skill-oriented nature of
education throughout India in recognition of the pressing needs to
close these disparities.

Education in Ancient and Medieval India:
The history of education in India began with the Vedic

period. Vedic education is more closely associated with the ancient
period i.e. from 2000 BC to 200 BC. Our ancient educational
system, which dates to the Rig Veda, developed over time and
was centred on the holistic development of the individual by
attending to both the inner and outer self. The moral, physical,
spiritual and intellectual facets of life were the system’s main
concerns. The appreciation of the harmony between humans and
environment was imparted to the students. The principles of the
Vedas and Upanishads were followed in teaching and learning
including all facets of life and responsibilities to oneself, one’s family
and community.
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A notable aspect of Vedic education is the Gurukul
educational system. In the past, the students were housed in the
Guru’s Ashram for educational purposes. Gurukuls were located
outside of cities, in the open countryside. The children of the
Brahmin, Kshatriya and Vaishya castes were sent to Gurukul.
Here the children begin their education following a ritual known
as Upanayan, which involved bringing the child to the Guru for
the purpose of education. The learner would get the Guru Mantra
from the Guru before beginning his education. In the Gurukul
system, education was highly focused on teaching students how
to pray, make sacrifices and carry out other tasks in accordance
with the social order. This was almost like a religious imitation.
The renowned monarch Harsha’s downfall in 647 AD is supposed
to have marked as the end of the ancient period.

Medieval period is considered as the closing period of
Vedic education. In the medieval age the education system mostly
focused on the Islamic and Mughal system. Religious education
was prioritized during the Medieval period education. The people
had strong opinions and ideas that education with a focus on
religion would instil in people the information, values, morality,
and ethics that are essential to life. There were Pathshalas and
Maktabs in both urban and rural areas where elementary
education was taught. The dissemination of knowledge and the
advancement of Islam and social customs were the primary goals
of education during the Medieval period. Making people religious
minded was the goal of the educational system.

The Mughal rulers contributed to the growth and
dissemination of education. They provided funding and assistance
in the founding of various educational institutions, and wealthy
landowners also contributed to the establishment of these
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institutions. In the Medieval period, there were two different kinds
of education: religious and secular. Studying the Quran, Muhammad
and his conquests, Islamic law and Islamic history are all part of
religious education. Arabic literature, grammar, history, philosophy,
mathematics, geography, politics, economics, Greek language, and
agriculture are all studied in the secular curriculum.  During this
period the focus was given on the practical education and the students
were taught from the basics and the rulers also supported the
development of education.

Education in British and Modern India:
The education system in British India had a significant impact

on educational outcome. To alter the educational system, the British
government created several regulations and initiatives. The
educational system when the British ruled India was known as British
India’s educational system. India was first conquered and taken
over by the British in the middle of the Middle Ages. Under the
British Empire, modern education was first implemented. The
establishment of British territorial sovereignty over India brought
about changes in all aspects of society. Education was one of the
areas that saw major change because of the British taking over
authority. To justify their control and satisfy their own financial
demands, the colonial rulers established its educational system. The
Charter Acts of India formally created the British education system.
When the British Parliament decided to renew the Charter in 1813,
it mandated that the East India Company set aside one lakh rupees
a year for the revival and promotion of literature, the encouragement
of the learned natives of India, and for the introduction and
promotion of knowledge of the sciences among the inhabitants of
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the British territories. This led to the first official financial
arrangements being established by the Queen, and the East India
Company being entrusted with the education of the indigenous.
While the subjects and curriculum were somewhat constrained,
the primary objective of British modern education was the
propagation of Christianity.

 Education began to evolve over time and reach the
modern era of the twenty-first century the age of science,
technology, and inventions. Furthermore, the need and desire for
education are still the same as they were in the medieval period
and the ancient period. Three phases make up a student’s whole
curriculum: primary, secondary, and graduation during this period.
Students were taught word formation, alphabets, and how to recite
poems at an early age. In addition to other prayers, the National
Anthem is played in schools. In addition to academics, schools
offer a variety of extracurricular and sports programs to help
children stay in shape and develop holistically. A more advanced
kind of basic education is secondary education. Students in
secondary education are presented with options between arts,
science and commerce. The students received instruction based
on their selection. In graduation, students were given the choice
to choose a field for further studies example computer, electrical,
civil, etc.

Following its independence, India began the massive
undertaking of rebuilding the country with the goal of bringing
about socio-economic change and establishing a new social
structure founded on the values of social justice and democracy.
Without changing the educational system, this mission was nearly
unachievable. Considering this, organized educational growth was
started in 1947, the year of independence. In response to their



114

proposals, efforts have been undertaken to improve education
through the formation of more than a hundred committees and
commissions.

What the future holds in Education?
The education system in India has seen to have changed

from the ancient period to the present modern day. Though the
student-teacher relation has remained the same, the teaching
methods, curriculum, etc. have evolved. Education has shifted to
more skill learning and technical learning from religious education.
Even the philosophical outlook of education has transcended from
idealism to pragmatism. It has become important to sustain the
nation’s value and culture at the same time proceed to keep the
pace to achieve to the top in the global scenario due to which the
skill of the human capital needs to be upgraded. It is important to
note that with the changes in the society and environment
importance must be given to creativity, adaptability and agility.
Though the education system has many challenges such as access,
equality, management and finance, it is crucial that the curriculum
has to be relevant and oriented towards the growth of science,
technology, ethics and values.

 The future of education is being influenced by numerous
factors. All facets of our society are changing, including education:
internalization, digitalization, personalization, customization,
globalization, and interconnection. The education system needs to
be ready for the influx of students from diverse backgrounds,
socioeconomic groups, and cultural backgrounds in order to fulfil
global standards. Students need to become aware of the larger
world and acquire global citizenship abilities. Technology is
changing the way we think, purchase, sell, worship, work, play,
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and live. It is now essential for success in many fields. The use of
technology in education is making teaching a job with a bright
future. Technology has made education more accessible in a
variety of towns, cities, and villages. The demand for talents related
to technology is rising. It is imperative for a child’s future that they
comprehend the workings of technologies, what they can
accomplish, and how they can improve society. There are some
technologies that shall play an important role in the future of
education such as Artificial Intelligence, Cloud Computing, Digital
textbook, 3D printing, virtual reality and augmented reality.

With the advent of technology, the traditional art of learning
has undergone significant transformation. The learners of today
are digital natives who utilize mobile devices frequently. Learning
spaces that enable small groups to work together in person or
digitally on educational initiatives will take the place of traditional
classroom settings. The success of education in the future rests
on how well technology and instruction are matched. The focus
of education in the future will be on enhancing and implementing
student-centric learning. This can be accomplished by project-
based learning, industry-based learning, mobile learning, e-
learning, etc. Rather than managing the classroom, an educator’s
conventional duty is that of a guide or facilitator. The development
of technology has brought about a constant transformation in the
function of educators. Teachers are expected to keep up with
technological advancements and introduce them to their students.
To meet the demands of the future, education must evolve, and
educators’ roles must also change. Teachers must give the youth
of today the tools they need to succeed in the world of tomorrow.
The forced shift to digital education, commonly referred to as
online education, distance education, etc., caught the educational
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establishment off guard. Over the past ten years, online courses
have become more and more popular, and the global online learning
market is expanding quickly. Most students globally may not require
physical attendance at school in the near future in order to receive
an education. Online learning can offer a more individualized view
on how teachers and students might use technology in the classroom.
Because it is convenient and easily accessible, online education is
becoming more and more popular. Because of its adaptability,
students can easily and affordably get the education they require.

Contribution of Government in the future education:
By creating and carrying out laws, establishing standards,

and supervising the entire educational system to guarantee
accessibility and quality, the government plays a critical role in
education. Funding for education is frequently provided by the
government and might be allocated to local or regional authorities,
educational institutions, and programs. To ensure quality and
uniformity throughout the educational system, the government
frequently establish various schemes and programmes. The
government has undoubtedly taken action to raise the standard of
instruction at the primary, secondary, and higher education. The
government has made some moves in elementary education. The
financial difficulties in the households are one of the primary issues
in Indian education system. To address this, the government has
mandated free elementary education for children between the ages
of six to fourteen. Programmes like Midday Meal and Sarva
Shiksha Abhiyan are designed primarily for underprivileged children.
Children receive free education and a one meal in this. In addition,
the government has started implementing computer education at
the elementary school level.
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The secondary education program is designed for students
who are between the age group of 14 to 18 years old. The aim of
this program is to get students ready for college. NCERT is
committed to promoting both the quantity and quality of education.
Some of the schemes are Rashtriya Madhyamik Shiksha Abhiyan,
National Scheme of Incentives to Girls for Secondary Education,
Girls Hostel Scheme, scheme of Vocational Education, etc.  The
primary goal of higher education is to get students ready for the
workforce. To join the nation’s skilled labour force, recent
graduates can enhance their skill set. All India Council for Technical
Education Scholarship, Scheme of Apprenticeship Training,
Department of Science and Technology Grants and fellowship,
etc. are some of the schemes for higher education taken by the
government of India. To meet the changing demands of the
education sector, the government needs to prioritize diversity,
flexibility, and innovation. Prioritizing skill development, vocational
education, and digital literacy is vital for policies to align with the
needs of the 21st-century workforce. Enhancing educational quality
and relevance requires bolstering teacher training, encouraging
research and innovation, and utilizing technology for remote learning.
Government initiatives will be crucial in determining how Indian
education develops in the future. Policymakers can create a strong,
inclusive education system that empowers people, encourages
creativity, and propels socioeconomic development by tackling
the obstacles and seizing the opportunities. Investing in education
is still essential to realizing India’s potential as it transitions to a
knowledge economy.The National Education Policy, 2020 (NEP)
is one of the policies taken by the government of India that envisions
transforming education in the future. The five guiding pillars of
Access, Equity, Quality, Affordability, and Accountability form the
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foundation of NEP 2020. It will equip our young people to handle
the many domestic and international issues of the 21st century. It
contributes directly to transform India into an equitable and vibrant
knowledge society by providing high quality education and making
India into a global superpower. The National Education Policy
2020 places a strong emphasis on the fundamental beliefs and
idea that education should foster not only cognitive abilities, or the
foundational skills of reading and numeracy, higher-order abilities
like critical thinking and problem solving but also social and
emotional abilities or soft skills which include empathy and cultural
awareness, grit and perseverance, teamwork, leadership, and
communication among other things. NEP 2020 offers insightful
analyses and helpful recommendations on a range of topics related
to higher education such as the shift to multidisciplinary and holistic
education, institutional autonomy, the National Research
Foundation’s establishment as a means of promoting high-quality
research, teachers’ ongoing professional development, technology
integration, internationalization of higher education, reorganizing
governance and regulatory architecture, multidisciplinary curricula,
engaging blended pedagogy, valid, reliable, and blended
assessment, and the availability of content in Indian languages.  If
we have to talk about the contribution of the government in the
future of Indian education then NEP 2020 is one of the major
initiatives of the government to be discussed.

CONCLUSION:
Education is essential to any modern society and can

influence its future. Today’s education trends are shaping
tomorrow’s workforce, which will require youths to be competent
in a broad range of transferable skills such as problem solving,
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critical thinking, creativity and communication. technology can be a
powerful tool for transforming learning and teaching. the practice of
a teacher standing in front of a room full of student is increasingly
becoming a thing of the past. the introduction of e-books, digital
textbooks, online learning and electronic or mobile devices is rapidly
changing the education sector. the evolution of education brings
with it future trends in education, we should be closely linked to
education for sustainable development. although the future is unclear
and hard to foresee, we need to be ready for it. there are typically
several interpretations of the future; some are assumptions and others
are hopes and anxieties. Education will advance in intelligence, safety,
and security, as well as relevance and integration with future-oriented
vocations. Education in the future will be considerably more flexible,
modular, and online.
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Abstract

Terrorism has long been a subject of academic inquiry
and it encompasses political science, sociology, psychology,
international relations, economics, etc. in its ambit of inquiry
and discussion. Meanwhile, terrorism often overshadows the
voices of those who suffer its consequences the most Set against
the backdrop of terrorism in Assam, Aruni Kashyap’s novel
“The House with a Thousand Stories” gives voices to the
unheard experiences and perspectives of ordinary people of
Assam. The once peaceful land of Assam turned into conflict
zones way back in 1990s. As a political reaction to the fear of
losing the land and henceforth the identity in the postcolonial
era, the selected natives resorted to arms rebellion. On April 7,
1979, the United Liberation Front of Assam (ULFA) was
established at the Rang Ghar, a royal pavilion constructed
during the Ahom era in Sivasagar. The organization’s objective
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was to establish a “sovereign socialist Assam” through an
armed struggle. The founding members of the organization were
Rajv Rajkhowa alias Arabinda Rajkhowa, Samiran Gogoi alias
Pradip Gogoi, Bhimakanta Buragohain, Golap Baruah alias
Anup Chetia, Bhadreshwar Gohai, and Paresh Barua. When
the situation was made volatile by the rebels, the democratically
elected government gave a free hand to the army and the
military forces to control the unrest situation in Assam.
Consequently, in an effort to regulate the situation, both the
rebels and the army resort to violent methods. It is the desire of
both parties to be the sole authority in the region. This paper
examines the representations of terrorism and its impact on
everyday life of ordinary men and women, and not merely as a
distant geopolitical issue. Through an analysis of Kashyap’s
characters, themes, and narrative technique, this study tries to
explore the unheard voices of ordinary men and women trapped
in terrorism and highlights resistance and agency. This papers
also try to examine how Kashyap subverts conventional
representations of terrorism by focusing on personal histories,
cultural identities, and the impact of systematic oppression.
The findings of this study enhance our comprehension of the
influence of terrorism on the average person and the function
of literature in providing an outlet for the unheard. This research
paper has implications for postcolonial studies, subaltern
studies, and literary representations of terrorism.

Keywords : Terrorism, unheard voices, postcolonialism,
subaltern studies, literary representation, insurgency, state
violence, ULFA, rebels, army.
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Introduction:

Terrorism has become a pervasive global phenomenon,
causing widespread destruction and silencing the voices of
marginalized communities. The impact of terrorism on these
communities is often overlooked in dominant narrative, which tends
to focus on the political and economic aspects of terrorism. However,
literature has the power to give voice to the unheard experiences
and perspectives of marginalized communities, offering a nuanced
understanding of the impact of terrorism on these groups – victims,
marginalized communities, and those caught between opposing
ideologies.

This research article examines terrorism with a special focus
on the unheard voices of ordinary people caught in the conflict zones
of the landscape of Assam. The ULFA’s activities in Assam during
the late 1990s were a significant source of unrest. The organization,
which is now more or less inactive, was involved in the killing of
individuals in the name of “Sovereign socialist Assam.” They were
also involved in kidnapping and extortion to sustain and strengthen
themselves. As a result, the democratically elected government
imposed the Armed Force (Special Power) Act (AFSPA) and the
Army got a forced hand to tackle the unrest situation in Assam.
There was allegedly a reign of terror and horror unleashed by the
Army in the name of controlling the unrest situation, But the situation
got worse day by day. The worst sufferers were the ordinary men,
and they became literally scapegoats in the fight between the army
and the rebels. The two forms of terrorism in Assam are the subject
of Aruni Kashyap’s novel “The House with a Thousand Stories”
with a special focus on the unheard voice of those common folk
who suffer the most.
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Literature Review:

The impact of terrorism on marginalized communities has
been a growing concern in recent years. Research has shown that
terrorism often targets vulnerable populations, including women,
children, and ethnic minorities (Bhatia, 2004; Khan, 2017). These
communities are often silenced by dominant narratives, which tend
to focus on the political and economic aspects of terrorism (Spivak,
1998).

 Literature has been recognized as a powerful tool for giving
a voice to marginalized communities (Bhabha, 1994). In particular,
postcolonial literature has played a critical role in the amplification
of subaltern voices and the challenge of dominant narratives (Said,
1978). Aruni Kashyap’s novel “The House with a Thousand Stories”
is a major improvement on this body of literature.

Studies on terrorism and literature have explored the ways
in which literature can be used to understand the complexities of
terrorism (Harrison, 2006). Research has also examined the
representation of terrorism in literature, highlighting the need for
nuanced and contextualized portrayals.

Literature has been important in providing a platform for
marginalized communities in the Northeast region of India (Baruah,
2012). Aruni Kashyap’s novel is part of this literary tradition, offering
a powerful portrayal of the impact of terrorism on marginalized
communities.

Methodology

The literary analysis methodology is used to explore the
themes of terrorism and marginalized voices in the novel “The House



125

with a Thousand Stories” by Aruni Kashyap. By examining the
narrative structure, character development, and socio-political
context, the study digs into how Kashyap portrays the impact of
terrorism on individuals and communities in Assam. The analysis
focuses on the representation of fear, violence, and the silencing of
certain groups, aiming to shed light on the nuanced depiction of
these issues in the literary work. This approach aligns with other
scholarly works that analyze Kashyap’s novel through various
lenses. For instance, in “Social Realism in Mitra Phukan’s The
Collector’s Wife and Aruni Kashyap’s “The House with a
Thousand Strois” the authors examine how Kashyap depicts the
darkest era of Assam’s recent history, focusing on state terrorism,
violence and social realism. (papers.ssrn.com).

       In the same way, the article “Postcolonial Aesthetics and
Sensuous Geographies in Aruni Kashyap’s The House with a
Thousand Stories” investigates the extratextual, political, and
historical aspects of postcolonial writing, particularly the diagnostic
mechanisms of resistance, terror, and post-trauma re-imagining in
the novel. (rupkatha.com).

These studies, including the one in question, utilize literary
analysis to dissect the complex interplay of themes such as terrorism,
unheard voices, and social realism in Kashyap’s work contributing
to a deeper understanding of the socio-political and Psychological
narratives embedded in literature.

 Analysis :

In “The House with a Thousand Stories” by Aruni
Kashyap, themes of marginalization, silenced voices, and untold
stories are woven throughout the novel. The book explores the
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socio-political landscape of Assam, particularly the impact of
insurgency, state violence, family secrets, and oppression.

The protagonist of the novel, Pablo a young man, is visiting
his ancestral home in Mayong, rural Assam. This is his second visit
to attend his aunt’s wedding. The wedding serves as a platform to
unfold the stories of love, fear, family secrets, the silent voice, trauma
of terrorism, and the subsequent fatal fallout of terrorism. Indeed,
the novel is most impressive in its Juggling of the personal with the
political; (Sunday Guardian). Pablo uncovers suppressed truths
about his family and society. As Pablo digs deeper, he becomes
aware of political violence, insurgency, and its impact on everyday
people. Highlighting the victims of military and state violence, the
novel depicts it as follows.

Everyone in our village was scared of the SULFA since
they carried carbines and AK-47s with them (P.P. 10, HTS). The
brutal proof of the state violence is when Pablo discovers the terrible
past history of Mamoni, the young sister of Brikdoor of Mayong
village: “Mridul told me she had been raped by four military men
when she had gone  to wash clothes in Pokoria River last year.”
(HTS, P.P. 112)

The ordinary man and woman had to pay heavy prices for
the terrorism unleashed by the army and ex-militants (SULFA).
The women were the worst victims of terrorism unleashed by the
ex-militants (SULFA) which created fear and helplessness in the
mind of the ordinary rural folk: “How they roamed around carrying
guns. How they married whomever they wanted to since the girl’s
family didn’t have the courage to refuse them (even if they did,
SULFA would take the girl away by force)”. (HTS, P.P. 11)
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The silent voices of the girls remain unheard who were
trapped in the terrorism. The novel critiques the dominant narrative
discourse when stories of the helpless victims remain unheard: “But
everyone only spoke about the SULFA, didn’t write about them.
How they roamed around carrying guns No one wrote about the
SULFA except in a few short stories ____” (HTS, P.P.11)

The horror of terrorism is poignantly brought out in the tragic
portrayal of the woman character Moina Pehi. The story of the
novel is in fact revolved around wedding of Moina-Pehi. The much-
awaited wedding of Moina Pehi was threatened by an impending
danger. The news reached Moina-Pehi that the groom is a relative
of ULFA. In the late 1990s, secret killing took place where musked
gunmen used to kill relatives of ULFA.  Fearing that it meant danger
to her life, Moina Pehi was panicking. She may either be killed or
raped after marriage by the masked gunmen, suspected to be a
group of Army, Police, and ex-militant. But her fear and agony
remain unheard. She drank phenyl the night before the marriage.
She was scolded by Oholya-Jethai. But her answer was one that
brings light to the most poignant tale of the worst victims of terrorism.
“Better to die than get married into such a family.” (HTS, P.P.189).
The innocent people were the victims and the story remained unheard
when they suffered from terrorism. “The army killed a few; both the
government and the rebels were just killing people.” (HTS, P.P.
23). As Pablo digs deeper into the issues, he realizes the question
of socio-politics involved behind it as in a Postcolonial narrative.
“Sooner or later, if I loved my state, I would discover why Assam
was rich in natural resources but one of the poorest states in the
country; why Assam was the richest Province in British India and
one of the poorest states in Independent India.” (HTS, P.P. 23)
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The inter-factional clashes between the rebels and the
former rebels created an atmosphere of fear and uncertainty when
normal life was paralyzed.;

“I saw the horror writ on his face when he came out,
Everyone in the family had been killed. Hiren, his wife, their two
sons who were in Primary School, his eight-year-old grandmother,
his mother, his father, and the maid who came to help them with
the household chores from the nearby hamlet”/ (HTS, P.P. 103).
In the story of the novel, it was too pathetic, when everyone was
killed, the only man left in the family of Hiren was the grandfather
who could not move for Paralyses and was unable to speak.

The narrative of the novel brings out a candidly the inability
to hear his voice in a poignant manner. “yes, yes, he can see
everything, he understands everything, but he can’t speak, can’t
move oh oh, poor man. Why didn’t they kill him? He should have
been killed as well.” (HTS, P.P. 103)

The narrative of the novel is the voice of the unheard. It
gives a strong outlet to the fear, agony, and helplessness of Moina-
Pehi who has little or no role in her own marriage.

“Perhaps the exhaustion brought on by the repeated
vomiting made her long to live. Told her how difficult it was to die.
How long it could take to die? How tired one could get white
trying to die. But it was difficult to live as well. How much she had
to retch. How much salt water she was forced to drink? How
much fear she had to negotiate with”. (HTS, P.P. 191)

Conclusion :

Aruni Kashyap’s “The House with a Thousand Stories” offers a
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poignant exploration of terrorism and its impact on the unheard
voices in Assam. The novel highlights how insurgency, state violence,
and social unrest shape the lives of ordinary people, often

rendering their struggles invisible to the mainstream through the
lens of a deeply personal narrative. The novel does not merely
depict acts of terrorism but digs deeper into the psychological and
emotional toll it takes on individuals and communities.

The silenced subjectivities in the novel include women,
minorities, and victims of insurgent and state violence which depict
the human toll of political struggles. Kashyap weaves personal
story’s with social-political issues and forces the reader into new
awareness of realities that are sidelined.

This study reinforces the concept that literature is a potential
tool for comprehending the complex experiences of individuals
residing in conflict-ridden regions. ‘The House with a Thousand
Stories’ not only sheds light on the complexities of terrorism in
Assam but also as a voice for those who have long been unheard.
Through this narrative, Kashyap allows readers to reconsider the
simplistic binaries of victim and perpetrator, emphasizing the need
for empathy and deeper socio-political engagement.

It is worth noting that further research is needed to examine
the representation of terrorism in literature from diverse regions
and cultures. Additionally, a comparative examination of the
representation of terrorism in literature and media could offer
valuable insights into the creation and representation of terrorism.

This study focuses on a single novel and may not be
representative of all literature on terrorism.
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Besides postcolonial studies, subaltern studies, and literacy
representations of terrorism, the study’s findings have implications
for policymakers and practitioners working to address the impact
of terrorism on marginalized communities.
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Abstract

This article explores the impact of digital distractions on
English language acquisition, focusing on the challenges
learners face and the solutions that educators and learners
can implement. With the increasing prevalence of technology
in education, the issue of digital distraction has emerged as a
significant barrier to effective language learning. This study
employs a mixed-methods approach, combining quantitative
surveys and qualitative case studies, to analyze the extent of
digital  distractions in language learning contexts. The findings
reveal that digital distractions not only hinder language
acquisition but also affect learners’ motivation and
engagement. The article concludes with practical
recommendations for educators to create more focused
learning environments and strategies for learners to manage
their digital distractions.

Keywords : Digital distraction, English language acquisition,
challenges, solutions, technology in education, learner
engagement.

1. Introduction :

1.1. Background
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In recent years, the rapid advancement of digital technologies
has transformed educational settings and the ways in which
knowledge is acquired (Reddy, 2018). For English language
learners (ELLs), technology offers various tools and resources
that facilitate language acquisition (Sharma & Spooner, 2016).
However, the same digital landscape also presents significant
challenges, particularly in the form of distractions that impede
the learning process (Eisenberg, 2020). Digital distractions,
including social media notifications, smartphone alerts, and the
vast array of online content, can divert attention away from
language learning tasks, resulting in diminished engagement and
retention of information (Hwang et al., 2020).

1.2. Purpose of the Study

The purpose of this study is to investigate the impact of digital
distractions on English language acquisition, examining both the
challenges faced by learners and the potential solutions that can
be implemented by educators and students. By identifying the
key sources of digital distraction and their effects on language
learning, this article aims to contribute to the development of
effective strategies that promote focus and engagement.

1.3. Significance of the Study

Understanding the influence of digital distractions on
language acquisition is crucial for educators, policymakers, and
learners. As educational institutions increasingly integrate
technology into their curricula, addressing the challenges posed
by digital distractions becomes essential for maximizing the
effectiveness of language learning (Gonzalez & Khamis, 2022).
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This study provides insights that can help improve teaching
methodologies and enhance the learning experience for ELLs.

2. Literature Review

2.1. Understanding Digital Distraction

2.1.1. Definition and Types of Digital Distraction

Digital distraction refers to the diversion of attention caused
by electronic devices and online content (Vogels, 2021). This
includes notifications from social media, instant messaging apps,
and the temptation to browse the internet (Loh & Kanai, 2016).
These distractions can be broadly categorized into two types:
external distractions, which originate from the digital environment
(e.g., alerts and notifications), and internal distractions, which stem
from an individual’s mindset or emotional state (e.g., anxiety about
missing out on social interactions) (Wang et al., 2020).

2.1.2. The Role of Technology in Language Learning

Technology plays a dual role in language learning. On one
hand, it provides learners with access to a wealth of resources,
including online courses, language learning apps, and interactive
multimedia content (Blin & Appel, 2021). On the other hand, the
omnipresence of digital devices can create an environment ripe
for distractions (Hwang et al., 2020). As noted by Dwyer (2017),
while technology can enhance learning outcomes, it also requires
learners to develop self-regulation skills to navigate potential
distractions effectively.

2.2. Impact of Digital Distraction on Language
Acquisition
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2.2.1. Cognitive Effects

Digital distractions have significant cognitive effects on
language learners. Research by Zhang and Chen (2019) indicates
that frequent interruptions can lead to decreased focus and cognitive
overload, making it challenging for learners to process and retain
new language information. As learners switch between tasks, they
may experience a reduction in working memory capacity, which is
crucial for language acquisition (Ophir et al., 2009).

2.2.2. Emotional and Motivational Effects

The emotional impact of digital distractions cannot be
overlooked. Learners who are frequently distracted may experience
increased frustration and anxiety, leading to decreased motivation
to engage in language learning (Blume, 2020). According to
Przybylski and Weinstein (2019), the constant pull of digital devices
can create a sense of urgency that detracts from the intrinsic
motivation necessary for effective language learning.

2.2.3. Social Interaction and Communication Skills

Language acquisition heavily relies on social interaction
and communication. Digital distractions can hinder learners’
opportunities to practice their speaking and listening skills in real-
life contexts (Zhang & Chen, 2019). The overuse of digital
communication platforms can lead to a decline in face-to-face
interactions, which are essential for developing language fluency
(Eisenberg, 2020).

2.3. Previous Research on Digital Distraction and Language
Learning

2.3.1. Digital Usage Trends (2014-2024)
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In recent years, the widespread adoption of digital devices
has led to a rapid increase in digital distractions, particularly among
students learning a second language like English. The following
table shows the trends in digital usage and the increase in off-task
behavior in educational settings.

Table 1: Digital Device Usage in Educational Settings (2014-2024)

 Social Media Usage

(% of Total Time

Spent on Devices)

2014 2.5 30% 15%

2015 3.0 35% 17%

2016 3.5 38% 20%

2017 4.0 42% 22%

2018 4.5 46% 25%

2019 5.0 50% 28%

2020 5.5 55% 30%

2021 6.0 60% 32%

2022 6.5 63% 34%

2023 7.0 65% 35%

2024 7.5 68% 37%

Year Average Daily

Screen Time (Hours)

Percentage of

Students Reporting

Distractions During

Study (%)
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As seen from the data, the average daily screen time among
students has steadily increased from 2.5 hours in 2014 to 7.5 hours
in 2024. Along with this, the percentage of students reporting digital
distractions during study time has risen from 30% to 68%. This
trend is exacerbated by the growing use of social media, which
now accounts for 37% of total time spent on digital devices.

2.3.2 Correlation Between Digital Distraction and Language
Learning Outcomes

A closer examination of language learning outcomes during
the last decade reveals a strong negative correlation between digital
distractions and English language proficiency improvement.
Research conducted between 2014 and 2024 suggests that students
who spend more time on non-educational digital activities during
study hours experience slower progress in language acquisition.

For example, a study by Junco and Cotten (2014) found
that students who frequently used Facebook during study sessions
had lower GPAs, and a similar pattern is observable in language
learning. In a more recent study, Loh & Kanai (2019) noted that
excessive engagement with non-academic digital platforms during
study hours significantly reduced learners’ attention span and
language retention.
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Table 2: Impact of Digital Distraction on Language
Proficiency Scores (2014-2024)

This table shows a gradual decline in proficiency scores
on standardized language tests as the time spent on non-educational
digital activities increases. The drop from 85% in 2014 to 60% in

2014 1.0 85%

2015 1.2 83%

2016 1.5 80%

2017 1.8 78%

2018 2.0 76%

2019 2.2 73%

2020 2.5 70%

2021 2.7 68%

2022 3.0 66%

2023 3.2 63%

2024 3.5 60%

Average Proficiency

Score (Standardized

   Language Test)

Year
Activities (Hours)

Average Time Spent

on on Non-

Educational Digital

Activities (Hours)
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2024 highlights the detrimental effect of digital distractions on
students’ ability to master English language skills.

3. Methodology

3.1. Research Design

This study employs a mixed-methods research design,
integrating quantitative surveys and qualitative case studies to
provide a comprehensive understanding of digital distraction in
language acquisition. The quantitative aspect aims to measure the
prevalence and types of distractions faced by learners, while the
qualitative case studies offer deeper insights into the experiences
of individual learners (Creswell & Plano Clark, 2017).

3.2. Participants

The participants for this study were selected from diverse
educational settings, including high schools, universities, and adult
language learning programs. A total of 200 learners participated in
the survey, while three case studies were conducted involving
learners from different age groups and backgrounds.

3.3. Data Collection Instruments

3.3.1. Surveys

An online survey was designed to gather quantitative data
on learners’ experiences with digital distractions. The survey
included questions about the frequency and types of distractions
encountered during language learning, as well as self-reported
impacts on motivation and engagement (Vogels, 2021).



140

3.3.2. Case Studies

Three in-depth case studies were conducted to explore
the experiences of individual learners. Semi-structured interviews
were used to gather qualitative data on how digital distractions
influenced their language learning processes. The case studies
focused on:

Case Study 1: A high school student struggling with balancing
schoolwork and social media.

Case Study 2: A college student who frequently uses language
learning apps but feels overwhelmed by notifications.

Case Study 3: An adult learner attending evening classes while
managing work and family responsibilities.

3.4. Data Analysis Methods

Quantitative data from the surveys were analyzed using
statistical methods to identify trends and correlations related to
digital distractions and language acquisition. Qualitative data from
the case studies were analyzed thematically, allowing for the
identification of common themes and patterns in learners’
experiences.

4. Findings and Discussion

4.1. Analysis of Survey Results

4.1.1. Prevalence of Digital Distractions
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The survey results indicated that 85% of learners reported
experiencing digital distractions during language learning. The most
common distractions identified included social media notifications
(65%), text messages (50%), and browsing unrelated websites
(40%). This high prevalence underscores the significant challenge
that digital distractions pose to language acquisition (Gonzalez &
Khamis, 2022).

4.1.2. Types of Digital Distractions Experienced by
Learners

Learners reported various types of distractions, which
were categorized into external and internal distractions. External
distractions were primarily associated with notifications from social
media and messaging apps. Internal distractions included feelings
of anxiety about missing out on social interactions, leading to
frequent interruptions during study sessions (Wang et al., 2020).

4.1.3. Impact on Motivation and Engagement

The survey results revealed a negative correlation between the
frequency of digital distractions and learners’ motivation to engage
with language learning. Learners who reported higher levels of
distraction also indicated lower levels of motivation and satisfaction
with their language learning progress. This finding aligns with
previous research highlighting the detrimental effects of digital
distractions on learners’ emotional states (Przybylski & Weinstein,
2019).
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4.2. Insights from Case Studies

4.2.1. Case Study 1: High School Learner

Name: Rima

Age: 16

Background: High school student

Experience: Rima, a Tihu Girl’s High school’s student of class
ix,expressed frustration with how social media distracted her from
studying. Despite her initial motivation to learn English, she found
herself frequently checking her phone, which led to reduced
retention of vocabulary and grammar rules. Rima noted that her
friends’ posts created a compelling urge to engage with social
media instead of focusing on her studies. Her experience aligns
with findings from Dwyer (2017) that highlight the negative impact
of social media on learners’ focus and engagement.

4.2.2. Case Study 2: College Student

Name: Neelam

Age: 20

Background: College student

Experience: Neelam, a student of Tihu College, utilized various
language learning apps but reported that notifications often
disrupted his study sessions. She described feeling overwhelmed
by the constant alerts and frequently switching tasks, which
negatively affected her language acquisition. Neelam emphasized
the need for strategies to manage these distractions more effectively,
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reflecting a broader issue identified in the literature regarding the
cognitive load imposed by multitasking (Sweller, 1988; Zhang &
Chen, 2019).

4.2.3. Case Study 3: Adult Language Learner

Name: Rajiv

Age: 35

Background: Adult learner attending evening classes

Experience: Rajiv, a banker from Tihu, attended evening language
classes while working full-time. He reported that work-related
emails and messages often distracted his during language learning,
leading to anxiety and decreased engagement in her studies. Rajiv
expressed a desire for practical techniques to minimize distractions,
mirroring the concerns raised by Przybylski and Weinstein (2019)
regarding the emotional impact of digital distractions on learners.
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4.3. Case Study Summary Table

4.4. Discussion of Findings

The findings from both the surveys and case studies highlight
the pervasive nature of digital distractions in language acquisition.
As learners navigate the digital landscape, their ability to focus on
language learning tasks is significantly compromised. This aligns with
existing literature that underscores the negative impact of digital
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distractions on attention and cognitive load (Dwyer, 2017; Zhang
& Chen, 2019).

Furthermore, the emotional and motivational effects reported by
learners in the case studies reinforce the need for effective strategies
to address these challenges. The experiences shared by Rima, Mark,
and Rajiv reflect a common struggle faced by many learners in
balancing the benefits of technology with the distractions it introduces.

5. Solutions to Mitigate Digital Distraction

5.1. Strategies for Educators

5.1.1. Designing Engaging Learning Activities

Educators can design engaging learning activities that capture
learners’ attention and reduce the likelihood of distraction.
Incorporating interactive elements, such as group discussions, role-
plays, and multimedia presentations, can foster a more dynamic
learning environment (Sharma & Spooner, 2016). By actively
involving learners in the process, educators can enhance motivation
and focus.

5.1.2. Integrating Technology Mindfully

While technology can be beneficial for language learning, it is essential
to integrate it mindfully. Educators should select tools that promote
engagement without overwhelming learners. For instance, using
dedicated language learning platforms that limit distractions and
provide structured learning paths can enhance focus (Eisenberg,
2020).

5.1.3. Setting Clear Expectations and Boundaries
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Establishing clear expectations regarding the use of digital
devices during class or study sessions can help minimize distractions.
Educators can encourage learners to silence notifications or use
“do not disturb” modes during focused learning periods. By fostering
an environment of accountability, learners are more likely to
prioritize their language acquisition (Gonzalez & Khamis, 2022).

5.2. Strategies for Learners

5.2.1. Time Management Techniques

Effective time management is crucial for minimizing digital
distractions. Learners can benefit from techniques such as the
Pomodoro Technique, where they work in focused bursts followed
by short breaks (Zhang & Chen, 2019). By allocating specific time
slots for study, learners can create a structured routine that limits
the temptation to check their devices.

5.2.2. Mindfulness and Focus Exercises

Practicing mindfulness and focus exercises can help
learners develop better concentration skills. Techniques such as
deep breathing, meditation, and guided visualization can improve
attention and reduce anxiety related to digital distractions (Eisenberg,
2020). Learners can incorporate these exercises into their study
routines to enhance their overall learning experience.

5.2.3. Utilizing Apps and Tools for Concentration

Learners can leverage technology to manage distractions

by using apps designed for focus and productivity. Tools such as
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Forest, Focus@Will, and Freedom allow learners to block
distracting websites and notifications during study sessions (Hwang
et al., 2020). By creating a conducive digital environment, learners
can enhance their concentration and language acquisition efforts.

6. Conclusion :

6.1. Summary of Key Findings

This study has explored the challenges posed by digital distractions
in English language acquisition and identified practical solutions
for both educators and learners. The findings indicate that digital
distractions significantly impact learners’ focus, motivation, and
engagement, highlighting the need for effective strategies to address
these challenges.

6.2. Limitations of the Study

While this study provides valuable insights, it is essential to
acknowledge its limitations. The sample size for the case studies
was relatively small, and the findings may not be generalizable to
all language learners. Additionally, the reliance on self-reported
data may introduce bias, as learners may not accurately perceive
the extent of their distractions (Eisenberg, 2020).

6.3. Recommendations for Future Research

Future research should explore the long-term effects of digital
distractions on language acquisition and investigate the efficacy of
various intervention strategies. Additionally, studies could examine
the role of individual differences, such as personality traits and
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learning styles, in shaping learners’ experiences with digital
distractions (Gonzalez & Khamis, 2022).
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8. Appendix–

8.1. Survey Questions

What digital devices do you use during language learning? (Select
all that apply: Smartphone, Tablet, Laptop, Desktop)

What types of digital distractions do you encounter while studying?
(Select all that apply: Social media, Text messages, Email
notifications, Other)

Rate the impact of digital distractions on your motivation to learn
English (1-5 scale).

What strategies do you use to manage distractions during study
sessions?

8.2. Case Study Protocol

8.2.1. Interview Questions

Can you describe your typical study environment?

What digital distractions do you encounter while studying?

How do these distractions affect your language learning
experience?

What strategies have you tried to minimize these distractions?
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Case Study Details

Case Study 1: Rima, a high school student, uses social media for
communication and experiences distractions that lead to lower
retention.

Case Study 2: Neelam, a college student, benefits from language
learning apps but finds notifications overwhelming.

Case Study 3: Rajiv, an adult learner, struggles to manage work-
related distractions during evening classes.

8.3. Tables and Figures

Table : Prevalence of Digital Distractions Among Learners

Type of Distraction  Percentage (%)

Social Media Notifications 65%

Text Messages 50%

Unrelated Web Browsing 40%

Email Alerts 30%

Figure : Learners’ Self-Reported Impact of Digital
Distractions on Motivation.

Very negatively: 40%

Somewhat negatively: 35%

No impact: 15%

Somewhat positively: 5%

Very positively: 5%
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Abstract :

Medieval Assam, encompassing the 13th – 16th century was a
transformative period in the region’s history. Culturally this
period saw a significant impact of the Neo-Vaishnavite
movement led by Srimanta Sankaradeva, which introduced
new art forms, literature and spiritual practices. Srimanta
Sankaradeva was a great social thinker, who brought progress
of the society in every sphere. Sankaradeva'a exceptional
insight and versatile talents collectively empowered the
Assamese society, setting it on a pedestal of prestige and
admiration. His movements inclusive spirit unified the people
of Assam regardless of caste or community, under a common
cultural umbrella. This paper aims to explore Srimanta
Sankaradeva’s contribution in general and thus to understand
his role in shaping the contemporary society of Medieval Assam.
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I. INTRODUCTION :

Assam, a state of India and a beautiful gateway of  North-East,
has a rich cultural heritage that goes back to the days of the
Epic. During epic era, Assam was called Pragjyotisha.
Subsequently it came to be known as Kamrupa. The people of
Assam are a mixture of Mongolian, Indo-Burmese, Indo-Iranian
and Aryan origin. The historical account of the state begins in
the early part of the 4th century, with the establishment of the
Varman dynasty of Pushya Varman. This was followed by the
Mlechchha dynasty of Salastambha which continued till the later
part of the 9th century. Following this, a new ruler Brahmapala
was elected leading to the establishment of a new dynasty called
the Pāla dynasty. Due to the fall of subsequent rulers and
dynastics, the kingdom of Kāmrupa finally came to an end in
the 12th century A.D.

The Assamese are noted for their mixed traditional culture
because of the assimilation of various ethno-cultural groups in
the past including the local elements and the local elements in
Sanskritised forms can be seen. However, the Assamese culture
is greatly influenced by the Kamrupa Kingdom which had been
grouped here for nearly 700 years. This was followed by the
Ahom Dynasty during the 13th century which reigned for more
than 600 years. Another milestone in the culture of the Assamese
were the Koch Kingdom (15th -16th century A.D.) of western
Assam and Kachari Kingdom (12th-18th century A.D.) of
cultural and southern Assam. During the 15th century, the great
Srimanta Sankaradeva and his disciples started a
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religio-cultural movement namely the Neo-Vaishnavite
movement which paved the way for another dimension to
Assamese culture.

The Alvar saints of the South who belonged to the period
between the 7th and the 9th centuries A.D. initiated the Bhakti
cult in India. The sweet and scattered utterance of the mystical
experiences of the Alvar saints were systematized and codified
by the great Acharya Nathmuni in the 19th century. After him
Yamunacharya preserved the tradition of Vaishnavism. It was
Ramanuja with great pain shaped Vaishnavism and give it a
strong basis. Gradually through the pioneering works of Kabir,
Nanak, Ekanath, Mirabai, Chaitanya and others, the doctrine
of Bhakti had permeated the Indian society (Baruah, 2005). In
Assam too, the great saint poet Srimanta Sankaradeva (1449-
1568 A.D.) initiated the Bhakti movement. Sankaradeva of
Assam was deeply influenced by the unique spirit of Indian
culture. Sankaradeva propounded a religious system in the light
of the Bhakti cult of Indian, based on the Bhagavat Purana.
Madhavadeva, the disciple of Sankaradeva assisted him in
preaching the Bhakti cult. The Renaissance initiated by
ŚaEkaradeva continues to echo through out the length and
breadth of Assam. He propounded the Dasya Bhakti or total
surrender to Hari or Rama out of the nine forms of Bhakti or
devotion to God. Sankaradeva’s faith has come to be known
as Eka Sarana Hari Nama Dharma; as it teaches devotion to
one God only. Because of  Sankaradeva's super human qualities
people call him ‘Mahapurusha’ meaning ‘Great personage’. So,
his religion is also known as ‘Mahapurusha Dharma’. The
people of Assam were thus stepped in different forms of religious
practices in the pre-Sankarite period by the Shakti cult and
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tantric culture where elaborate rites and rituals, coupled with
taboos and magic, overpowered pure devotion to God.
Sankaradeva was conscious of the local condition and he wanted
to change the culture of the society with Bhakti as his tool. The
saint simplified the modes of religious practices with great
emphasis on Bhakti which was made accessible even to the
lowest in the society by rendering the holy scriptures in the
language of the people. He set all in the same footing irrespective
of caste or status distinction, from a Brāhman to a Candala, the
scholar and the common man and the rich and the poor.

II. SIGNIFICANCE OF THE PAPER:

Srimanta Sankaradeva played apivotal role in Medieval Assam’s
social, cultural and spiritual fabric. The saint established the Thān
or Nāmghar which served as the centers for spiritual growth
and Bhakti movement. These institutions are the bastions of
Assamese identity and heritage. Sankaradeva’s Eka Sarana
Nama Dharma movement revolutionized Assamese spirituality,
fastering devotion, equality and inclusivity. Sankaradeva’s
knitting society promoted social cohesion, education and reform.
ŚaEkaradeva’s influence on Medieval Assam remains profound
and far reaching.

III.OBJECTIVE :

The paper intends to explore contribution of Sankaradeva in
general and thus to understand his role in shaping the
contemporary society of medieval Assam.
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IV. METHODOLOGY :

This is an empirical study guided by philosophical thought. The
secondary sources viz. books, journals and magazines are the
main ingredients used here to proceed. Materials from websites
are also used. To make the study more comprehensive in nature
the paper has been incorporating primary evidences collected
from field study.

V. DISCUSSION :

One of the greatest saints of Medieval India Srimanta
Sankaradeva (1449-1568 A.D.) has left his mark in the history
of mankind. An epoch making personality, Sankaradeva played
his role as a savior of humanity, more particularly in the eastern
part of Bharatvarsa, the vast region known as Asama-Kamrupa-
Kamata of the 15th and 16th centuries. The saint Sankaradeva
was a versatile genius, a capable administrator, an intellectual,
a social reformer, a spiritual guru of millions, a visionary, an
artist, a literature , a celebrated scholar, a linguist with sound
knowledge and understanding of Assamese, Sanskrit, Prakrit,
Brajavali, Maitheli etc. He was also an educational, a musical
master, an actor cum playwright, secularism and classless
society and above all a unifier of the people of diverse races,
tribes and religion. The saint played a remarkable role in shaping
the social fabric of Medieval Assam which are discussed as
follows :

IV. I. Challenging the Caste system :

Sankaradeva was born into a society, where all sorts of evil
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practices, resulting from Saktism, Tantricism and Vajrayana of
Tantrik Buddhism are associated with this land. Such a situation
divided the society into smaller groups and sub-groups,
antagonistic to one another. Religion was a dividing force while
the social system further sub-divided the people into smaller
fragments. Each group and subgroup had internecine fights for
survival. In the process, the weaker and unorganized section of
the society was virtually crushed. Society was caste-ridden.
One caste tried to subjugate the other (Pathak, 2012). On the
other hand, Sankaradeva under the influence of Krishna culture
has termed all creatures, high or low, men or women, dog and
jackal as having the soul of the supreme. In the humanistic
philosophy of Sankaradeva there is no distinction between
Brahman and Candal (Untouchables), between high caste and
low caste. In the eye of Sankaradeva the lover of God is the
man of high rank, no matter to which caste he belongs. He
appealed to the human being to cross the barrier of casteism
deep rooted in the society from the days of ancient India –

Krsnara Kathata yita rasika

Brahmana jamma tara lagai kika

Smoroka matra hari dine rati

Nabachai bhakti jati ajatir

……..  Kirttana – ghosa

Prasanda Marddana, 129
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[If in krsna-Katha a person has deep interest,

He need not aspire to be a Brahman by birth

Let him only recall Hari day and night,

Devotion makes no distinction between caste and uncaste] 129

Again he says –

brahmanara Candalara nibicari kula//

datata corata yena drsti ekatula //

nicata sadhuta yara bhaila eka jnana

tahakese pandita bhuliya sarvvajana

1821

[Without discriminating between Brahmana and Candalas

on caste – basis. Having same attention to donors and
thieves,

Having same regards for the pious and the mean;

If a person lives, he is called really wise by all men.] 1821

The society deeply involved in evil custom and superstition is
not going to give equal status to the low born. Sankaradeva
through his humanistic philosophy advocated that the low born
will be sublimated with companion of the honest people (Nath,
2008, in Barua, Ed.). Thus, Sankaradeva strongly condemned
the caste system.
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IV. II   Women Empowerment :

The society did not give equal status to women in comparison
with men as was the case of the so-called low born. Man
should not give liberty to his wife in all spheres. There are
many such examples in Manusamhitā as well as in other
scriptures such as –

Pita rakcati kaumare bharta rakcati yauvane |

Raksanti sthavire putra na stri Svatantrayamarhati ||’3

– Manusamhita, IX-3

This means women will be protected by fathers in childhood,
by husband in youth and by sons in old age. Women are not fit
to be liberated. On the other hand, Sankaradeva championed
gender equality, challenging societal norms that discriminated
against women and seeking to establish equal status for both
men and women. He says –

‘Stri balya vriddha samastare adhikara |

Candalako kare name tekhane udhara ||

- Srimadbhagavata

[This means women, infants, old men – all have access to
Harinama. Hari’s name rescues instantly even the Candalas]

Sankaradeva accorded a high status to women was also proved
by his engagement of a women as leader of the volunteer force
during the construction of dam at Tembuwani. An earthen dam was
constructed over the river Tembuwani since water of Brahmaputra
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entered through it and flooded the entire Tembuwani. It was then
Sankaradeva asked a women to start the work of pouring soil
onto the river. Her name was yogamaya or Radhika. The saint
presented golden jewellery to her after the completion of the dam.

IV. III   The institution of Sattra and Nāmghar :

Sankaradeva established Namghar (Prayer hall) which served
the purpose of village courts. They were units under some central
Than-Satra or worked independently. The Namghar carried the
message of ‘Bhakti’ far and wide. They were the public institutions
for all social, intellectual and cultural activities. These institutions
brought the people from all sections of the society closer and
removing the differences and inequalities among them and
reorganized the society to a disciplined, cultured united and stronger
unit. Besides the institution of the Namghar, there is the institution
of Satra which played a great role as the radiating force of all
religious activities of the Vaishnavite communities. Sankaradeva used
the indigenous Assamese word ‘Than’ to indicate the residential
religious institution created by him. At that time the word Satra was
not used, Sankaradeva himself used the word ‘Than’. It was only
later that the word ‘Satra’ started to be used. Sankaradeva set up
the first Than at Bordowa known as Batadrava Than in Nagaon
for propagation of Eka-Sarana Hari Nama Dharma. From Majuli
to Koc Behar, the Satras have been dominating the social landscape
of Assam. Satra culture mainly develop at Majuli, Bardowa,
Barpeta, Madhupur etc. These Satras are the living centres of
Sankarite heritage and culture. Thus, under the umbrella of
Neo-Vaishnavism, Satra and Namghar became instrumental for
disseminating the new faith intimately associating with the social
and cultural fabric of Assamese society.
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IV. IV Sankaradeva's contribution to Education:

Sankaradeva made significant contributions to education. His
educational philosophy emphasized inclusivity, creativity and spiritual
growth. Sankaradeva revolutionized education by introducing the
‘Kirtan-Ghar’ system and harmonies blend of music, dance and
art. This transformed the immersive experience which awakened
the heart and minds of students as well as empowering them to
explore, create and express themselves in a holistic and inclusive
environment. Sankaradeva's inclusive education approach was a
historic innovation in 15th century Assam, emphasizing equal access
to learning for all, regardless of caste, creed, gender etc. Education
was made available to all, transcending geographical and socio-
economic barriers. The saint actively sought out marginalized groups,
ensuring their representation and participation. His education
encompassed spiritual, intellectual artistic and physical development.
Students were encouraged to question, explore and express
themselves, fostering critical thinking and creativity Sankaradeva
played a tremendous role in the field of curriculum reform which
are as follows:

1. Integration of Arts and Humanities : Sankaradeva introduced
music, dance, art and literature as essential components of
the curriculum which recognized their role in fostering
creativity, critical thinking and emotional intelligence.

2. Vocational Training : The saint Sankaradeva emphasized
practical skills and vocational training, preparing students
for various professions and entrepreneurship and promoting
self-sufficiency.

3. Spiritual and modern education: Sankaradeva's curriculum
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included spiritual and moral education. The saint focused
on values, ethics and character development to shape
responsible and compassionate individuals.

4. Language: The saint promoted the use of the vernacular
language (Assamese) in education which make learning
more accessible and relevant to the local context.

5. Inclusive and Contextual: The curriculum was designed to
be inclusive, catering to diverse learning styles, abilities and
backgrounds and contextual, addressing the social
economic and cultural needs of the community.

6. Emphasis on Critical Thinking: Sankaradeva encouraged
critical thinking, inquiry-based learning and problem-solving,
empowering students to question, explore and discover.

7. Interdisplinary Approach: The saint’s curriculum integrated
multiple subjects which fosters a holistic understanding of
the world.

8. Teaching Training and Development: Sankaradeva
recognized the important of teacher training and
development, ensuring educators were equipped to
implement the reformed curriculum effectively.

9. Continuous Assessment and Feedback: Sankaradeva
introduced regular assessments and feedback mechanism
which enabled students to track their progress and teachers
to refine their instruction.

10. Community Engagement: The saint, Sankaradeva's
curriculum encouraged community engagement, service-
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learning and social responsibility, preparing students to
contribute positively to society.Thus, Sankaradeva had
contributed a lot in the sphere of education.

IV. V Ethnic Integration:

Srimanta Sankaradeva was not only a religious preceptor, but too
a social reformer, who sanskritized the ethnic groups of the volatile
North-East India. He assimilated them with the national main-stream
of Bharatavarsha through the tools of culture and philosophical
perspective. He created the composite Assamese culture with
ingredients from all ethnic groups from within the geographical
boundaries of Brahmaputra valley. First his most important innovatory
contribution, the Kirtan-ghar or Namghar was derived from the
Mising Murang-ghar. Of course there were several changes made
into it. While the Murang-ghar was constructed on a wooden
platform, the Kirtan-ghar was constructed on ground. Moreover,
the military aspect was deleted from Muran-ghar while making the
Kirtan-ghar.

Secondly, the Tai-Ahoms contributed many important
elements to the composite Assamese culture created by
ŚaEkaradeva. The main pillar of the Kirtan-ghar is known as Laai-
Khoota. This is a Tai-Ahom word. It means the main pillar. The
hymns sung as prayer in the Naam-Prasangas sessions in the Eka-
Sarana Nama Dharma has many tunes taken from the Tai-Ahom
tradition.

Thirdly, the sculpture of the flying lion affixed in the altar,
Guru-asana of the Kirtan-ghar was derived from the Mongolian
sculpture of dragon.
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Fourthly, the dresses of Sankari dance and the actors of his
Ankiya plays were derived from the Tiwa dresses. The tune of their
Lali-hilali songs were incorporated in Naam-Prasanga as well as
the classical Bargeet composed by Sankaradeva and his disciple
Madhavadeva. The popular instrument (drum) Nagara, which is
used in community prayer session is also a contribution of the Tiwa
people. Another instrument of the Tiwas, the Ludang khram is very
much akin to Khol.

Fifthly, the Sutradhar in Ankiya plays worn Ghuri, which
was taken from the white Jhama of the Rabhas. The jacket worn
by him was derived from the Khangaliphaga of the Tiwas. Similarly,
the Gayan-Bayan tradition has been derived from the Sonowal
Kachari tribe. The headgear of the Sutradhar is similar to that of the
Jaintia tribe. It was worn by other tribe also, because such a
headgear is seen in a 13th century sculpture of Mahisa demon found
in Tinisukia.

Sixthly, the Bodo tribe contributed some postures to the
Sankari or Satriya dance from their Bagrumba. Bihu Dance of the
Assamese people has influenced the Sutradhar dance and the battle
dances of the Sankari or Satriya dance. Such ancient heritage
influencing this classical dance form are Oja-Pali, Devadasi dance
and Putala-Naach. The mask used by the actors in the Ankiya plays
were taken from pure indigenous source. The Khamtis, Bhutiyas
and many other tribes have been using masks. The Bhor-Tal was
taken from the Bhutiyas.

Lastly, the Sankari school of painting is a definite proof of
recognition to ethnic cultures in the Eka-Sarana Nama Dharma.
Chitra-Bhagavata of Bali-Satra, Nagaon and other illustrated
manuscripts prove this.
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Sankaradeva had genuine feelings for the ethnic groups.
He used ethnic words in his writings. The person, who accompanied
Sankaradeva constantly was a Mising man, named Paramananda;
whose original name was Pangkong and he hailed from Ratanpur
village of Majuli. The saint lived along with the Chutiyas, the Bodos,
the Kochs, the Kaibartas, the Kumars, the Rajakas, the Jaintias,
the Garos, the Muslims etc. at different times. Even today the ethnic
groups of Assam boast of the fusion process of Eka Sarana Nama
Dharma that sanskritized then without their giving up ethnic heritage
(Borkakati, 2006).

V. CONCLUDING REMARKS:

Thus, from the above discussions it can be concluded that
Srimanta Sankaradeva had played a significant role in
shaping the social fabric of Medieval Assam. Inclusiveness
is recognized in the philosophy of Neo-Vaishnavism. The
saint proclaims in his magnum opus ‘Kirtan-Ghosa’:

“Nahi Bhakatita jati – ajati vicara”

(There is no sense of caste difference in Bhakti).

Members of such tribes as the Koches, the Ahom, the Kachari, the
Chutiyas and the Nagas soon took shelter under the new creed of
Vaishnavism (Sharma, 2014). Sankaradeva's contribution to women
empowerment were groundbreaking and his legacy continues to
inspire women’s rights movement in India and beyond. He
established a network of Namghars across Assam, creating a
grassroots movement for social reform and spiritual growth. The
saint helped to disseminate education and knowledge in Assam,
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challenging existing social norms and empower people through
learning. By promoting ethnic integration, Sankaradeva helped to
create a more inclusive and harmonious society in Assam.
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 ABSTRACT

     The Quit India Movement, also known as the August
Movement, was the last in a series of mass movements
launched by the Indian National Congress. After the fall of
Cripps’ Mission, the Indian National Congress became
stringent in its condition and passed a resolution in July 1942,
demanding complete independence from the British
Government, failing which the resolution proposed massive
civil disobedience against the government. With some
modifications, this resolution was converted to the famous Quit
India resolution on August 8, 1942, at the Bombay Session of
the Indian National Congress. Gandhi made a call to ‘Do or
Die’ in his Quit India speech delivered in Bombay on August 8,
1942, at the Gowalia Tank Maidan. Soon, it became a united
front of diverse people living in different regions of the
subcontinent.

      Like other parts of India, Assam also actively participated
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in the Quit India Movement, responding to the call of Gandhi’s
‘Do or Die’. As a result, thousands of people got arrested and
imprisoned, and some noble souls like Tilak Deka, Hemram
Patar, Gunaviram Bordoloi, Bhugeswari Phukanani, Lakhi
Hazarika, Balu Sut, Hemram Bora, Kalai Koch, etc. from
undivided Nagaon District and some other noble souls of rest
of Assam like Kushal Konwar, Kanaklata, and Mukunda Kakati
laid their lives for the nation. This paper will try to focus on
Tilak Deka, the martyr from undivided Nagaon and the present
Morigaon district.

Key Words: India, Freedom Movement, Quit India, Assam,
Tilak Deka, Nagaon District.

Introduction:

The most important phenomenon in modern India was the growth
of a national consciousness, which ultimately found active expression
in the formation of the Indian National Congress in 1885. And
under the proper leadership and guidance of Congress leaders
like Mahatma Gandhi, Jawaharlal Nehru, etc., India achieved
independence in 1947 at the cost of thousands of lives. It is found
that the growth of a national consciousness was based on two
fundamental principles: (i) the unity of India as a whole and (ii) the
right of her people to rule themselves. Through the study of English
literature and European history, educated Indians imbibed the spirit
of democracy and national patriotism, which ultimately resulted in
the foundation of the Indian National Congress.

   The Indian National Movement in Assam also took its form under
the leadership of a group of leaders like Nabin Chandra Bordoloi,
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Amiya Kumar Das, Chandra Nath Sarma, Tarunram Phukan,
Kuladar Chaliha, Gopinath Bordoloi etc.

     The people of Assam were in gear after the visit of Mahatma
Gandhi to Assam in 1926. In 1926, the 42nd conference of the
Indian National Congress was held in Pandu, Guwahati, Assam,
with the participation of Mahatma Gandhi. Thousands of people
from all over Assam participated in this conference. It was a grand
success, and after this conference, Assam was deeply involved in
every program of Congress. Gradually, the final phase of the
movement took violent form in Assam. As a result, thousands of
people were arrested, imprisoned, and some were killed. People
like Kanak Lata Barua, Mukunda Kakati, Kamala Miri, etc. from
different parts of Assam and Tilak Deka, Hemram Patar, Gunaviram
Bordoloi, Bhugeswari Phukanani, Lakhi Hazarika, Balu Sut, Thagi
Sut, Hemram Bora, Kalai Koch, etc. from undivided Nagaon District
had laid their lives for the nation.

Significance of the study:

     The sacrifices made by the freedom fighters of undivided Nagaon
district have not yet been brought to the knowledge of the people
of Assam as well as India. Though this district played a crucial role
in the success of Indian freedom movement specially, the Quit India
movement, yet their contributions are not properly evaluated. Their
sacrifices have to be evaluated from different dimensions, and in
proper context. Unfortunately, Tilak Deka, one of those who laid
their lives in the famous 42’s struggle, is not even known to most of
the Assamese people. His name is not even mentioned in the history
written by both regional and national historians. How many of us
know him? If we, the Assamese people, don’t know him, what is
left for the nation. Therefore, it is our duty to give them that place,
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which he actually deserves, so that the future generation can
understand their supreme sacrifice and get inspired to devote
themselves for the good of the nation.

Objectives:

1. To gain an understanding of the role played by the Assamese
people in the Quit India movement in general.

2. To examine/evaluate the role played by the people of
undivided Nagaon district in the Quit India movement in
particular.

3. To bring Tilak Deka, one of the martyrs from the present
Morigaon district, into the limelight.

Review of literature:

    The book on the performance of Assam in the Quit India
Movement in general and Nagaon district in particular is really scanty.
Few books on Assam history have made mention of a few people
or freedom fighters with incidents that took place during the
movement, but they are neither sufficient nor specific. However, a
few books and some articles in different journals, magazines,
souvenirs, etc. were published by local authors. A serious attempt
was made by Sushil Bora in his book “Swadhinata Sangramat
Brihatar Hatichong Mauza’’, published in 2011. This book covers
all the aspects and incidents of this district and elaborates in a proper
manner. It helps a lot in preparing this paper. Moreover, the book
‘Phulaguri Dhewa’ written by renowned historian Benudhar Kalita
throws some light on the Assamese struggle against the British as a
whole. Dr. Dambarudhar Nath, in his book “Asom Buranji,”
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discusses this issue in brief. However, in preparing this paper, most
of the information was gathered from these five works:

1. “Nagaon Zilar Mukti Sangram, authored by Purna Sarma

2. “Karmayogi Mukti Yodha Mahendra Hazarika’’, authored
by Gunaram Bora

3. “Dharmanath Borthakur’’, authored by Dr. GolukGoswami

4. “Nagaonor Pachim Anchal’’, authored by Prabudh Katoki

5. “Bharator Swadhinota Sangramat Kaliaboror Bhumika’’
authored by Narendranath Bora.

   These books are specific to the performance of the people of
Nagaon district in the freedom movement of India. The book “Tilak
Deka’’, written by Dr. Kamal Chandra Nath, is a good source of
information on Tilak Deka.

Methodology:

       In preparing this paper, data have been collected only from
secondary sources. Data have been collected from state and local
government publications, books, magazines, newspapers, statistical
reports, letters, autobiographies, various articles, etc. Besides, some
other important information has been collected through indirect oral
investigation.

1:1 Quit India Movement and Assam:

      The Quit India Movement was the final phase of the freedom
movement in India. Like the rest of the nation, the people of Assam
made a significant contribution to the movement, and most of the
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prominent Assamese leaders got arrested during the movement.
Few districts of Assam, like Kamrup, Nagaon, Darrang, Sivasagar,
Golaghat, and Barpeta, played dominant roles in the movement.
The Quit India Movement in Assam was a game of tears and blood.

   Women of Assam also played a significant role in 1942’s struggle.
Especially those who were members of the Mrityu-Bahini (Death
Corps) or Shanti-Sena (Peace Corps) were the backbone of the
movement.

    During the course of the Quit India Movement, lots of people
lost their lives, thousands got injured, and thousands got imprisoned.
Kushal Konwar was hanged during the movement. Kanak Lata
Barua was the most prominent and famous martyr of the Quit India
Movement in  Assam. She was killed during a march towards hoisting
the Congress flag from Chaiduar to Gohpur police station in Sonitpur
district. Another significant freedom fighter from Assam who made
the supreme sacrifice was Mukunda Kakoti.

     People of Assam spontaneously joined this historic movement in
1942. Two of the leaders of the Assam Pradesh Congress
Committee, Gopinath Bordoloi and Siddhinath Sarma was arrested
by the British in Dhubri when returning from Bombay and attending
the Congress working committee meeting. Other congress leaders,
such as Bishnuram Medhi, Bimala Prasad Chaliha, Md. Tayebulla,
Amiya Kumar Das, Debeswar Sarma, etc., were arrested from
different parts of Assam and thrown into jail. Like the rest of India,
many people from Assam left the path of non-violence and accepted
the path of violence. As an example, the incident of Sarupathar can
be mentioned.

      On October 10, 1942, some people hidden in the thick fog of
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early morning removed a few sleepers from the railway line near
Sarupathar in Golaghat District. A military train passing by derailed,
and many British and American soldiers lost their lives. The British
army immediately cordoned the area and started an operation to
catch the culprits. Innocent people in the area were rounded up,
beaten, harassed, and arrested. Accusing Kushal Konwar as the
chief conspirator of the train sabotage, the British arrested him.
He was brought from Golaghat and lodged in the Jorhat jail on
November 5, 1942. In the court of C.M. Humphrey, Kushal
Konwar was declared guilty, though there was not a single proof
against him. Kushal

was sentenced to death by hanging. He accepted the verdict and
said that he is proud that God has selected him to be the only one
among the thousands of prisoners to make the supreme sacrifice
for the country. On June 15, 1943, at 4:30 a.m., Kushal Konwar
was hanged in Jorhat jail.

      The women of Assam were nowhere even a step behind the
men in fighting for the country’s independence. Women from all
parts of the state participated fearlessly and wholeheartedly. While
many embraced martyrdom, others were injured.

      Kanak Lata, an active organizer and member of Mrityu-
bahnini, was shot dead by the British police on Sept. 20, 1942,
while she was leading a procession holding the national flag  during
the Quit India movement. She was just 18 years old. Rebati Lahon
from Teok was an active participant and organizer of the Quit
India Movement. She suffered from pneumonia, and she died soon
after returning from imprisonment. Khahuli Devi from Dhekiajuli
was shot dead in the Dhekiajuli police firing on Sept. 2019 42
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She was pregnant at that time. Kumali Devi, from Dhekiajuli, was
an active participant in the Quit India movement. On September
20, 1942, she was shot dead in police firing while trying to hoist
the national flag at Dhekiajuli.  Padumi Gogoi was an active
participant in the Quit India movement from Dhekiajuli. She was
wounded in the lathi attack near Dhekiajuli police station on Sept.
20, 1942. She was arrested and jailed for six months. She was
seriously ill when released and died soon.

   There were some other people who were injured in lathi charges
in different parts of the state and later died from that injuries. There
is a long list of such men and women. Golapi Chutiani, from
Dhekiajuli, was actively involved in the 1942 movement in
Dhekiajuli. The police resorted to firing and lathi-charge to block
the agitators. She was severely wounded in the Lathi attack and
later succumbed to her injuries. Lila Neogoni of Lakhimpur was
actively involved in the 1942 revolt. She was severely beaten by
the police at Lakhimpur in 1942 while participating in a procession
against the British. She succumbed to her injuries after two months.
Thunuki Das of Dhekiajuli was an active participant in the 1942
struggle, and she was injured in the lathi charge that took place
near Dhekiajuli police station on September. 20, 1942, and died a
few days later. Jaluki Kachariani from Dhekiajuli was another active
participant in the 1942 revolt, and she got injured in the Dhekiajuli
police firing on September 20, 1942, and died soon after.

1:2 The Quit India Movement and Nagaon:

The people of Nowgong district were at the forefront of
the execution of the Quit India Movement resolution. They not
only agitated and participated in the struggle but also laid their
lives in the course of agitation. Like other parts of the state, Nagaon
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district soon found itself at the forefront of the struggle, and the
same patriotic trend continued till the attainment of
independence. The first martyr of the Quit India Movement was
from Nagaon district.

       Underground leaders and local cells were carrying out much
of the work during the movement due to the unprecedented arrests
of top Congress leaders. Mrityu-bahini of Nagaon was prominent
among them. Bhugeswari Phukanani, of Nagaon district of Assam,
was an active organiser of the freedom movement. B. Phukanani
was born in Barhampur and was active in Barhampur, Bebejia,
and Barapujia areas in the present Nowgong district. She took
part in many Satyagraha marches as a part of the civil disobedience
movement against the British authorities. In one such protest held
on Sept. 18, 1942, during the Quit India movement, she was shot
by British captain Finch, after she had hit him for the disregard he
showed to the national flag. She, the mother of eight children, died
of that gunshot at the age of sixty, three days later. Lakhikanta
Hazarika, Thogiram Sut, and BaluSut, were killed in a police firing
in Barhampur on September 18, 1942, when they were celebrating
the recapturing of a shanti-sena camp by holding a public meeting.
Other martyrs of Nagaon were Kolai Koch, Hemram Borah
(Bebejia), Hemram Patar, Gunabhiram Bordoloi, and Tilak Deka.

    In 1942, a women’s force, or Nari-bahini, was formed in
Nowgong (Nagaon). Bhogeswari Phukanani was one of the
members of this force. Although women in Assam followed non-
violent lines, a few of them engaged in underground and extremist
activities. In Nowgong, Jaimati Saikia of Chakalaghat village
cooperated with the revolutionary group to burn the Bebejia road
bridge on May 25, 1942. Abali Kuchuni of (present Morigaon
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district) Nowgong died as a result of a police beating on charge of
setting fire to the government inspection bungalow at Monoha.

Tilak Deka:

       Tilak Deka, one of the martyrs of the Quit India Movement
from undivided Nowgong District, was born and brought up in
Charaibahi, in the present Morigaon district, 40 kilometres away
from Nagaon. His father was Moniram, and his mother was
Puneshwari . He was a member of Mrityu-bahini (the death corps),
and that night, when he was killed by the British force, he was
performing his duty as a volunteer at Barapujia village. He was
entrusted with the duty to alert the villagers by playing ‘Shinga’ (a

kind of instrument made  of buffalo horn) while British forces made
entry to the village at night. There was a reason for such an
arrangement in the villages, surrounding Bebejia. The reason was
that on August 25, 1942, during the time of the Quit India
movement, a few congress workers from ‘Hatichung’ village areas,
namely Betharam Bora, Bhadra Bora, Nilakanta Sarma, and Satin
Sarma . Tiken Bhatta, etc., decided to burn the bridge on the
National Highway, one kilometre away from Bebejia Chariali.
Accordingly, at midnight, Nilakanta Sarma and his supporters
burned the bridge. As a consequence, on August 26th, the military
started atrocities at Bebejia and adjacent areas. Therefore, the
villagers decided to keep one congress volunteer at night in every
village to keep the villagers alert of the coming of the British military.
On August 28, this duty was assigned to Tilak Deka, a young boy
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from Charaibahi village. At night when he was perfuming his duty,
some British military entered the village and asked him not to play
his ‘Singha’ to alert the villagers of coming of British soldiers, but
Tilak was dedicated to his duty and played his ‘Singha’ in spite of
life threatening from the British military. The military fired upon him,
and he took his last breath on the spot. This is how Tilak Deka, a
young boy, was brutally killed by the British military. The nation
cannot forget his sacrifice.

Conclusion:

In conclusion, it can be said that, with limited scope, the
role played by Nowgong District in 1942’s freedom struggle was
indeed remarkable. Their involvement in the movement became
massive in scale and similar in nature to that of the other districts in
Assam. In the 1942 upheaval, in terms of courage and sacrifice, the
people of Nagaon district perhaps surpassed all the other districts.
The very fact that nine people from Nagaon district laid their lives
for the nation during the course of the movement. But their sacrifices
and their activities hardly received the priority they deserved. The
new generation simply knows the names of a few great freedom
fighters. They are ignorant of local heroes and their contributions
and sacrifices, which were too instrumental in making India free.
The name of Tilak Deka is unknown even to the literate section of
the state. It has become essential to re-read, reinterpret, and restate
the role of the people of Nagaon district in different phases of the
freedom movement with a view to restoring a new spirit and
enthusiasm among the new generation.
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Abstract:

This research article explores the epigraphic evidence
and archaeological findings that unveil the political history of
the Doiyang Dhansiri Valley in Assam. The river valleys of
Assam, particularly the Brahmaputra and its tributaries, have
long been central to human settlements and early civilizations.
The Doiyang Dhansiri Valley, a sub-valley of the Brahmaputra,
holds immense historical significance, with inscriptions and
archaeological discoveries revealing the existence of a distinct
political entity independent of the well-known pre-Ahom
kingdoms like Kamrupa and Davaka.  The study delves into
the geopolitical landscape of ancient Assam, challenging the
traditional narrative centered around the expansive
Pragiyotisha-Kamarupa kingdom. It highlights the possibility
of independent states existing beyond the eastern boundaries
of Kamrupa before the 12th century A.D. Recent archaeological
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evidence supports the presence of an early historic state in
the Doiyang Dhansiri Valley, characterized by rulers adopting
the title “Maharajadhiraja,” indicating their sovereignty. Key
findings include the discovery of stone inscriptions mentioning
kings such as Sri Ratnavarman, Sri Vasundharavarman, and
Maharajadhiraja Diglekhavarman, suggesting a robust
political structure. The valley’s strategic location facilitated
trade and cultural exchange, contributing to its prosperity.
The article also examines the valley’s geographical and
environmental context, noting its fertile lands and network of
waterways as catalysts for early human settlements and trade
routes. By integrating epigraphic evidence with archaeological
findings, this study provides a comprehensive understanding
of the socio-political dynamics in pre-Ahom Assam,
underscoring the significance of the Doiyang Dhansiri Valley
in the broader historical context of the region.

Keywords: Epigraphic evidence, Doiyang Dhansiri Valley, Pre-
Ahom Assam, Political history, Archaeological findings

Introduction

The river valleys of Assam have long been central to the
region’s human settlements, reflecting a rich history of early
civilizations thriving along the banks of the mighty Brahmaputra
and its tributaries. The archaeological sources and inscriptions found
primarily along the Brahmaputra River provide a glimpse into the
flourishing pre-Ahom civilizations, illustrating how these early
societies grew and prospered in the fertile riverine environment.
One of the prominent pre-Ahom kingdoms in Assam was Kamrupa,
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a powerful and influential entity that played a significant
role in shaping the region’s history. Kamrupa, centered
around the Brahmaputra Valley, was known for its advanced
cultural and political development. The kingdom’s strategic
location along the river facilitated trade, agriculture, and
cultural exchange, contributing to its growth and stability.
Similarly, the kingdom of Davaka, another crucial pre-
Ahom polity, thrived in the same era. The presence of these
kingdoms underscores the significance of the Brahmaputra
River in fostering early Assamese civilizations.

In addition to the Brahmaputra Valley, the Doiyang
Dhansiri Valley in Assam holds immense historical
importance. This valley, home to some of the oldest
inscriptions in pre-Ahom Assam, provides evidence of a
distinct and independent political entity separate from
Kamrupa and Davaka. The rulers of this valley adopted the
title “Maharajadhiraja,” indicating the existence of a
powerful and sovereign kingdom in the region. The
inscriptions discovered here mention the names of several
rulers, shedding light on the political structure and
governance of this early kingdom. The archaeological
findings and inscriptions from both the Brahmaputra and
Doiyang Dhansiri valleys collectively offer a
comprehensive understanding of pre-Ahom Assam’s socio-
political landscape. These historical evidences not only
highlight the prosperity and power of the kingdoms but also
reflect the complex interactions and cultural dynamics of
early Assamese society. The strategic importance of these
river valleys, with their fertile lands and abundant resources,
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provided an ideal setting for the growth of early civilizations,
shaping the course of Assam’s history.

II

The history of Pre-Ahom Assam, often encapsulated under the
banner of Pragiyotisha-Kamarupa, traditionally acknowledges a
vast kingdom extending from North Bengal, encompassing parts of
modern-day Assam, north and east Bangladesh, and reaching the
foothills of Tibet. This perception has been shaped by a range of
literary sources, including the Ramayana, the Mahabharata, the
Arthashastra of Kautilya, and various Puranas and epigraphs,
which allude to the prominence and territorial extent of
Pragiyotisha-Kamarupa. However, recent archaeological
discoveries and a closer examination of historical texts suggest the
possibility of independent states existing beyond the eastern
boundary of Pragiyotisha-Kamarupa before the 12th century A.D.
Significant ancient texts like the Kalika Purana and the Yogini
Tantra, composed in the 10th and 16th centuries A.D. respectively,
mark the eastern boundary of Kamarupa along the rivers
Dikkaravaasini and Dikshu. Furthermore, the Chinese pilgrim
Hiuen Tsang’s accounts, though based on second-hand information,
also imply an expansive eastern frontier touching the boundaries of
southwestern China. Despite these references, most ancient sources
remain silent about the exact demarcation of Kamarupa’s eastern
borders, which raises intriguing questions about the existence of
other independent entities in this region. While inscriptions from
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Assam, dating from the 4th to the 12th century A.D., extensively
document political events and territorial changes in the western
parts of Kamarupa, they provide little to no information about its
eastern boundaries. The use of terms like “Uttarakula” and
“Dakshinakula,” referring to the northern and southern banks of
the Brahmaputra, respectively, in land grant contexts, does not
clarify the eastern extent of Kamarupa. This historical ambiguity
opens up the possibility of other independent states existing beyond
Kamarupa’s eastern frontier. Recent archaeological evidence
supports the potential existence of an independent state in the
Doiyang-Dhansiri Valley in Upper Assam. This discovery, along
with the historical accounts of notable ancient kingdoms like
Banasura’s realm in Sonitpur (Tezpur region) and Bhismaka’s
Vidarbha kingdom (Sadiya region), suggests a complex and diverse
political landscape in Pre-Ahom Assam, challenging the traditional
narrative centered solely on Pragiyotisha-Kamarupa. In this
context, the study of the Dhansiri Valley offers a fascinating glimpse
into the ancient history of Assam, revealing a rich tapestry of
independent states and cultures that coexisted and interacted with
the dominant Kamarupa kingdom. This exploration not only
enriches our understanding of Assam’s historical landscape but
also underscores the importance of integrati

ng archaeological findings with historical texts to construct a more
nuanced and comprehensive picture of the past.(Boruah, 2000-
1,p.174-175)

III

Geographical and Environmental Context of the Doiyang-
Dhansiri Valley
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The Doiyang-Dhansiri Valley, a sub-valley of the Brahmaputra, lies
geographically between 25-26.8° E and 93-94.5° N in the south-
central region of Assam. This valley is bordered by the Naga Hills
to the east, the Karbi Anglong Hills to the west, and the Barail Hills
to the southwest, encompassing the present-day district of Golaghat,
parts of the district of Karbi Anglong, and regions within Nagaland.
The northern part of the valley is characterized by alluvial plains,
conducive to rice and oilseed cultivation, while the southern part is
surrounded by hills. These geomorphological and topographical
features likely facilitated early human settlements in the valley. Despite
the absence of prehistoric artifacts in the Doiyang-Dhansiri Valley,
ethnoarchaeological evidence suggests that the current inhabitants
of the surrounding hilly areas still practice Neolithic traditions. This
persistence indicates that Neolithic populations might have traversed
this valley route to the hills. H.N. Dutta, a notable archaeologist,
categorizes the cultural chronology of the Doiyang-Dhansiri Valley
into three distinct periods:

Ancient Period (from earliest times to 600 A.D.)

Early Medieval Period (600 A.D. to 1200 A.D.)

Medieval Period (1200 A.D. to 1800 A.D.)

The Doiyang-Dhansiri Valley emerged as a significant cultural region
between the 5th and 16th centuries A.D., as evidenced by preserved
archaeological remains. The valley first gained archaeological
prominence in the 19th century through the efforts of Goduein Austin,
who discovered a monolithic pillar in Dimapur. Subsequent scholars
such as Th. Block (1905), K.N. Dikshit (1923-24), T.N.
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Ramachandran (1936-37), and Monoranjan Dutta (1990)
contributed to the valley’s historical and archaeological study.
However, it was H.N. Dutta’s extensive explorations and
excavations that provided a comprehensive understanding of an
early historic state within the valley. (Dutta, 2021, pp.1-5)

Monoranjan Dutta played a significant role in documenting and
highlighting the sculpture-making process in the Doiyang Dhansiri
region, particularly focusing on the Deopani and Dubarani areas.
The sculptures from this region, dating back to the 7th to 8th
Century CE, are known for their unique characteristics and regional
styles. These sculptures often exhibit intricate craftsmanship and
distinct motifs that reflect the cultural and religious influences of
that era. The artistic techniques employed by the sculptors were
sophisticated, involving detailed carvings and a deep understanding
of proportion and symbolism.(Dutta,2001-3, p.242)

Political and cultural activities in the Doiyang-Dhansiri Valley were
primarily centered around the riverbanks of the Doiyang and
Dhansiri rivers. Numerous archaeological sites, such as Alichiga
Tegani, Dubaroni, Barpathar, Jamuguri, Telisal, Titabar,
Numaligarh, Deopani, Sarupather, Rajapukhuri, Merapani,
Dhekial, Dimapur, Borhola, and Golaghat, have yielded significant
artifacts. In Dubaroni, located on the Dhansiri River’s bank,
archaeological findings reveal large brick structures, temples,
secular buildings, water tanks, ramparts, ditches, and watchtowers,
suggesting that this site might have been the capital city during
early historic times.( Boruah, 2000-1,p.175)
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Figure 1 Archaeological landscape of Doiyang Dhansiri Valley
(Sources: Dutta, H.N. History, Art and Archaeology of
Doiyang-Dhansiri Valley. P. 7)

The names of the Doiyang and Dhansiri rivers reflect the region’s
cultural diversity. “Doiyang” is derived from a non-Aryan term in
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which “Di” or “doi” means water in the Boro Kachari language.
“Dhansiri” is an Aryan name, possibly a Sanskritised form, with
“Dhan” denoting wealth and “Siri” indicating fertility and mineral
wealth, particularly iron. Another name for Dhansiri, “Dima,”
meaning mother of the river, was used by the Kachari ethnic group.
Archaeological evidence points to the existence of a commercial
harbour at Alichiga Tegani, connected to the Dhansiri River.
Scholars hypothesize that this harbour facilitated trade with
Southeast Asia during early historic times. Inscriptions bearing
individual Brahmi alphabets have been discovered, suggesting that
the historical presence in this valley might date back to the 2nd
century A.D. Multiple inscriptions have been recovered, yet the
precise origins of the valley’s political history remain ambiguous.
(Dutta, 2021, pp. 8-9)

The Doiyang-Dhansiri Valley, along with the Kapili-Jamuna Valley,
played a crucial role in the early history of the Brahmaputra Valley.
Archaeological evidence and historical records demonstrate that
these sub-river valleys developed their political and cultural identities,
independent of Kamrupa. The discoveries made by H.N. Dutta
and other scholars have illuminated the rich cultural heritage and
political significance of the Doiyang-Dhansiri Valley, underscoring
its importance in the broader context of early Indian history.(Dutta,
2021, pp.1-5)

IV

Evidence of Political Sovereignty

One of the most compelling pieces of evidence supporting the
existence of an independent state in the Doiyang-Dhansiri Valley is
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the discovery of several stone inscriptions bearing the names of
kings who ruled the region. These inscriptions, dating back to as
early as the 2nd century A.D., mention rulers whose names are
not found in the genealogies of the contemporary dynasties of
Kamarupa . The Alichiga-Tengani stone inscription,
palaeographically placed in the 4th-5th century A.D., mentions a
king named Sri Ratnavarman The inscription likely commemorates
the construction of a setubandha (bridge) at Alichiga-Tengani,
suggesting that Sri Ratnavarman may have been a significant ruler
in the region. Although the inscriptions do not provide detailed
genealogies or political activities of these kings, their existence
indicates a distinct political entity. Sri Vasundharavarman, another
king mentioned in the inscriptions, is believed to have succeeded
Sri Ratnavarman. The Alichiga-Tengani clay seal and the
Duboroni Stone Slab inscription provide further evidence of
Vasundharavarman’s rule. These inscriptions, despite being
fragmentary, shed light on the governance and territorial extent of
the rulers in the Doiyang-Dhansiri Valley.

The inscriptions from the Doiyang-Dhansiri Valley do not use
imperial titles such as “Maharajadhiraja” commonly found in the
inscriptions of the Kamarupa kings. H.N. Dutta suggests that during
the Gupta regime, it was not customary to assume such imperial
titles. However, this view is debated as contemporary rulers of the
Varman dynasty of Kamarupa did adopt these titles. The absence
of imperial titles in the inscriptions does not necessarily indicate
subordinate status. It is plausible that the rulers of the Doiyang-
Dhansiri Valley maintained a degree of independence while
acknowledging the overarching influence of larger empires like
Kamarupa. The political landscape of ancient Assam was complex,
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with various local rulers exercising autonomy within their domains.
Inscriptions from the 8th century A.D. mention two more kings,
Sri Jivara and Sri Diglekhavarman, who assumed the title
“Maharajadhiraja” indicating their status as paramount sovereigns
. The Sankar-Narayan stone image inscription refers to Sri Jivara
as a paramount ruler, suggesting a significant degree of political
sovereignty. This inscription also indicates the prevalence of cultural
practices such as the chanting of Sankirtana, which became
prominent in Assam’s religious life during the medieval period.The
Hari-Hara stone image inscription of Deopani mentions
Maharajadhiraja Diglekhavarman and provides further
evidence of the political and cultural activities in the Doiyang-
Dhansiri Valley. These inscriptions highlight the region’s continued
political significance and its rulers’ efforts to establish and maintain
their sovereignty.

The archaeological findings suggest that the kingdom of the
Doiyang-Dhansiri Valley covered a vast region, including parts of
present-day Golaghat, Jorhat, Nagaon, and Karbi-Anglong
districts. This cultural zone was characterized by various centres
of political, commercial, artistic, and religious activities. Alichiga-
Tengani served as a commercial hub, Deopani was a center of art
and architecture, Rajapukhuri emerged as a religious center, and
Numaligarh functioned as a defensive outpost.

The political history of the Doiyang-Dhansiri Valley is marked by
periods of turmoil and decline. The absence of inscriptions and
archaeological evidence from the 6th to the 7th century A.D.
suggests a period of political instability. This may have been due
to the growing imperialism of the Kamarupa kingdom under rulers
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like Bhutivarman and Bhaskaravarman. However, by the 8th century
A.D., rulers like Sri Jivara and Sri Diglekhavarman managed to
reestablish their sovereignty, as indicated by the inscriptions
mentioning their titles and activities . The decline of the Doiyang-
Dhansiri Valley kingdom is not well-documented, but it is likely that
the rise of the Kachari kingdom around the 10th century A.D. played
a significant role in the region’s political landscape.(Boruah, 2000-
1,pp.175-181)

Recent Perspectives on the Political Connections of the
Davaka Kingdom

The Doiyang Dhansiri Valley, nestled in the central southern
Brahmaputra Valley of Assam, was home to the historically significant
Kingdom of Davaka. This kingdom, referenced in ancient texts such
as the Allahabad Stone Pillar Inscription of Gupta Emperor
Samudragupta, played a crucial role in the region’s political and
economic landscape. The Kingdom of Davaka, with its capital at
Dubarani, emerged as a prominent polity during the Gupta period.
Dubarani, strategically located along an ancient river port, served
as a hub for trade and commerce. This position enabled Davaka to
participate actively in the Indo-Burma Trade Route, facilitating
economic exchanges between the Indian subcontinent and Southeast
Asia. The presence of such a trade route underscores the kingdom’s
integration into broader economic networks, enhancing its prosperity
and influence.

Archaeological findings provide a glimpse into the kingdom’s political
structure and its rulers. Inscriptions and stone slabs discovered in
the region point to a well-established line of kings governing Davaka
between CE 400-900. Prominent rulers included Sri Ratnavarman,
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Sri Vasundharavarman, Maharajadhiraja Dighlekhavarman,
Sri Jivaraja or Jivara, and Sri Mohendra. These rulers’ inscriptions
not only confirm their reigns but also highlight their contributions to
the region’s political stability and development. The geographical
setting of the Doiyang Dhansiri Valley significantly contributed to
the kingdom’s growth. The valley, a major southern tributary of the
Brahmaputra, is characterized by numerous streams and the
principal tributary, Doiyang. This network of waterways facilitated
easy access and connectivity, crucial for trade and political
administration. The valley’s fertile lands and strategic location
attracted settlers and traders, fostering a thriving economy and a
stable political environment.

The discovery of artifacts such as terracotta sealings, brick-built
tanks, and inscriptions at various archaeological sites within the valley
provides substantial evidence of the kingdom’s existence and its
economic activities. These findings indicate a bustling trade
environment, with the kingdom acting as a central node in the
regional trade network. The artifacts also suggest a well-organized
administration capable of managing and sustaining such extensive
trade operations. The political significance of Davaka is further
highlighted by its interactions with the Gupta Empire. The mention
of Davaka in the Allahabad Stone Pillar Inscription signifies its
recognition and possible subjugation by the powerful Gupta rulers.
This relationship with the Gupta Empire might have influenced the
kingdom’s political structure, administrative practices, and cultural
developments, aligning it with the broader trends of the time. The
polity of the Doiyang Dhansiri Valley, epitomized by the Kingdom
of Davaka, played a vital role in the ancient history of Assam. Its
strategic location along key trade routes, coupled with a stable
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political structure, facilitated its emergence as a significant economic
and political entity during the Gupta period. Archaeological
evidence supports the existence of a well-organized and
prosperous kingdom, actively participating in regional trade
networks and maintaining political stability through a lineage of
capable rulers. The legacy of Davaka, embedded in the rich
historical and cultural tapestry of the region, continues to be a
subject of scholarly interest and exploration.(Dutta, 2019, pp.75-
82)

Conclusion:

The archaeological discoveries in the Doiyang-Dhansiri Valley have
provided invaluable insights into the political history of this region.
The evidence of well-planned settlements, commercial hubs, and
inscriptions bearing the names of kings indicate the existence of an
independent state that coexisted with the larger kingdom of
Pragjyotisha-Kamarupa. Despite periods of political turmoil and
instability, the rulers of the Doiyang-Dhansiri Valley managed to
establish and maintain their sovereignty, contributing to the region’s
rich cultural heritage. Further archaeological exploration and
research are essential to uncover more details and construct a
comprehensive history of this intriguing region.
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ABSTRACT

The concept of Rasa has been a fascinating term in both
performing and visual arts. Although the term’s origin dates
back historically, spanning millennia, the application of the
theory is still very relevant today. In defining drama, the
Sanskrit legend Bharata Muni says,“Natya is
trailokyanukarana,” which means, “Drama is an imitation of
the three worlds.” The primary text dealing with Rasa is
Natyasastra, penned by Bharat Muni. This paper aims to shed
light on the concept of Rasa in Ankiya Naat by Sankaradeva
and how it finds application in every character, evoking
emotions in the reader or audience and helping them transcend
the mortal world to a world of spiritual and moral
consciousness.
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INTRODUCTION:

Bharata encapsulates the rasa theory in the formula-like
rasa sutra: “Vibhava-anubhava-vyabhichari-samyogad rasa
nishpattih.” This sutra states that Rasa is produced by a combination
of determinants (vibhava), consequents (anubhava), and transitory
states or fleeting emotions (vyabhicharibhava). The concept of Rasa
is an Indian concept that signifies the aesthetic essence of literature,
art, and music. Rasa, which means ‘essence,’ ‘juice,’ or ‘taste,’
can evoke indescribable emotions in the reader or audience. The
flavors of Rasa are carefully crafted by the author but are
experienced by the reader. Sensitive individuals with a deep
understanding of emotions, known as sahrdayas, can appreciate
these flavors. Bhavas, or states of mind, create Rasas.

Originally, Rasa was a physiological term appearing in
ancient medical literature, referring to the physical quality of taste
and the six tastes: sweet, acid, salt, bitter, astringent, and insipid.
These tastes characterize the six bodily humors known by their
tastes.

The concept of Rasa is extensively explained in Bharat
Muni’s Sanskrit text Nātyaaāstra from the 1st millennium. The
complete understanding of Rasa and its connection to performing
arts is further elaborated in this text. The Kashmiri Shaivite
Philosopher Abhinavagupta (c. 1000 CE) also contributed to the
manifestation of Rasa in Indian dramas, emphasizing its significant
presence in the aesthetic traditions, rituals, and culture of India.
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Natyasastra explains that the ultimate purpose of
performing arts is not merely entertainment but to transcend the
audience into an incomparable reality. This reality is meant to evoke
wonder and bliss, leading to a deeper understanding of
consciousness and reflection on morality and spirituality. The text
introduces its discussion with Rasa Sutra, a sutra in Indian
aesthetics:

“Rasa is produced from a combination of Determinants
(vibhava), Consequents (anubhava) and Transitory States
(vyabhicaribhava).”

— Natyasastra 6.109 (~200 BCE–200 CE), Translator:
Daniel

Meyer-Dinkgrafe

The text describes how Srimanta Sankaradeva
incorporated Bhakti Rasa, along with the other nine rasas, into
his literary works. In his six Ankiya Naats, he presented these
rasas through different characters. While Adi or Shringar rasa is
considered the most important in literature, Sankaradeva
prioritized Bhakti Rasa in his creative works. His main goal was
to evoke spiritual feelings, love, and devotion to the supreme Lord
Sri Krisna, and to educate people about religion, even the illiterate,
through performances that immersed the audience in Pure Bhakti
Rasa. Although Sankaradeva aimed to bring people to the path
of devotion, he also utilized different rasas in his plays to achieve
this. Despite portraying human behaviors and attributes in the
characters of Sri Krsna and Sri Rama, Sankaradeva consistently
reminded the audience that they were divine beings. He also
mentioned the word “rasa” in the lyrics of the plays, but it seeme



197

to refer more to the joy of devotion than to poetic sentiments.The
lyrical sentiments were present in the plays as well.

It’s challenging to assess the Natas using the common
platform of the nine rasas like in other plays. For instance, the
dominant sentiments in the play “Patni-Prasada” are Adbhuta
(marvelous), while in “Kali Damana,” they are Bhayanaka and
Karuna (pathetic), and in “Keli Gopala,” it is Sringara. In “Rukmini
Harana,” the evident sentiments are Sringara and Vira, but they
should be accepted as manifestations of Bhakti Rasa, rather than
showing automatically.

Nevertheless, rhetoric and poetics experts do not consider
Bhakti as a literary sentiment; instead, they view it as a form of
Santa Rasa. Abhinavagupta suggests that Bhakti Rasa doesn’t
reveal itself as an independent rasa but instead helps develop
another rasa. Dr. Mukunda Madhav Sharma believes that Bhakti
Rasa naturally manifests as Santa Rasa. On the other hand,
Madhusudana Sarasvati argues that “Bhakti” is the real Rasa,
providing ineffable bliss that cannot be obtained from other rasas
like Sringara. According to him, Sringara and other rasas are
secondary, while Bhakti is the complete Rasa, like the Sun. Through
the exploration of different sentiments in his plays, Sankaradeva
sought to instill a sense of Bhakti in the audience’s minds and evoke
the taste of Santa Rasa.

RASAS IN ANKIYA NAAT

Sringara Rasa: Sringara Rasas are divided into two parts: Prema
and Sringara. Although, according to some researchers, the Sringara
Rasa is not fully expressed in the Patni Prasad and Kaliya Damana
dramas, the other four plays indicate the Sringara Rasa very clearly.
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Keli Gopal drama:

kathaku cumbai banamahi lagi mukha

alingane gopike milata rati-sukha

uccha kucha karo khata nekhara parasi

gopalaka keli krsna kinkara kahast

Vanamali kissed some of them, and they experienced the pleasure
of love in his embraces. He left marks on their chests by touching
them with his nails. These were the playful activities of Krishna, as
said by his servant.

Whereas in Rukmini Haran Drama, we see Vipralambha
Sringara has been expressed following way:

priyakeri kahini: sunei murari

birahe dhanu cita: akula kincita

manasa madana bigari

Hearing the stories of his beloved, Murari (Krsna) remained
restless, his heart burning with separation and Madana afflicting his
mind.

Whereas the same Vipralambha Sringara rasa can be seen
in Parijata Sarana play. When Narada brought the flower, Krsna
offered it to Rukmini, and hence, Satyabhama’s jealous feelings and
pride showed her love for Krsna. This can be seen in the dialogue:

his svami: hamaka parijata taru dite: tuhu satya kavala: jani
bilamba codi: ei ksane aniye deva: jave parijata nahi dekhu:
tae bari prabeso nahi: hamu satya kave bolahu
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“My dear husband, you promised to give me the parijata tree. Please
bring it to me without delay. I will not enter our home until I see the
parijata. I am speaking the truth.”

Raam Vijaya Nata:

Sutradhar: tribhubana mohani: padumani: Janeki staka labhi
kahu: sriramachandra anandenmagana haya manimaya
mandire prabesie, sitaye sahite, jalacana parama sakama keli
kaya rahela, ta dekhana sunaha, nirantare haribola

Achieving, the one who fascinates the three worlds, a Padmini
woman, Janaki, Sita as Sri Ramachandra absorbed in happiness
entering the jeweled palace, became engaged in amorous sports
along with Sita watch and listen to that and keep chanting the name
of Hari incessantly.

Hasya Rasa:

“Comedy” is known as “Hasya” in Sanskrit, which is one of the
primary moods in Indian aesthetics. Hasya is often translated as
humor or comedy and is symbolized by the color white. In theater,
comedy aims to entertain the audience through jokes, often playing
with surprise, incongruity, conflict, repetition, and contrasting

expectations to create laughter.

According to Bharatamuni, Six varieties of Hasya
Rasa: Smita (gentle smile), Hasita (slight laughter), Vihasita
(open laughter), Upahasita (Laughter of ridicule), Apahasita
(obscene laughter), and Atihasita (Boisterous laughter). The
“Sthayi Bhava” of Hasya is is “Haas”.

Sankaradeva has established Hasya rasa in all his six plays.
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In Parijata Harana Naat, through the Narada’s devious character.
ha ha mava: ki kahaba: aisaba kotha kohite dosa: hamu deva-
darllabha parijata pushpa svarga hante ani: krsnaka hate delo:
se parijata je nari paridhana kare: se pushpaka mahimaye:
parama sobhagini haya: iha jani hamu bolahu: ohi parijataka
yogya devi satyabhama: tathi krsna kayahi ki:tohaku kataksa
kariye apuna hate prya rukminika makhe: parama adare se
divya parijata pindhala: ah tohake jovana dhika dhika:
satinika abhyudaya dehi: ki nimite prana dharye maye tuhun
jiyante marala: ha ha bistara ki kahaba ll

Alas, alas, dear mother! What can I say? It is an offense to speak
about these things. I brought the Parijat flower from heaven, which
is difficult to acquire even for the gods, and handed it to Krishna.
Whichever woman puts on the Parijat flower becomes greatly
fortunate due to the flower’s power. Knowing that, I said that Queen
Satyabhama was most deserving of the flower. However, Krishna
ignored my suggestion and instead dressed his wife Rukmini’s hair
with the divine flower using His own hands. It’s a pity for your life;
seeing the rise in honor of your co-wife, why do you keep on
living? Oh mother, you are as good as dead while living. Alas, alas!
What more can I tell you?

Another event in Sutra expresses Hasya Rasa, which can be seen
as “Smita” and “Hasita”.

tadanantara rukminika ati katara bani suni: srikrsna hasi hasi
hate toil: pryaka gaurava kole baithai: kautuke jagataka
nathe mathe parijata pindhivala: rukminika banca saphala
bhela: tadanantare prya sahita: srikrsna sadare naradata
bartta puchata
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“After hearing Rukmini’s earnest words, Sri Krishna, laughing,
raised her with His hands and made her sit on His lap with pride.
Then, the lord of the universe adorned her hair with the parijata
flower, fulfilling his wife’s wish. After that, Sri Krishna and His
beloved wife asked Narada about his news.”

Similarly, various Hasya Rasa can be seen in other plays – Raam
Vijaya, Rukmini Sarana, Keli Gopat etc.

Veer Rasa:

The “veer rasa,” or the “rasa of courage,” is one of the nine
fundamental emotional states in Indian traditional arts, such as
dance, music, and theater. It is a rasa in Natyashastra that is
associated with heroism, bravery, and tenacity. In Natyashastra,
veer rasa is expressed through “anubhavas” or consequents, such
as firmness, heroism, patience, and readiness to sacrifice. The
determinants, or “vibhavas,” of veer rasa include composure,
absence of infatuation, perseverance, good tactics, humility, valor,
power, aggressiveness, and mighty influence. According to the Rasa
theory of Natya Shastra, the overall aim of performance arts is to
immerse the audience into an alternate reality where they can
connect with the essence of their own consciousness and
contemplate spiritual and moral questions.

Sri Krisna reached Kamrupa with the speed of the wind by Garuda.
Narakasura came chasing, and how Sri Krsna killed him
established the Veer Rasa. Sankaradeva thus writes.

phunkula sankha hari bare bare, suni satruka bhaila

hrydaya bidare ll
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janalu avala madhava dhai l garaje dhanava yudhaka
lai ll

samaraka saji bajavaya dhola l dhara dhara mara mara
kahe bohu rola l

dhave mura narakasura ragi l khanda phinkayava
krsnaka lagi ll

hari tankavala saranga bhidi l barisila bana daityakaho
pidi ll

katala kahu kandhakara sira l marala hari sabi danava
bira ll

Similarly, we can see the Veer rasa in Rukmini Harana Naat on
various occasions, including when Krishna challenges the kings
during the courtship after twanging the Saranga Bow.

“Hey, wicked kings, you have been playing around enough. Now
get ready for a war!”

Karuna Rasa:

Karuna rasa is an essential component of the Natya Shastra. The
primary emotion, or sthayi bhava, in Karuna rasa is “soka,” which
means sorrow. The determinants of karuna rasa include curse,
distress, downfall, calamity, loss of wealth, separation from loved
ones, flight, misfortune, and more.

Sankaradeva firmly established Karuna Rasa in Kaliya Damana,
Keli Gopala Naat, Rukmini Harana Naat, and other works.

In Keli Gopala Naat, Krsna disappeared suddenly after seeing the
extreme arrogance of cowherd women. Unable to see Krsna, they
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started crying after much effort and were very disturbed.

kahe gayo kahe gayo hamari bandhu madhai

phokare nisvasa:jhuraye nira narayana

bayana hata charai

Refrein: “Why have you gone? Oh dear friend Madhava!” Sighing
deeply, tears flowing from their eyes, they covered their faces with
their hands.

Raudra Rasa:

In the Natyashastra, a Sanskrit term referring to dramaturgy and
theatrics, raudra rasa is a “furious sentiment” used in dramatic
performances. The word is composed of raudra, which means
“furious”, and rasa, which means “sentiment”. Raudra rasa is a
dominant emotion, or sthayibhava, often triggered by anger, or
krodha. It can be caused by raksasas, danavas, or haughty humans,
and is often the result of regular battles.

In Ram Vijaya Naat, the character Parasuram is depicted as furious,
with dialogue that clearly defines the Raudra Rasa.

Ohi buli Kuthara tuli sriramaka nirekhi: bhuta kamara delaha:
matha jhanakari: kuthara urddhaka khepie: punu lumphi dhari
dhari kahu: kutharke nirekhi bohuta kamora delaha: sarira
kampe ll

“Refrain: Saying so, he raised the axe and looked at Sri Rama. He
bit his arm, jerked his head, threw the axe up, and with a jump held
it again and again. He looked at the axe, bit his arm, and his body
trembled.”
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Bhayanaka Rasa:

Bhayanaka rasa, or the terrible sentiment, is one of the essential
rasas in the Natyashastra. The Sthayi Bhava of Bhayanaka rasa is
Bhaya, which means fright. The outcome of Bhayanaka rasa is
determined by factors such as Vikrta Rava (terrific noise), Uarsana
(sight of apparitions), Sivoluka Trasodvega (panic and worried state
on hearing the cries of jackals and owls), Sunyagara (empty house),
Aranya Pravesa (entering a forest), Marana (deaths), Svajanavadha
(murder of king’s men), Bandhana (imprisonment), and
encountering or hearing about any of these things.

Srimanta Sankaradeva, in his early poetic work ‘Karatala Kamala,’
mentions that it is Lord Vishnu who alleviates fear from one’s mind.

In his drama ‘Kaliya Damana,’ when Krishna engages in a battle
with the Naaga, the fear of the entire gokula residents vividly portrays
the Bhayanaka Rasa, as they dread the prospect of losing Krishna.

On the other hand, in ‘Keli Gopala Naat,’ Sankaradeva illustrates
fear through the Gopis when Krishna disappears after witnessing
their arrogance. Krishna intends to impart a lesson, so he vanishes
from the banks of the Yamuna. Not finding Krishna, the cowherd
women become extremely frightened and lovelorn for Hari, leading

them to cry out loud in distress.

tatra krsnamapasyantyo rajanyam brajayositah

ruruduh susvaram bhita harervirahavihbalah.

Adbhuta Rasa:

In Natyashastra, Adbhuta Rasa is a rasa or synthetic phenomenon,
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that represents wonder or amazement. The sthayi bhava of Adbhuta
Rasa is Vismaya, or astonishment, and its vyabhicari bhavas include
shedding tears, paralysis, perspiration, choking, horrification, thrill,
excitement, sluggishness, and sinking. Adbhuta Rasa can be
recognized through unique features such as marvelous statements,
conduct, acting, and form.

Adbhuta Rasa can be seen in the expressions of the courtyards
when Sri Rama broke the Hara Dhanu in Sita’s Swayambar. In the
‘Choordhora Naat, ‘ Yashodha’s expression when she saw the
whole universe inside the mouth of little Krishna is also an example
of Adbhuta Rasa.

“se krpamaya Ramchandra sitaka sakaruna bhava pekhi
tatkale lilaye dhanute guna lagala : se isvara purusa
Ramchandra : thatkare sabde Madhya sthane : Dhanu bhagi
pacaro cidala : jaicana bajrapata bhela tadvat : ramaka maha
mahima dekhi : rajasaba sacakita bhelaha : sita dhanubhanga
dekhi: rajasaba sacakita bhelaha”

“Upon seeing Sita’s sorrowful demeanor, the merciful Ramachandra
swiftly strung his bow. With a playful smile, the Personality of
Godhead, Ramachandra, effortlessly drew the string almost to his
ear and released it, causing the bow to snap with a loud sound.
Witnessing Rama’s power, the kings were left in awe.”

Bibhatsa Rasa:

“Bibhatsa rasa” is a Sanskrit term that translates to “odious sentiment”
and is one of the nine “rasas,” or essences of emotions, in Hinduism.
It represents a strong feeling of disgust that can be triggered by
experiencing, witnessing, or discussing unpleasant, offensive, impure,
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or harmful things. The term is comprised of two words: “bībhatsa”
(odious) and “rasa” (sentiment).

When Parasurama raised his axe looking at Sri Rama, Visvamitra
felt disgusted and hence he says:

“visvamitrastadagatya bhargavam praha kopatah

are dvijakulangara matsisyam hantumichhasi

Then upon arriving, Visvamitra, filled with anger, said to Bhargava,
“Oh, you disgrace to the entire Brahmana lineage, do you truly
intend to kill my disciple!

Shanta Rasa:

Shanta is the essence of tranquility and peace. It represents a state
of calm and untroubled steadiness. Shanta signifies complete
harmony between the mind, body, and the universe. This state of
Shanta is what Buddha experienced when he was enlightened, leading
him to salvation or nirvana, freeing him from the cycle of life and
death. Shant rasa is the ninth form of Navras and is a manifestation
of emotions that transcend the chaos of everyday life. It offers a
soothing tribute to the art of finding peace within oneself. The musical
accompaniment to Shanta rasa resonates with melodic tones of
serenity.

In Sankaradeva’s literary works, including Ankiya Nat, he brings
tranquility and peace through Bhakti. Whether it’s the devotion of
his cowherd friends in Kaliya Damana Nat or the devotion of the
Brahmanis in Patni Prasada Nat, all the dramas contain elements
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such as “Atha Bhatima” that praise Lord Krishna and enlighten the
mind and body.

Conclusion:

The text suggests that Sankaradeva represented the nine rasas in
his dramas. In addition to these nine rasas, he also included Bhakti
Rasa and Batsalya Rasa. The author uses these rasas to illuminate
the path of Bhakti for the reader.
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Abstract:
Satras are played an important role in the cultural and reli-
gious lives of the people in Assam. It is a product of Neo-
Vaishnavite movement propagated by Saint Sankardev, the
revered 15th-16 th century-polymath from the region.
Sankaradeva is a great socio-cultural revolution in Assam,
which takes an important role to create a strong social bond
among the people of Assam. It started on the theme of work-
ing towards the upliftmen of the backward classes and mini-
mization of the rigidity of caste distinctions. Madhavdev also
played an important role in establishing some Satras in Assam.
These Satras are hoise hundreds of celibate and non-celibate
‘Bhoktos’, hold vast lands and are repositories of religious
and cultural relics and artifacts. In this article, a thorough
discussion is made on th Auniati Satra of North Guwahati,
Assam

Keywords : Auniati, Satra, Vaishnava, Namghar, Kirtanghar
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INTRODUCTION :

In the early 15 century many parts of our country witnessed
degradation of socio economic and  religious life. Then there emerged
a period of reformation from 15 to 16 century. As a result, there
arose bhakti movement in southern parts of India,where in Assam
this reform movement is known as Neo Vaishnavite Movement.
Srimanta Sankardev a manof versatile and a great reformer and a
nation builder is the founder of New Vaishnavite Movement.The
greatest contribution of Sankardev led to set a New age, new culture,
new identity to Assamese society. The satras, called by the British
writers as the spiritual colleges, are the centers of proselytization.
Emerging as a major religious–cum-social institution, their number
grew to more than one thousand by the middle of the 18th century
and is still a countable force of social change and acculturation in
the plains of the state. The most important aspect of these satras
was their monastic character. Satra, Thaan or Namghar was
established and came into being as way to religious purpose and all
these institutions were flourished under ideology of Neo Vaishnavism
propounded by Sankardeva. These intuitions depict the socio
religious scenario of asssamese society in early 16th century, these
are basically run by the satradhikas, bhakats and local people.
Sankardeva, according to the earlier chronicles of Assam has
established his first satra at Bordowa, in his birth place,then different
centre of Assam he has visited as he had to travel from one place to
another. Satra has become the integral essence of the Assamese life
and culture and unified the society from west to east of the land.
Derivation of the term “Satra’’ as per the majority of opinions
expectantly perceived from the Vedic sculptures “Satapatha
Brahmana” And “Naimisa-ksetra” in the sense of a revered sacrifice,
it can be traced in abundantly in the Bhagwat purana also. The
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study of Vaishnavism in Assam is important in the historical and
social spheres because its initiation brought a considerable change
amongst the Assamese people both in the social and cultural levels.
In Assam, the Bhakti or Neo vaisnavite movement was launched
by Sankardeva and his disciple Madhavdeva in the sixteenth century.
The movement led by Sankardeva did not differ in fundamental
points from the similar Bhakti movement in India. Spending twelve
years outside Assam in different holy places of India, where he
entered in to religious discourses with different theologians and could
study the religious tends of the period, Sankardeva introduced a
creed, adhering the main principles of Bhakti, which could
revolutionaries the entire face of the life of the people and lead to
the formation of a broader civil society. He emphasized
congregational singing of the Nama or chanting the name of God
and made the Sanskrit scriptures, accessible to all, by reinterpreting
them into Assamese because before him the scripts used were
monopoly only for the Brahmins. Sankardeva translated the
Bhagavata  purana in to simple Assamese hymns and verses which
the non-literate could understand and recite. Sankardeva taught a
simple creed which is called “Ek SARAN NAMDHARMA”; the
religion of supreme surrender to one and that one is Krishna-Vishnu
who in the form of Narayana, assumes incarnations from age to age
to redeem the world to grace his devotes. Auniati satra is famous
for Vaishnavite monastery located in North Guwahati. It was
established in 19th century. The satra has played an important role
in preserving and promoting the art, culture and traditions of Assam.
Auniati satra is also known for its exquisite architecture, wood
carvings, and beautiful artwork.
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STATEMENT OF THE PROBLEM

However some works are done on Auniati Satra of North
Guwahati, but no attempt to detailed study on this Satra. Therefore,
the research is an attempt to detailed study and analysis of the
historical background, art and architecture of the Auniati Satra of
North Guwahati.

OBJECTIVES :

The present study has following objectives:

1) To trace the origin and historical background of the Satra.

2) To document the art and architecture of campus of the Satra.

METHODOLOGY

The study involves the qualitative and analytical method of research
on the basis of primary and secondary sources. It  contain  site
survey and interview, observation, library works, museum visit,
related books, journals, published papers, soft copies, pdf files (e-
reprints) downloaded from the websites.

LOCATION OF THE AUNIATI SATRA OF
NORTH GOWAHATI

Auniati Satra is a famous Vaishnavite monastery located in North
Guwahati . This satra is situated in North Bank of mighty river
Brahmaputra. The distance from Guwahati and  North Guwahati  is

19 km.



212

Fig 1: Map of Auniati satra (Wikimapia is a multilingual
open-content collaborative map, where anyone can create
place tags and share their knowledge.)

HISTORICAL BACKGROUND

The Auniati satra of North Guwahati is the main branch
of ‘Auniati satra of Majuli. This satra is located just opposite to
Guwahati city by the Mighty Brahmaputra river. This satra was
established in 1915 A.D. by His HolinessSri Sri Kamal Dev
Goswami by possessing 60 Bighas of land from Aswaklanta
Temple. The 14th Satradhikar Bhagawat Bhaskar Sri Sri
Hemchandra Dev Goswami rebuilt the old ‘satra’ in 1959 to its
present condition.

PHYSICAL STRUCTURE OF BARADI
SATRA

Toran: The ‘Sri Sri Auniati satra’ at Guwahati is a four sided
enclosed area with four gateways or Batsoras. The main entrances
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to the satra are on the eastern side and Toran or Batsora are curved
with sculptural representation of  Vaishnava culture.

Fig 2: Toran of Auniati satra of North Guwahati

Kritanghar:  In the middle of Bradi satra complex the great
kritanghar (mandapa) is located.Centrally placed in this enclosure
is a rectangular prayer-hall called the ‘Namghar’ aligned in the east-
west direction.

Fig 3: The Side View of the Sri Sri Auniati Satra in Guwahati
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Manikut: The Manikut (garbhagriha) is attached with the
kritanghar adjoining the eastern end. In the Manikut the sacred
scripts are kept. including old manuscripts written on sanchi leaves
by the Vaishnava gurus. The ‘Manikut’ or the ‘Jewel-house’.the
Sanctum Santorum, in which the ‘Asana’ – a wooden tetrahedral
structure with four carved lions is placed containing the main object
of worship Krishna idol (usually a copy of the Bhagavat Purana in
manuscript or an idol). 

Fig 4: images of idol Krishna

Hatis: The ‘Namghar’ is surrounded by four straight rows of huts,
called ‘Hati’, in which the monks (Bhokots) reside. The ‘Adhikara’
and other high officers of the ‘Satra’ reside in the Eastern ‘Hatis’.

Wodden Sculptures: Auniati Satra is also known for its exquisite
architecture, wood carvings, and exquisite artwork. Many beautiful

wooden sculptures is placed on the outer wall of Kirtanghar, such
as scenario of Ramayan and Mahabharata, images of Vishwarupa
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of Vishnu, Nataraja, Hanuma, Garuda, Brahma, Yaksha and Yakshini
and many others.

Fig 5: Images of wooden sculptures of Auniati Satra, North
Gowahati

Auniati Satra, North guwahati, a mini museum: the Museum is
situated near the Kirtanghar. The main aim of setting up this museum
is to preserve the cultural heritage of Vaishnava community of Assam,
such as manuscript made from sanchi leaf, various utensils like xorai,
mandhora xorai, dish, bowl, dora dhora Sati (umbrella). Most of
the objects are wooden artifacts believed to have been once a part
of the satra used for various socio–religious purpose, such as Dola,
boats( for Bhaona), Japi etc . But some of the collection of wooden
structures kept in the museum is less recognized because of proper
care and importance.
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Fig 6: Images ofwooden Dola, Boat, Asana and Xorais of
Brass matel.

Conclusion :

Satra institution has immense importance in growth and
development of the greater Assamese society and culture. Auniati
satra is famous for Vaishnavite monastery located in North
Guwahati. It was established in 19th century. The satra has played
an important role in preserving and promoting the art, culture and
traditions of Assam. However, this satras has many historical
artifacts, which were need to preserve. Many manuscript day by
day going to destruction or decay due to lack of preservation. The
los and destruction of manuscript is a great loss for the nation as
well as present
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Abstract

Srimanta Sankaradeva (1449-1568) stands as a pivotal figure
in the socio-cultural and religious landscape of Assam, India.
As a revolutionary social reformer, his contributions transcend
the boundaries of mere religious reformation, laying the
groundwork for a unique socio-religious identity in the region.
Sankaradeva’s establishment of the Eka Sarana Naam Dharma,
a monotheistic faith, challenged existing social hierarchies. His
teachings emphasized spirituality over sectarianism, advocating
for a direct relationship between individuals and the divine,
thus democratizing religious practice.

Through various artistic expressions such as drama,
dance, and music, Sankaradeva conveyed complex
philosophical ideas in accessible formats that resonated with
the masses. His vibrant cultural legacy, including the “Ankia
Nat,” enriched the region’s cultural fabric and created a sense
of communal identity and cohesion. Moreover, his emphasis
on moral integrity, social justice, and compassion resonated



219

deeply with the marginalized sections of society, empowering
them to assert their rights and dignity.

This abstract encapsulates the revolutionary essence
of Sankaradeva as a social reformer who leveraged spirituality
as a tool for societal transformation, striking at the roots of
social inequalities and fostering a harmonious society. This study
aims to highlight the lasting impact of Sankaradeva’s
reformative ideals on contemporary Assamese society and
beyond.

Key Words: Pivotal, Reformer, Monotheistic, Sectarianism,
Vibrant Culture.

Introduction: -

Srimanta Sankaradeva, born in 15th century in Assam, India,
stands as a pivotal figure in the socio-religious landscape of the
region. As a saint-scholar, poet, and playwright, he not only enriched
the cultural heritage of Assam but also laid the foundations for a
transformative social movement. His life and teachings promoted a
radical rethinking of religious and social norms, positioning him as a
revolutionary social reformer in a time marked by rigid caste
divisions, ritualistic practices, and social injustices.

Sankaradeva’s approach to spirituality was inclusive and
democratic, advocating for a form of devotion to God (Krishna)
that transcended the confines of orthodoxy. He emphasized the
importance of ‘Bhakti’ (devotion) among all individuals, regardless
of their caste or social status. This emphasis on egalitarianism
challenged the established hierarchies and emphasized the idea of a
universal community bound by faith rather than social stratification.
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Through his creative genius, Sankaradeva produced a wealth
of literature, music, dance, and drama that served both to educate
and to entertain. His artistic works not only reflected his theological
insights but also his commitment to social reform. The ‘Namghar’
(community prayer halls) he established became centres of social
gathering and cultural exchange, fostering a sense of unity and
collective identity among the diverse populations of Assam.

In addition to his spiritual teachings, Sankaradeva’s life was
marked by his relentless advocacy for social justice. He challenged
oppressive practices and sought to empower the marginalized,
promoting a vision of society based on compassion, equality, and
mutual respect. By instilling values of non-discrimination and
communal harmony, Sankaradeva laid the groundwork for a more
inclusive Assamese identity.

This exploration of Srimanta Sankaradeva as a revolutionary
social reformer invites us to reflect on his profound insights and
legacy, examining how his ideals resonate with contemporary
struggles for social justice and equality. His remarkable journey
illustrates how faith and reform can intersect to inspire transformative
change, making him not only a religious leader but a beacon of
hope for marginalized communities in Assam and beyond.

Aims and Objectives of the Study:
 Aims

1. Understanding Biographical Context: To explore the life
and times of Srimanta Sankaradeva, highlighting the socio-political
and cultural environment of 15th century Assam.
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2. Identifying Social Reforms: To identify and analyse the
key social reforms introduced by Sankaradeva, focusing on their
revolutionary aspects within the context of his time.

3.  Evaluating Impact: To evaluate the impact of
Sankaradeva’s teachings and reforms on the society of Assam,
including their influence on religion, culture, and social structures.

4. Exploring Interconnections: To explore the
interconnections between Sankaradeva’s religious philosophy and
his social reformist agenda, emphasizing the role of spirituality in
societal transformation.

5. Promoting Understanding: To promote a deeper
understanding of the significance of Sankaradeva in contemporary
discussions of social reform, justice, and equality.

Objectives :

1. Literature Review: To conduct a comprehensive literature
review on Srimanta Sankaradeva’s life, works, and reforms,
incorporating various academic perspectives.

2. Documenting Contributions: To document and categorize
the contributions of Sankaradeva in areas such as education, socio-
religious practices, art, and literature.

3. Analytical Framework: To develop an analytical
framework for assessing the revolutionary aspects of Sankaradeva’s
reforms relative to contemporary social issues.

4. Field Research: To engage in field research that may
include interviews, surveys, or focus groups with scholars,
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practitioners, and community members influenced by Sankaradeva’s
legacy.

5. Comparative Analysis: To conduct a comparative analysis
of Sankaradeva’s reforms with other social reform movements in
India during the same period and beyond.

6. Dissemination of Findings: To disseminate findings through
workshops, seminars, publications, and digital platforms to foster
broader awareness and appreciation of Sankaradeva’s
contributions.

7. Encouraging Modern Relevance: To encourage
discussions on how the principles espoused by Sankaradeva can
be applied to address contemporary social issues such as caste
discrimination, gender equality, and communal harmony.

By carefully outlining these aims and objectives, the study can
contribute to the understanding of Srimanta Sankaradeva not only
as a religious leader but also as a pivotal figure in the history of
social reform in Assam and India.

Research Methodology or Analytical Approach–
Research methodology refers to the structured approach

researchers use to conduct their studies and gather data. For a
topic like “Srimanta Sankaradeva as a Revolutionary Social
Reformer,” it’s important to define a clear methodology that will
allow for comprehensive exploration of the subject. Below is a
suggested research methodology that could be used for this topic:
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 Research Design

a) Qualitative Research: This study will primarily adopt a
qualitative approach,

focusing on historical, cultural, and philosophical analyses to
understand Sankaradeva’s impact as a social reformer.

b) Descriptive and Analytical: The research will be descriptive,
outlining the life,

philosophy, and work of Sankaradeva, while also analytical,
examining the implications of his teachings and actions on Assamese
society.

 Literature Review

a) Primary Sources: Collect and analyse texts written by or
about Srimanta Sankaradeva,

including his poetry, plays (Ankia), and philosophical treatises
(Bhakti literature).

b)  Secondary Sources: Review scholarly articles, books, and
critical essays that discuss

Sankaradeva’s life, teachings, and contributions to social reform in
Assam. Sources may include historical studies, biographies, and
theological critiques.

Data Collection Methods

a) Archival Research: Investigate archives, libraries, and
universities for original manuscripts and historical documents
related to Sankaradeva.
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b) Field Studies: Conduct visits to places significant to
Sankaradeva’s life, such as monasteries (Namghars) and
regions where he preached, to gather contextual insights
and contemporary interpretations of his teachings.

c) Interviews: Engage with scholars, theologians, and
practitioners of Neo-Vaishnavism to gain varied
perspectives on Sankaradeva’s role as a social reformer.

      Data Analysis

a) Thematic Analysis: Identify and analyse recurring themes in
Sankaradeva’s works and the socio-cultural context of his
time that reflect his reformative ideas and practices.

b) Historical Contextualization: Place Sankaradeva’s
contributions within the broader socio-political context of
15th century Assam, examining how his ideas countered
prevailing social norms.

c)  Comparative Analysis: Compare Sankaradeva’s reformist
ideas with those of contemporary reformers in other parts
of India or across the world to highlight his uniqueness and
revolutionary aspects.

      Ethical Considerations

a) Cultural Sensitivity: Approach communal and religious topics
with respect, ensuring  that interpretations and discussions
do not offend the beliefs of followers of Sankaradeva.

b) Transparency: Maintain transparency regarding the research
findings and interpretations, acknowledging potential biases
and the influence of the researcher’s perspective.
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      Limitations of the Study

a) Availability of Sources: Acknowledge potential limitations
related to the availability

of primary sources, especially in any oral traditions that may not
have been documented.

b) Interpretative Nature: Recognize that interpretations of
Sankaradeva’s teachings may

vary widely and that the researcher’s perspective could influence
conclusions.

Expected Outcomes

a) Understanding of Reforms: To provide an in-depth
understanding of how

Sankaradeva’s philosophy challenged existing social structures.

b)  Historical Significance: To highlight Sankaradeva’s role in
shaping Assamese identity

and culture as a revolutionary thinker.

c) Contemporary Relevance: To discuss the relevance of
Sankaradeva’s ideas in

contemporary social reform movements and discussions around
identity, spirituality, and community.

This structured research methodology will facilitate an in-depth
exploration of Srimanta Sankaradeva’s contributions as a social
reformer and his lasting impact on society, culture, and religion in
Assam and beyond.
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Discussion and Analysis or Discussion on the Topic:

Srimanta Sankaradeva (1449-1568) was a prominent saint-
scholar, poet, and cultural icon in Assam, India. He is best known
for establishing the Eka Sarana Naam Dharma, a neo-Vaishnavite
movement that emphasized devotion to Krishna and advocated for
social equality, spiritual enlightenment, and the cultural renaissance
of Assam. His revolutionary contributions to society, religion,
literature, and the arts position him as one of the most significant
figures in Indian history.

1. Social Reform through Religion:

One of Sankaradeva’s most revolutionary ideas was his
reinterpretation of Hinduism to make it more accessible and
egalitarian. He rejected the ritualistic practices and caste-based
hierarchies prevalent in the society of his time. By promoting the
idea of Bhakti (devotion), he encouraged people from various social
backgrounds to participate in worship and community activities.
He established the ‘Naamghar’ (prayer house) as a central locus
for collective worship, fostering a sense of community and belonging.

2. Advocacy for Inclusivity and Equality:

Sankaradeva’s teachings emphasized that divine grace is
available to all, regardless of caste, class, or gender. This was
particularly revolutionary in a feudal society where hierarchy was
deeply entrenched. He encouraged participation in spiritual practices
and communal living, which helped break down barriers of caste
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and promoted a sense of equality, instilling a sense of dignity in
marginalized sections of society. In Bhagavata Purana, Book II,
Sankardeva wrote-

                        Kirata Kachari Khasi Garo Miri

Jawana Kanka Gowala

Asoma maluka dhoba je turuka

Kubasha melcha candala. – 53

In ‘Pashanda Mardana’ of Kirtton-Ghosha he also wrote-

Krishnara kothata jito rasika

Brahmana-janma tara lage kika

Smaroka matra hari dine rati

Nabache bhakati jati ajati. – 58

3. Promotion of Education and Culture:

Sankaradeva was not only a religious reformer but also an
advocate for education and cultural development. He was an avid
promoter of literacy and the Assamese language. He composed
several literary works, including ‘Kirtan Ghosha,’ which transformed
the spiritual landscape of Assam. His use of local language in religious
texts made spiritual knowledge more accessible to the common
person, contributing to a rise in literacy and cultural pride in the
region.



228

4. Artistic Contributions and Cultural Renaissance:

Sankaradeva’s artistic influence extended beyond literature
into painting, dance, and drama. He initiated the ‘Ankian Nat’
(Drama) and ‘Sankari Nritya’ (classical dance form) within the
Assamese cultural framework, which not only served as a medium
for artistic expression but also conveyed moral and spiritual lessons.
This cultural renaissance fostered a sense of identity among the
people of Assam and contributed to their socio-political
consciousness.

5. Political Implications of His Reform Movement:

While Sankaradeva’s primary focus was spiritual, his
reforms had significant political implications. By challenging the status
quo and advocating for a more inclusive society, he laid the
groundwork for social and political awakening among the Assamese
people. His teachings inspired subsequent leaders and freedom
fighters who sought to unify people across caste lines against colonial
rule.

6. Legacy and Contemporary Relevance:

Sankaradeva’s legacy continues to resonate in contemporary
movements for social justice and equality. His emphasis on inclusivity,
community, and respect for all individuals serves as a guiding light
for current social reformers. The principles he championed are
relevant as societies grapple with issues of caste discrimination,
religious intolerance, and social inequity.
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Srimanta Sankaradeva is often viewed as a revolutionary social
reformer due to his efforts to promote equality, accessibility to
spiritual knowledge, and cultural pride. His contributions helped
transform Assam into a region where devotion is interwoven with
social justice, demonstrating the profound impact of religious and
cultural reform on societal structures. His innovative approach
continues to inspire modern movements for equality and social
change, reinforcing the idea that spiritual practices can indeed serve
as a catalyst for social reform.

Findings of the Topic:

Srimanta Sankaradeva (1449-1568) was a prominent
Assamese saint-scholar, poet, and playwright who played a pivotal
role in the cultural and spiritual renaissance of Assam and the
broader region of Northeast India. He is best known for
establishing the Eka Sarana Naam Dharma, which emphasized
monotheism, devotion to Lord Krishna, and a rejection of caste-
based distinctions prevalent in society. His contributions extend
beyond religious reform; he is also recognized as a revolutionary
social reformer. Here are some key findings on his role in social
reform:

1. Promotion of Monotheism and Bhakti:

Sankaradeva emphasized the worship of a single God,
advocating for a personal and direct relationship between the
devotee and the divine, which challenged the established religious
practices that often-involved rituals and intermediaries.
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2. Rejection of Caste System:

He actively opposed the rigid caste hierarchies and social
stratification of his time. By welcoming individuals from all strata of
society into his movement, he fostered inclusivity and unity. His
teachings encouraged followers to see beyond caste distinctions,
thereby promoting social equality.

3. Literary Contributions and Cultural Integration:

Through his writings, including plays, songs, and philosophical texts,
Sankaradeva communicated complex spiritual ideas in accessible
language, making them reachable to the common people. His works
often integrated elements from various regional cultures, promoting
a sense of shared identity.

4. Establishment of Naamghar:

Sankaradeva founded Naamghar (Prayer House) that served
as centres for learning, devotion, and community gathering. These
institutions were crucial in providing social services, education, and
promoting social cohesion among diverse groups.

5. Role of Art and Performance:

He employed dramatic arts (Ankia Naat) to convey spiritual
teachings and social messages, using drama as a means to reach
and engage people from different backgrounds. This innovative
approach not only entertained but also educated society about moral
and social values.
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 6. Empowerment of Women:

       Though traditional society was patriarchal, Sankaradeva’s
teachings and practices allowed for greater participation of women
in spiritual and social activities. His emphasis on devotion and moral
conduct provided a platform for women to be active members of
the religious community.

7. Promotion of Cleanliness and Ethical Living :

He emphasized the importance of ethical living, personal
hygiene, and community service, encouraging individuals to lead
lives of integrity and responsibility, which contributed to the overall
social improvement of the region.

 8. Dialogue and Religious Tolerance :

          Sankaradeva advocated for dialogue among different spiritual
traditions and fostered an atmosphere of religious tolerance. His
approach encouraged harmony between various communities, which
was vital in a culturally diverse region like Assam.

 9. Legacy of Social Harmony

Sankaradeva’s teachings have had a lasting impact,
contributing to the socio-cultural fabric of Assam and setting a
precedent for subsequent social reform movements. His legacy
continues to inspire movements for social justice and equality in
contemporary society.
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Srimanta Sankaradeva’s impact as a revolutionary social
reformer is evident in his efforts to challenge societal norms, promote
inclusivity, and foster a culture of devotion that transcended traditional
barriers. His life and work serve as an enduring testament to the
power of spiritual leadership in driving social change.

Conclusion:

Srimanta Sankaradeva, a 15th century saint-scholar and
cultural icon of Assam, emerges as a pivotal figure in the region’s
history, not only for his contributions to spirituality and literature but
also as a revolutionary social reformer. His life and teachings
challenged the prevailing social norms of his time, advocating for
inclusivity and equality among diverse castes and communities.
Sankaradeva’s establishment of the Eka Sarana Naam Dharma was
instrumental in uniting people through the principles of devotion to a
single God, breaking down barriers imposed by caste and ritualistic
practices prevalent in Hindu society. His emphasis on bhakti
(devotion) and a personal connection with the divine democratized
spirituality, making it accessible to all, regardless of social status or
background. This was a radical shift in a society often marred by
discrimination. Moreover, Sankaradeva’s contributions to art, dance,
and theatre fostered a culturalrenaissance that empowered
communities and encouraged self-expression. His innovative use of
traditional narratives in his plays and songs helped instil a sense of
pride and identity among the people of Assam, while simultaneously
promoting ethical and moral values.

In conclusion, Srimanta Sankaradeva was not just a religious
leader but a visionary social reformer who laid the foundations for a
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more equitable society. His teachings and practices not only
transformed the spiritual landscape of Assam but also promoted
social justice, communal harmony, and cultural identity. The legacy
of Sankaradeva continues to inspire movements for social equality
and cultural revival, reinforcing his status as a revolutionary figure in
the annals of Indian history.
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Abstract
The unique contribution of Sankaradeva in Religion

and Culture through his monotheistic outlook is known as the
Neo-vaishnavism of Assam or Eka Saran Naam Dharma.
Sankaradeva, the saint, social reformer and preacher of
Neo-Vaishnavism of North-East India was a versatile genious
who contributed to all round development of human life.
Sankaradeva had no ‘guru’, neither he was under any social
propaganda or organization. His aim was not to the religion
but to maintain peace and harmony in society and free the
greater Assamese society from the strangleholds of various
prejudices prevalent at that time. Importance towards the
human value is a distinctive feature of the religious socio-
cultural struggle of Sankaradeva. Bhima Bhoi comes from an
adivasi ( kondh). He was bhakta of Mahima Gosai and his
impressive compositions are the earliest testimonies of Mahima
Dharma which emerged out of Nirguna Bhakti Tradition of
India in the 19th century. He was a saint, reformer who raised
voice against caste system included women in his cult and
fought against idol worship and orthodoxy. Though both the
saints belong to two distinct Geographical regions and
propounded their religious cults in two different period of
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history, they revolted against the social discrimination of the
downtrodden and Brahminical way of needlessly elaborate
method of worshipping ,idolatry and religious bigotry.

Key Words: Sankaradeva, Bhima Bhoi, religion, socio-culture

Introduction :
When Neo-Vaishnavite movement led by Gurunanak, Sri
Chaitanya, Ramananda and Ramanuj swept the length and breadth
of India Srimanta Sankaradeva appeared like a beckoning light in
the North-East India to preach his Eka-Saran Dharma and free
the people from religious bigotry and social injustice. Sankaradeva
was an Assamese saint, scholar, poet, social religious
reformer,playwright and a figure of importance in the cultural,
religious history of Assam. His works on the basis of preaching a
new religion in the eyes of people of Assam of Assam of his period
consisted of music, drama, dance ,art, literary works etc. If we
minutely observed his life we find that his purpose was not to
profound a philosophy based on religion supported by discursive
reasoning and abstract thinking but to propagate a simple system
of faith based on devotion. A reformed religion was the need of the
time not a well formulated philosophical system which Sankaradeva
rightly perceived. The political condition of mediavel Assam in the
days of Sankaradeva was no so stable. Constant friction and
conflict for supremacy amongst the powers were the order of the
day and political instability helped to bring about a chaotic
condition in the religious sphere also. In the 15thcentury, a
heterogeneous element was present among the majority Non-Aryan
tribes of Assam. Distinct manners, customs and religious beliefs
were practiced by the people. And those who professed Hinduism
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loosely adhered to Vaishnavism or Saivism, Sakticism or tantricism.
The cementing force that binds together such a society is no doubt
the uniformity of religion and language. Thus Sankaradeva’s religion
as a cementing force to devolep a uniformity in the society, his social
philosophy on the basis of religion to educate the people of the
society in the field of art, music ,drama knowledge what we can
say to become well cultured in every sphere of life.

Saint poet Bhima Bhoi was born in West Odisha in the
later part of the 19th century much after the Neo-Vaishnavite
movement. He belonged to the Kondh tribes of Odisha. He was
orphan and lost his eyesight in his childhood. He did not have the
access to formal education and spent his childhood in abject pov-
erty. He had bestowed with extraordinary memory in re-
membering and analyzing religious discourses. He was initiated
to Mahima Dharma a new religion of Odisha by the founder
preacher Mahima Gosain alias Mukunda Das. The religion is a
refined synthesis of Buddhism and Hinduism and aimed at freeing
the people from idolatry and Brahminical rituals. The believers
have to worship only one God who is Alekha, Mahima, Nirakar,
Niranjan, Sunya purush or parambrahma. He is a social
revolutioner and outstanding composer whose works bear a close
resemblance to those of the early poets in terms of language,
thought and content.

Objectives:
1. To analyse the humanitarian approach of both the saints.
2. To examine the Advaitabad theory of the saints .
3. To examine how the religion and philosophy of both the
saints succeeded to unify different people into one spiritual fra
ternity in the 21st century.
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Methodology:
For have a total understanding of the studies both primary

and secondary data have been collected. To uphold the findings of
this study descriptive method is used. Primary sources comprises
Sankaradeva and Bhima’s writing and the secondary data collected
from secondary sources from research paper, article, journals, pe-
riodicals and different websites from the internet.

Significance of the Study:
Comparative literature studies tries to cultivate reading

across linguistic boundaries in order to highlight everything that the
exclusive focus on national literature tends to obscure. At the same
time the scope of comparative literature has always been an effec-
tive way of deepening and broadening one’s knowledge and hori-
zons about the similarities and dissimilarities. So here in my study I
make an humble effort to make a comparative analysis of the reli-
gion and philosophy of Mahapurush Sankaradeva of Assam and
Saint poet Bhima Bhoi of Odisha. Though both the saints belong to
two distinct geographical regions and propounded their religious
cults in two different period of History they revolted against the
social discrimination of the downtrodden and brahminical way of
needlessly elaborate method of worshipping, idolatry and religious
bigotry. Both propounded the great Indian philosophy of Advaitabad.
Though Sankaradeva’s Vaishnavism aimed at complete surrender
at one supreme God as Alekha or Mahima. The popular assertion
of Bhima Bhoi "Mo jeevan pachhe Narke Padi thau, jagata udhara
Neo.” (No matter is my life remain in hell let the world achieve
salvation) (Bhima Bhoi, Stuti Chintamoni) shows his dedication to
the upliftment of socially deprived while being a clear reflection of
contemporary socio-economic condition in the state.In the same
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way the ideas, cultural contribution and philosophy of Sankaradeva
have become an integral part of the life of Assamese people. The
religious preaching and activities of Sankaradeva contributed sig-
nificantly in shaping the Assamese culture and literature.

Discussion:
Humanitarian Aspect: Humanity is a widely studied theme.

The honest virtues such as righteousness,mercy,sincerity,straight for-
wardness related to human beings The great thinkers of world
propagated their honest idols depending on these virtues.
Sankaradeva propagated Nava-Vaishnava religion and established
a new high class human thought. To give a meaning of deep sense
of life he used the spiritual thinking in his writing. Sankaradeva and
Bhima both are the great humanist and deeply pained to see the
sufferings of worldly creature. Bhima was a great champion of equal-
ity. He declared that all are the children of same God. And so are
equal. He denounced catechism and untouchability He was also
very sensitive to the suffering of animals The following couplet aptly
reveals Bhima Bhoi’s concern for suffering of the masses and for
their upliftment.

“ Boundless is the anguish and misery of the living,

Who can see it and tolerate

Let my soul condemned to hell

But let the universe be redeemed.”(Stuti Chintamani, Bali-67)
The souls of lowly creature such as dogs, jackels and donkeys are
all linked to the super soul that is the supreme God (sankaradeva).
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From living to nonliving beings , from worms to insects, the su-
preme creator manifest himself in such a way that one of them can-
not be inferior to another.( Bhima Bhoi). They could see the mani-
festation of God in all the living and non-living beings. Two couplets
highlighting the above are reproduced as follows:

“ Kukura Shrigalo Gadarbharu Atmaram

Janiya Xabaku Kariba Pranam.”( Sankaradeva, Bhagavata)

“Stabaru Jangam kitaru patanga

Chahin dele anusari

Sakala ghatare puri samanare

Nohen sanabada kari” (Bhima Bhoi, Bhajanmala, Bali-42)

2. Advaitabad:
Both Sankaradeva and Bhima propounded the great Indian phi-
losophy of pure Advaitabad. Sankaradeva’s Vaishnavism aimed at
complete surrender to one supreme God i.e Lord Krishna. Besides
it Sankaradeva discussed about the relation between Gyan and
Bhakti, jeeva and Brahma,Nirguna and saguna and decided Bhakti
as more meaningful than Gyan and Brahma than jeeva. Therefore,
Sankaradeva’s work and thought should be based on both of these
two points because in Advaitabad Brahma is Nirguna and there are
no difference between Jeeva and Brahma but Maya is the only
reason for jeeva’s suffering. When jeeva became free from Maya’s
cave it became synthesis with Brahma. Sankaradeva’s writing sup-
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port this point. For example:

“ Tomarese ansaami jata jeeva jak

Tomara mayaye prabhu bandhile amak. (Stuti Chintamani, Bali-72)

On the otherhand , he narrated about Saguna Brahma too. Eg-

“ Krishnarupe Dsivakita Bhoila avatar

Sankha,chakra, goda, padma karata tomar. (Kirtan Ghosa, Pad-642)

After looking all these examples proves Sankaradeva’s importance
on Bhakti and Saguna Brahma too. It indicates his relationship with
Bisista advaitabadi philosophy. Because from the Paramarthik point
of view , he said about meaninglessness of the entire physical world,
but from the practical Bhakti angle he narrated about meaningless-
ness of life of jeeva and physical world. So he is an Advaitabadi as
well as Bisista advaitabadi. Mahima Dharma or Mahima Cult is a
revivalism of Indian Philosophy of Advaita bad in its pure form. It
states that Brahma is advaita but the world created by him is not
Maya. The world is glorious existence of Brahma’s maya. Bhima
Bhoi preached Mahimacult through songs, verses and hymns.
Though Sankaradeva’s Vaishnavism aimed at complete surrender
at one Supreme God manifested Himself as Krishna, Mahima
Dharma aimed at worshipping the supreme God as Alekhaor
Mahima or Nirakar or Sunya Purusa. Besides Mahima the very
word that gives the Mahima Dharma its name is Alekha. Alekha
can be translated as in desirable it stands for the absolute one (Alekha
Param Brahma).
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4. Religion and Philosophy :
Sankaradeva the founder of Neo-Vaishnavism initiated the

Bhakti movement in Assam in the 15th century. Vaishnavism which
was preached by Sankaradeva is known as “ Eka-Saran-Naam-
Dharma” or ‘Mahapurushia dharma’. Eka- Saran-Naam-Dharma
implies the religion of supreme surrender to one that is Lord Vishnu
who in the form of Narayana assumes incarnation from age to
age.The main teachings of this religion is – “ Eka Deva, Eka Seva,
Eka Bine Nahi Keva”. Sankaradeva’s religion is based on the
Bhagavat puran and the Gita. He fought against class prejudice and
stressed on the equality and brotherhood of man within a very short
period of time. His religion of love and devotion ,ethics and harmo-
nies spread like a fire and vibrated throughout the whole North-
East India. To propagate his religion Sankaradeva established the
institution of Satras and Namghars as central religious institution in
the village.

In the academic sense Sankaradeva was not a philosopher
because he did not formulate any philosophical doctrine. But in his
literary works we found a philosophical outlook which is similar to
Ramanujan and Sankaracharya’s philosophy. As a monist
Sankaradeva believed one reality which is Krishna who has some
attributes. God or Krishna is the supreme being and the universe is
manifestation of God. Jiva and jagat are the parts of him and de-
pends on him. So according to Sankaradeva universe is real like
God. He believes bondage and liberation attached with human be-
ing. Bondage means bandhan which is attached with karma .Bhakti
is the highest position above all in all religion. According to him
Bhakti stands higher even above jnana and karma. According to
Sankaradeva liberation or mukti is the highest human goal. Jiva’s
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mukti comes only by the way of Ek saran in Krishna. Thus,
Sankaradeva’s philosophy of religion is the supremacy of Bhakti
and Bhakti is the main path to attain God.

The works of Bhima Bhoi need to be viewed in the context
of the philosophical idea of Mahima Dharma and the later evolution
from a long philosophic and religious tradition in Odhisa. Mahima
Swami the founder of Mahima Cult himself has left behind no writ-
ten works or even about himself. It was left to Biswanath Baba to
record the philosophical, historical aspect of cult and Bhima Bhoi
gives expression to its basic teaching through the medium of his
poetry. So to discuss the basic philosophy of Satya Mahima Dharma
the four principles given by Biswanath Baba came to our discus-
sion. They are: Sarvaveda vedanta Saratawa Siromoni Alekha;
Param Brahma Darshanam ; Satya Mahima Dharma Pratipadaka
Bhagavatsara Satyadharma and Satya Dharma Itihasa. Moreover,
the philosophy of the Mahima Dharma also associated with the
Buddhist concept of emptiness or sunya or Alekha cult. At present
the philosophical ideas and concept of Mahima cults found their
ways to the hearts of millions in Odhisa and outside the state through
the outburst of his poetry. The people of Odhisa even those who
are not formally believes in thephilosophy of Bhima at present par-
ticipated in the community prayers offered by the bhaktas of Mahima
dharma in the form of Bhima’s song janans and bhajans.

Dissimilarities:
Saint poet Bhima Bhoi’s literary work was limited to composing of
devotional songs and verses eulogizing the supreme God and how
salvation is to be achieved. His literary magnum opus is ‘Stuti
chintamoni’. However Sankaradeva was a multifaceted personal-
ity. He not only composed kirtan Ghosa and other devotional song
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also he had written a number of drama based on Vishnu or Krishna.
He himself wrote, directed and organized Ankia Nats, Bhaona etc.
He was an accomplished painter and artisan also. Sankaradeva
had a cordial relation with Konch dynasty. He was never in favors
of initiating a king to his religion. Bhima Bhoi was extremely bold in
his philosophy and never sought patronage of any king. Rather he
proclaimed boldly ‘I am not a vessel of any ruler nor I am a serf,
not an obedient servant of a rich man, I obey the command of only
one person and the person is the Guru.”

Conclusion:
By making an interpretation of the religious philosophy of

both the saints we can come to conclusion that both of them re-
volted against the prevailing social injustice and
discrimination,religious dogmatism and idolatry. They through their
pressing gave a new religious direction in the society.
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Abstract:
Scammers are always looking for new ways to steal your money,
and the massive growth of cryptocurrency in recent years has
created plenty of opportunities for fraud. Cryptocurrency crime
had a record-breaking year in 2021 – according to a report by
blockchain data firm Chainalysis, fraudsters stole $14 billion
of crypto that year. If you’re interested in crypto, it’s important
to be aware of the risk. Decentralized technologies are reshap-
ing the financial landscape. Unfortunately, the rapid innova-
tion, still-evolving regulatory structure, and complex nature
of the industry is attracting plenty of digital asset fraudsters.
The crypto industry is often compared to the Wild West or a
gold rush. Still, cryptocurrency itself is not a scam. Its profit
potential and technological loopholes may attract those with
malicious intent, but there are plenty of legit opportunities to
be found. Staying informed about crypto scams is a great way
to protect yourself against crypto con games.

INTRODUCTION:
Cyber Security, Cyber Fraud, Crypto Scams are some never
ending topics of discussion in present era. Cyber fraud is a blanket
term to describe crimes committed by cyber-attackers via the
internet. These crimes are committed with the intent to illegally
acquire and leverage an individual’s or business’s sensitive infor-
mation for monetary gain. The malicious practice targets not only
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individuals but also organizations and even governmental entities.
The primary motive lies in financial gains and disruptions. The cyber
world is expanding. We are more available with our detailed
information and documents in online rather than in physical copies.
This has unfortunately instigated the increase in cybercrimes on all
the platforms. The list of the various types of cyber fraud are rather
thrilling to understand. Phishing, crypto fraud, malware, ransomware,
DDoS attacks, identity theft, online shopping scams, business emails
compromise, credit card fraud, social engineering attacks are some.
Phishing attackers often prey on human vulnerability, relying on
individuals clicking on malicious links or providing confidential
details, thinking they are interacting with a legitimate source.
Ransomware works differently, they leave the victims with a little
choice: pay the ransom to regain access to the data or risk losing it
permanently. The WannaCry and NotPetya incidents show how
cyberattacks can cause widespread chaos and financial losses.

OBJECTIVES:
 Understand the severity of cyber frauds, its consequences

including financial losses, legal repercussions, and business
disruption.

 Understand the nature of crimes, the extent of its brutality.
 To study about the measures that can be taken for its prevention.

METHODOLOGY:
The methods used in this study are hardcore secondary

resources, varying through different sources of multimedia such as
newspapers, research reports, national cyber-crime portal,etc.

CRYPTO SCAMS:
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Crypto scams on the other hand refer to any fraudulent practice in
cryptocurrency space aimed at tricking individuals into investing or
giving away assets or sensitive information. The main plus point for
fraudsters to attack in crypto space is because cryptocurrency does
not have the same characteristics as “money”. In fact, the tradi-
tional cash or the fiat money is issued by government and its value
is set based on the economic performance and supply and demand
within the said country. While crypto is more of a digital money in
an unstable market with its high volatility character, decentralized
network, irreversible transactions due to its nature of blockchain
technology. What sets cryptocurrency scams apart is the unique
nature of the industry. Blockchain technology, the backbone of
cryptocurrencies, is relatively new and complex, leading to a lack
of understanding among the individuals. This lack of knowledge
makes people more susceptible to manipulation by scammers who
exploit their ignorance. Another key element is the anonymity re-
lated with the blockchain transactions in the cryptocurrencies add
a layer of allure for those with malicious intent. The crypto industry
is susceptible to scams from several factors inherent to its structure
and operation, such as privacy, irreversibility of transactions, lack
of regulation, technological complexity, high return potential, rap-
idly growing industry, etc. These factors are collectively respon-
sible for creating an environment of vulnerability towards
cryptocurrency scams, posing significant risks to investors and us-
ers alike. India is also starting to face the threats of these
cryptocurrency frauds. According to a report published by ‘Broad-
band India Forum’ cryptocurrency theft grew with roughly $3.2
billion worth stolen in 2021, a 516% increase compared to 2020.
Government of India along with regulatory bodies, including Re-
serve Bank of India (RBI), Security and Exchange Board of India
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(SEBI), Enforcement Directorate of India (ED), Cyber Emergency
Response Team- India (CERT-IN), and other authorities aim to
counter criminal activities such as “hawala” associated with the
transfer of virtual assets. However, the involvement of multiple
agencies and the absence of a streamlined and specialized cell to
investigate such distinct crimes often result in delays and cumber-
some litigation.

BIGGEST CRYPTO SCAMS IN INDIA
The Gain Bitcoin Ponzi Scheme in the year 2018, by busi-

nessman Amit Bhardwaj defrauded 8,000 plus individuals amount-
ing to INR 2,000 crore in total. The Morris Coin Scam surfaced
in the year 2022, made trap for almost 900 plus victims to an
investment website prompting a counterfeit crypto named Morris
coin, amounting INR 1,200 cr of fraud. The Karnataka Bitcoin
Scandal, took place in 2021, where the Central Crimes Branch of
Karnataka confiscated 31 Bitcoins valued at INR 9cr. These are
just the tip of the iceberg when it comes to discussing the cases
involving blockchain technology in scamming people.

Assam being the central place of NE-India has seen a
rapid economic shift throughout the last decade. These shifts in
economy have both its good and disastrous side. Being in the side
where people are wanting more money, yet have underdeveloped
knowledge, susceptibility towards easy and illegal money making
has been on the spree, making it a volatile market for fraud cases.
The recent case of Silchar, where two people are arrested for
using a fake cryptocurrency app to dupe money of the residents in
Patharkandi area of Karimganj district. Again, the case of Rehabari,
in Guwahati, a resident fell victim to online investment fraud, suf-
fering a loss of INR 1.3cr. Luckily, the police were swift enough
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to prevent a loss of yet another 28 lakhs. These cases show the
vulnerability of even a small state like Assam towards crypto frauds.

HOW TO PREVENT:
How to prevent is a tough question ask a time in where

technology has access to almost everything in our lives. Yet,
prevention can be a measure to tackle the problem. Keeping the
operating system and software updated to protect the device, using
strong passwords, random passwords making it difficult to crack,
never adding attachments to spam emails, not clicking to links in
spam emails, contacting companies directly about suspicious
requests, keeping eye on bank statement.

The Ministry of Home Affairs. Government of India has
set up, Indian Cyber Coordination Center (I4C) to deal with all
types of cybercrime in a coordinated and comprehensive manner
in the year 2019. The Ministry of Home Affairs has also launched
www.cybercrime.gov.in the National Cybercrime Reporting
Portal (NCRP) which allows 24X7 reporting of all types of
Cybercrime, with special focus on Cybercrime against women and
children. The Citizen Financial Cyber Fraud Reporting and
Management System has been launched for immediate reporting
of financial cyber frauds and preventing siphoning of funds by the
cyber criminals in near real time basis. National Toll- free Helpline
number ‘1930’ has been operationalized to provide citizen assis-
tance in lodging online cyber complaint. State/UT Police Officials
working in cyber cells across the country are being trained on
Crypto currency, Dark web, Anonymization networks, Deep fake,
Banking Hacks, Forensics, Investigation, etc at NCFL and NCTC.
A coordination mechanism of Law Enforcement Agencies of States/
UTs has been established by constituting Joint Cyber Coordination
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Teams (JCCT) based upon Cybercrime hotspots areas and in
consultation with States / UTs. I4C, MHA has launched CyberDost
handle on various social media platforms to generate cyber
awareness among citizens. All these steps will only be successful
when the citizens are willing to learn the importance of cybersecurity
and cyber frauds.

References:
 National Cyber Crime Portal, Ministry of Home Affairs
 The Hindu Newspaper reports
 The Assam Tribune Newspaper reports
 https://www.mimecast.com
 National Crime Agency, Government Of UK
 https://www.britannica.com/money/cryptocurrency-scams
 https://www.kaspersky.com/resource-center/definitions /

   cryptocurrency-scams



250

 

(NEP2020, code12.8 page 42
of 60)



251

NEP2020 

Indology



252



253

NEP-
2020 

Indology



254



255



256

National Education Policy 2020.



257



258

 “It is natural for man to tell
tales, and I suppose the short story was created in the
night of time when the hunter to beguile the leisure of
his follows when they had eaten and drunk their fill,
narrated by the cavern fire some fantastic   incident he
heard of”
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- Four simple principles
throw further light on the tone and subject-matter of
the plays. Deva, Guru, Nama, Bhakat are central to
Sankardeva’s brand of Vaisnavism.(Richmond, 1974:
p. 149) 
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"A Language is a system of arbitary vocal symbols
by which members of a social group co-operate and
interact"
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(Ideolect)  (Family Language)
(Regional Language) (Standard Language)

(Dialect)  (Spoken Language)
(Written Language) (Mother tounge
or First Language) (Second Language)

(State Language) (National Language)
(Pidgin Language) (Lingua Franca)

(Secret Language) (Inter-
national Language)

(Mother tounge or First Language)

"Indeed mother tounge is so much apart
of our mental lives and of our unreflecting conscious-
ness as well as of our automatic responses to experi-
ence, that usually we are not aware of language when
we speak or listen or write. We are conseious then
only of what we have in mind, what we want to say or
to know; and so our mind, concentrate on meanings,
not one word as symbols. For language is a vessel
carrying a load of meaning; and we donot perceive
the words in sound or written symbols, as words but
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only as meanings." (Teaching of English as a Foreign
launguage)
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(First lan-
guage) 'L1'

"The mother tongue is at once a tool, a source
of joy and happiness and knowledge, a director of
taste and feeling; and a means of using the highest
powers that God has given us, where we come close
to him; that is our creating powers'' (Suggestions for
the Teaching of Mother Tongue in India)
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'Julius Caesar'

Friends, Romans, countrymen, lend me your ears; I come
to bury Caesar, not to praise him. The evil that men do lives after
them; The good is oft interred with their bones; So let it be with
Caesar. The noble Brutus Hath told you Caesar was ambitious; If it
were so, it was a grievous fault, And grievously hath Caesar answer'd
it. Here, under leave of Brutus and the rest-- For Brutus is an
honourable man; So are they all, all honourable men-- Come I to
speak in Caesar's funeral.

He was my friend, faithful and just to me; But Brutus says
he was ambitious; And Brutus is an honourable man. He hath brought
many captives home to Rome Whose ransoms did the general cof-
fers fill; Did this in Caesar seem ambitious? When that the poor
have cried, Caesar hath wept; Ambition should be made of sterner
stuff; Yet Brutus says he was ambitious; And Brutus is an honourable
man.
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You all did see that on the Lupercal I thrice presented him
a kingly crown, Which he did thrice refuse : was this ambition? Yet
Brutus says he was ambitious; And, sure, he is an honourable man.
I speak not to disprove what Brutus spoke, But here I am to speak
what I do know.

You all did love him once, not without cause : What cause
withholds you then, to mourn for him? O judgment! thou art fled to
brutish beasts, And men have lost their reason. Bear with me; My
heart is in the coffin there with Caesar, And I must pause till it come
back to me." (Act III, Scene 2 : Antony's funeral speech)

'Julius Caesar'
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'Resolution and Independance'

"The sky rejoiced
In the morning birth."

'Sky' 'Morning'
re-

joiced birth 

'S-O-V'
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(couplet)

Shakespeare, William  Julius Caesar  P. : 103-105
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